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Year /

Vision/intent: The Art department aims to promote an awareness of the visual language as a means of communication. With this, students can develop their imagination
and creative expression to communicate and understand their thoughts and concepts of the world they live in. Curiosity is developed through the exploration of
subject, materials and techniques. Our aim is to provide an exceptional learning experience through a curriculum that engages, empowers and encourages students to
reach their highest potential in art.

Art in Year 7. Pupils develop their imagination and creative expression to communicate and understand their thoughts and concepts of the world they live in. Curiosity
is developed through the exploration of subject, materials and techniques. Students work on a series of projects ranging from Natural Forms to Portraiture and
Cubism. All students produce creative work, exploring their ideas and recording their experiences through drawing, painting, printing, mixed media and photography.
The projects are fully supported by critical studies enabling students to develop an understanding and appreciation of artists, craft makers and designers. This part of
the learning journey is to embed foundational, technical skills in using different materials and processes in Art and Design through learning about observation.
Students will learn and practise a range of technical skills in a variety of media with a focus on control and accuracy — manipulating the tools and materials to behave
in the way that they want them to. Students will be able to identify how formal elements are used to create accurate and engaging work through developing their
own skills — observing, thinking, understanding and doing. Students will develop work in 2d (and 3d) from primary and secondary sources considering how their use of
the formal elements and principles of design creates an outcome. Students will be able to identify how formal elements are used to create accurate and engaging
work through developing their own skills. Through studying initially more familiar, then increasingly less familiar and more complex works of art and artists, students
will learn to appreciate the methods and ideas involved in creating work by others — how visual stories are told, whilst beginning to learn the language of visual
culture. Students will develop complex and subject specific vocabulary that they will be able to use in describing work.

In Year 7 Art and Design, students are exposed to a range of domains Key concepts:

of knowledge that encompass technical skills, art theory, historical Elements of Art:

context, and personal expression.

e Line: Understanding different types of lines (straight, curved, zigzag, etc.), and their
uses in creating shapes and textures.

Here are the primary domains of knowledge: e Shape and Form: Differentiating between two-dimensional shapes and three-

dimensional forms.

Colour: Basic colour theory including primary, secondary, and tertiary colours;

warm and cool colours; complementary colours.

e Value: Exploring lightness and darkness in art, creating a range of tones with
shading techniques.

1. Elements of Art °

e Line: Understanding different types of lines (straight, curved,
zigzag, etc.), and their uses in creating shapes and textures.
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Shape and Form: Differentiating between two-dimensional
shapes and three-dimensional forms.

Colour: Basic colour theory including primary, secondary, and
tertiary colours; warm and cool colours; complementary
colours.

Value: Exploring lightness and darkness in art, creating a range
of tones with shading techniques.

Texture: Differentiating between actual and implied texture,
using different techniques to create texture in artwork.
Space: Understanding positive and negative space,
perspective, and composition.

2. Principles of Design

Balance: Symmetrical, asymmetrical, and radial balance in art
compositions.

Contrast: Using differences in colour, shape, and size to create
visual interest.

Emphasis: Techniques for drawing attention to focal points in
artwork.

Movement: Creating a sense of action or direction in art.
Pattern: Repeating elements to create a cohesive design.
Rhythm: Creating a sense of organized movement through
repetition and variation.

Unity: Achieving harmony in artwork through the consistent
use of elements.

3. Techniques and Mediums

Drawing: Pencil, charcoal, ink, and other drawing tools.
Techniques include contour drawing, hatching, cross-hatching,
and stippling.

Painting: Watercolour, acrylic, and tempera painting
techniques; brush handling, colour mixing, and layering.
Printmaking: Basic techniques such as monoprinting, linocuts,
and stamping.

Sculpture: Working with clay, papier-maché, and found objects
to create three-dimensional art.

Texture: Differentiating between actual and implied texture, using different
techniques to create texture in artwork.
Space: Understanding positive and negative space, perspective, and composition.

Techniques and Mediums:

Drawing: Pencil, charcoal, ink, and other drawing tools. Techniques include contour
drawing, hatching, cross-hatching, and stippling.

Painting: Watercolour, tempera painting techniques; brush handling, colour mixing,
and layering.

Printmaking: Basic techniques such as monoprinting

Collage and Mixed Media: Combining different materials and techniques to create
layered artworks.

Digital Art: Introduction to basic photography.

Art History and Cultural Context

Historical Movements: Overview of key art movements (Renaissance,
Impressionism, Cubism) and their characteristics.

Artists and Works: Study of significant artists and their contributions to art history.
Cultural Art: Exploration of art from different cultures around the world,
understanding the context and significance behind various artistic traditions.

Art Criticism and Aesthetics

Art Vocabulary: Developing a vocabulary to describe and analyze art.

Critique Skills: Learning how to give and receive constructive feedback.

Aesthetic Understanding: Exploring different interpretations of beauty and artistic
value.

Creative Process and Personal Expression

Idea Generation: Techniques for brainstorming and developing concepts for
artwork.

3




Collage and Mixed Media: Combining different materials and
techniques to create layered artworks.

Digital Art: Introduction to digital tools and software for
drawing, painting, and graphic design.

4. Art History and Cultural Context

Historical Movements: Overview of key art movements (e.g.,
Renaissance, Impressionism, Cubism, Surrealism) and their
characteristics.

Artists and Works: Study of significant artists and their
contributions to art history.

Cultural Art: Exploration of art from different cultures around
the world, understanding the context and significance behind
various artistic traditions.

5. Art Criticism and Aesthetics

Art Vocabulary: Developing a vocabulary to describe and
analyse art.

Critique Skills: Learning how to give and receive constructive
feedback.

Aesthetic Understanding: Exploring different interpretations of
beauty and artistic value.

6. Creative Process and Personal Expression

Idea Generation: Techniques for brainstorming and developing
concepts for artwork.

Planning and Composition: Sketching and planning
compositions before creating final pieces.

Execution: Bringing ideas to life through careful and thoughtful
execution of techniques.

Reflection: Reflecting on completed work to understand
successes and areas for improvement.

7. Art in Society

Public Art: Understanding the role of art in public spaces and
community projects.
Art Careers: Exploring different career paths in the visual arts.

Planning and Composition: Sketching and planning compositions before creating
final pieces.

Execution: Bringing ideas to life through careful and thoughtful execution of
techniques.

Reflection: Reflecting on completed work to understand successes and areas for
improvement.

Art in Society

Public Art: Understanding the role of art in public spaces and community projects.
Art Careers: Exploring different career paths in the visual arts.

Art and Technology: Examining the impact of technology on contemporary art
practices.




e Art and Technology: Examining the impact of technology on

contemporary art practices.

Art YEAR7 LTP

1. Autumn Term 1& 2

2. SpringTerm3 &4

3. Summer Term 5 & 6

Title(s) Unit
length
1. Beetles, Bugs &
Butterflies — Formal | 6 weeks
Elements
2. Drawing and 6 weeks

Rennaissance

Title(s) Unit length
1. Colour theory and practice 6 weeks
2. Colour and Matisse 6 weeks

12

13

14 weeks

Title(s) Unit length
1.Portraiture 6 weeks
2.Cubism and Picasso 6 weeks

Domains of knowledge

Understanding Line

Students should know that a line is a
mark made by a tool (such as a pencil,
pen, or brush) and can vary in width,
direction, and length.

Shape

Geometric vs. Organic Shapes: Students
should differentiate between geometric
shapes (circles, squares, triangles) and
organic shapes (irregular, free-form
shapes).

Positive and Negative Space

Students should recognize the
relationship between positive shapes
(the main subject) and negative space

Domains of knowledge

Artistic Techniques

Developing skills in various techniques such as drawing, painting,
sculpting, printmaking, and digital art. This could include mastering
shading, blending, layering, or using perspective to create depth.
Use of Tools and Materials

Understanding how to properly use different art materials and tools,
such as pencils, brushes, clay, or digital software.

Artistic Process

Knowledge of the steps involved in creating art, from brainstorming and
sketching to finalizing and presenting the work. This also includes
iterative processes like refining work based on feedback.

Critical and Reflective Skills

The ability to critically evaluate one’s own work and that of others,
offering and responding to feedback, and making improvements.

Domains of knowledge

Art Elements and Principles
Understanding the basic building blocks of
art, such as colour, line, shape, form, texture,
space, and value, as well as principles like
balance, contrast, emphasis, movement,
pattern, rhythm, and unity.

Art Terminology

Learning specific vocabulary related to art
techniques, styles, and tools (e.g.,
chiaroscuro, composition, perspective).
Art History and Movements

Famous Artists: Gaining knowledge about
notable artists (e.g., Leonardo da Vinci,
Vincent van Gogh, Frida Kahlo) and their
significant works.




(the background or space around the
subject).

Form

Understanding Form: Students should
know that form refers to three-
dimensional objects that have depth,
such as cubes, spheres, and cylinders.2D
Representation of Form. Students
should learn techniques to represent
form on a two-dimensional surface, such
as shading to create the illusion of depth
and volume.

Value (Tone)

Students should know that value refers
to the lightness or darkness of a colour.
Shading Techniques: Students should
learn techniques such as hatching, cross-
hatching, stippling, and blending to
create a range of values.

Creating Depth: Students should
understand how to use value to create
contrast, highlight focal points, and give
the illusion of depth and form in their
artwork.

Texture

Students should distinguish between
actual texture (the physical feel of a
surface) and implied texture (the visual
representation of texture).

Creating Texture: Students should
experiment with different materials and
techniques to create both actual and
implied textures in their work.

Space

Understanding Space: Students should
know that space refers to the area

Shading: Learning how to create light and shadow using various shading
techniques like hatching, cross-hatching, stippling, and blending.
Perspective Drawing: Understanding the basics of perspective, such as
one-point and two-point perspective, to create the illusion of depth on a
flat surface.

Proportions: Developing an understanding of proportions in drawing,
especially in figure drawing, to achieve realistic representations.

Colour Application and Mixing

Colour Theory: Applying knowledge of the colour wheel, including
primary, secondary, and tertiary colours, as well as complementary and
analogous colour schemes.

Blending and Gradients: Practicing blending colours smoothly to create
gradients and transitions in painting or coloured drawing.

Tinting and Shading: Learning how to create tints (adding white) and
shades (adding black) to achieve different tones.

Painting Techniques

Brush Handling: Developing control over brush strokes, including how to
vary pressure and angle to achieve different effects.

Layering Paint: Understanding how to apply paint in layers, allowing
each layer to dry before adding another to build up colours and
textures.

Texturing: Experimenting with different ways to create texture in
painting, such as using sponges, palette knives, or other tools.

3D Art and Sculpture

Basic Sculpting Techniques: Learning how to work with materials like
clay, paper maché, or wire to create three-dimensional forms.
Constructing and Assembling: Gaining skills in constructing forms from
different parts, ensuring structural stability and aesthetic balance.
Surface Treatment: Experimenting with different techniques to treat the
surface of a sculpture, such as smoothing, carving, or adding texture.
Printmaking Basics

Mono-Printing: Practicing basic printmaking techniques like mono-
printing, where students learn to create a one-off print using ink and a
plate.

Block Printing: Learning how to carve a design into a block (like linoleum
or rubber) and then use it to print multiple copies.

Art Movements: An introduction to major art
movements (e.g., Renaissance,
Impressionism, Abstract Art), understanding
their characteristics and historical context.
Cultural and Historical Contexts

Diversity in Art: Developing an understanding
of how different cultures and societies
express themselves through art and
recognizing the value of diverse artistic
traditions.

Cultural Art: Exploring art from different
cultures around the world, understanding
how art reflects cultural beliefs, traditions,
and practices. Knowledge of different art
movements (e.g., Renaissance,
Impressionism, Abstract Expressionism) and
the ability to identify and describe the works
of notable artists.

Understanding how art reflects and influences
cultural and historical contexts, including the
social, political, and technological influences
on art.

Understanding Art's Role: Recognizing the
purpose and impact of art in society, both
historically and in contemporary times.

Art and Society: Exploring the relationship
between art and societal issues, such as how
art can express cultural identity, social justice,
or political messages.

Understanding how art can influence and
reflect social, political, and cultural issues, and
how it has been used throughout history to
communicate ideas.

Public Art and Graffiti: Exploring the role of
public art, including street art and graffiti, in

6




around, within, or between images or
parts of an image.

Perspective: Students should be
introduced to the basics of perspective,
such as one-point and two-point
perspective, to create the illusion of
depth.

Foreground, Middle ground,
Background: Students should
understand how to organize space in
their compositions, distinguishing
between elements that are in the
foreground, middle ground, and
background.

Pattern

Repetition and Rhythm: Students should
explore how repeating elements (such as
lines, shapes, or colours) create
patterns, and how these patterns can
create a sense of rhythm or movement
in an artwork.

Symmetry and Asymmetry: Students
should understand how patterns can be
symmetrical (balanced) or asymmetrical
(unbalanced) and the visual effects of
each.

Composition

Balance: Students should learn about
different types of balance (symmetrical,
asymmetrical, radial) and how they
affect the overall harmony of an
artwork.

Focal Point: Students should understand
how to create a focal point using the
formal elements to draw the viewer’s

Registration: Understanding the importance of aligning (registering)
prints correctly to ensure consistency in multi-layered prints.

Digital Art Techniques

Introduction to Digital Tools: Familiarizing with basic digital art software
or apps, learning how to use tools like brushes, layers, and erasersin a
digital environment.

Combining Traditional and Digital Media: Experimenting with ways to
integrate digital techniques with traditional media, such as scanning a
drawing and adding colour digitally.

Artistic Process and Reflection

Idea Development: Learning how to brainstorm and develop ideas for
artwork, often starting with sketches or concept boards.
Experimentation: Encouraging students to experiment with different
techniques and materials to discover what works best for their artistic
vision.

Reflection and Critique: Developing the ability to critique their own work
and that of peers, using constructive feedback to improve and refine
their art.

Presentation and Display

Matting and Framing: Understanding the basics of presenting artwork,
including how to mat or frame a piece for display.

Curating a Collection: Learning how to select and organize their own
work for a class exhibition, considering themes, presentation, and
audience.

urban environments and how it interacts with
communities.

Art in Different Cultures: Exposure to and
understanding of art from a variety of
cultures, helping students appreciate diversity
in artistic expression.

Contemporary Art Practices: Familiarity with
current trends and practices in the art world,
including new media and interdisciplinary
approaches.

Critical and Analytical Skills

Art Critiqgue Methods: Learning basic methods
for analysing and discussing art, including
describing, interpreting, and evaluating
artworks.

Art Vocabulary: Expanding their art-related
vocabulary to express ideas and critique
works more effectively.

Principles of Design

Balance: Understanding how balance is
achieved in artwork through symmetry,
asymmetry, or radial balance, ensuring a
sense of stability.

Contrast: Knowing how to use contrasting
elements (e.g., light vs. dark, rough vs.
smooth) to create visual interest and draw
attention to certain parts of the artwork.
Emphasis: Understanding how to create a
focal point or area of interest in an artwork,
guiding the viewer’s eye to the most
important part of the composition.
Movement: Recognizing how artists create a
sense of movement in their work, leading the
viewer’s eye through the composition in a
deliberate way.




attention to a particular area of the
composition.

Unity and Variety: Students should
recognize how to create unity in their
compositions by repeating certain
elements, while also using variety to
keep the composition interesting.

Rhythm: Understanding rhythm in art as a
way of creating movement and flow through
repetition and variation of elements.

Unity and Harmony: Learning how to create a
cohesive artwork where all the elements and
principles work together harmoniously.

Art Theory

Symbolism in Art: Understanding how
symbols are used in art to convey deeper
meanings or messages.

Representation vs. Abstraction: Learning the
difference between representational art
(depicting objects as they appear) and
abstract art (using shapes, colours, and forms
to represent ideas or emotions).

Aesthetic Judgment: Beginning to form ideas
about what makes art aesthetically pleasing
or meaningful, and how this can vary
depending on cultural or personal
perspectives.

Key concepts
Autumn 1:

Observe and investigate the use of
formal elements in their work and the
work of others. Be able to recognise and
describe how line, tone and mark
making(texture) can be used to express
different ideas through listening and
emulation rather than explicit
instruction.

Drawing/printing skills:
observation/accuracy/control (and

Key concepts
Spring 3:

Colour theory: how colour works/how to mix and use colour, brushes
and other tools Application of colour theory: colour blending/painting/
analogous and contrasting colour Processes: Accuracy and control with
painting techniques/colour mixing/colour blending/painting techniques
— mark making/mixed media (e.g. using a ground)

Drawing/painting skills: observation/accuracy/texture through mark
making Colour theory: how colour works/how to mix and use colour,
brushes and other tools Application of colour theory: colour
blending/painting/ analogous and contrasting colour Processes:
Accuracy and control with painting techniques/colour mixing/colour

Key concepts
Summer 5:

Facial Proportions: Understanding the correct
proportions of the face is fundamental. This
includes the placement of eyes, nose, mouth,
and ears in relation to one another and how
they fit within the overall shape of the head.

Anatomical Accuracy: Knowledge of the
underlying bone structure and muscles helps
in rendering more realistic and lifelike
portraits.
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expression)/weight of line/how to see,
use and understand tone/how to use
mark making to convey texture
(mood/feeling/qualities and subtleties of
making marks)

Processes: Basic printing skills: Mono
printing/frottage/collage/ mark making
materials and tools investigated/enlarge
e.g. grid method. Use different tools to
record different types of line, tone and
texture representative of intentions.
Describe ideas using subject terminology
— ‘what’ — using the language.

Autumn 2:

Record ideas and investigations with
increasing levels of control and
intention. Evaluate response.

Learn how to understand works of art
and decipher meaning or cultural
significance.

Identify and describe the use of formal
elements in their work and the work of
others. Recognise how artists have used
formal elements in different ways
throughout art history —
genres/traditions — begin to identify
periods of time when work was created
through recognition of how formal
elements are used.

blending/painting techniques — mark making/mixed media (e.g. using a
ground)

Use different tools to record tone (value), texture (mark making), colour
representative of intentions. Describe colour and relative intention
Describe ideas using subject terminology.

Pattern making use geometry, symmetry, (tessellation) - creating repeat
designs from a motif. Experiment with layout (composition) Develop and
refine ideas Processes: trace and transfer/printing (e.g.
polystyrene)/colour selection/cut/make multiples/refine

Develop a series of ideas Select an idea to resolve Develop an outcome
using skills and techniques practiced with control and accuracy Evaluate
response

Use different tools to record different types of line to create pattern
from a motif representative of intentions. Describe ideas using subject
terminology — ‘how’

Spring 4:

Understand how the use of formal elements in the work of others
relates to their own. Describe how artists have used formal elements in
different ways throughout art history — genres/traditions — begin to
describe periods of time/demonstrate understanding of when/where
work was created through recognition of how formal elements are used

Lighting: The direction, intensity, and quality
of light are crucial in shaping the face,
creating depth, and highlighting certain
features.

Chiaroscuro: This technique involves the use
of strong contrasts between light and dark to
model three-dimensional forms, adding
volume and realism to the portrait.

Colour Usage: The choice of colours can
influence the mood, atmosphere, and
emotional impact of a portrait. Colours can be
naturalistic or expressive, depending on the
artist’s intention.

Tonal Values: The use of light and dark tones
helps to create contrast, depth, and focus
within the portrait.

Summer 6:

Introduction to Cubism: Students should learn
that Cubism is an art movement co-founded
by Pablo Picasso and Georges Braque,
characterized by the fragmentation of objects
into geometric shapes and the depiction of
multiple perspectives simultaneously.

Deconstruction of Form: Students should
understand how Picasso deconstructed and
reassembled the human form in his Cubist




Use different tools to record tone
(value), texture (mark making), colour
representative of intentions

Develop an outcome using techniques
and skills practiced with control and
accuracy Evaluate response.

portraits, creating abstract, angular
representations that challenge traditional
notions of perspective and form.

Distortion and Exaggeration: Students should
understand how Picasso exaggerated and
distorted facial features in his work, drawing
parallels to the exaggerated and stylized
forms found in traditional masks.

Use of Geometric Shapes: Students should
recognize Picasso’s use of geometric shapes
and sharp angles in his depictions of faces,
which mimic the stylized, abstracted forms
found in masks.

End Points:

Autumn 1:

Line

Understanding: Students should
be able to identify and describe
different types of lines (e.g.,
straight, curved, zigzag, dotted)
and understand their impact on
the composition and mood of an
artwork.

Application: Students should be
able to use lines purposefully in
their artwork to create shapes,
textures, and patterns, and to
convey movement or direction.

Shape and Form

Understanding: Students should
be able to differentiate between

End points:

Spring 3:
Understanding the Colour Wheel

e Primary, Secondary, and Tertiary Colours: Students should
understand the basic structure of the colour wheel, including
the relationships between primary (red, blue, yellow), secondary
(green, orange, purple), and tertiary colours (e.g., red-orange,
blue green).

e Colour Mixing: Students should be able to demonstrate how to
mix primary colours to create secondary colours and how to mix
secondary colours to create tertiary colours.

Understanding Colour Relationships

e Complementary Colours: Students should be able to identify and
explain complementary colours (e.g., red and green, blue and
orange) and understand how these colours interact to create
contrast and vibrancy in artwork.

End points:

Summer 5:
Understanding the Basics of Portraiture
e Facial Proportions: / Understanding
Proportions: Students should
understand the basic proportions of
the human face, including the
placement of eyes, nose, mouth, and
ears. They should know that the eyes
are typically located halfway down
the face, the bottom of the nose is
about halfway between the eyes and
chin, and the mouth is about a third
of the way between the nose and
chin.
e Symmetry: Students should be able
to create a balanced and symmetrical
representation of the face,
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shapes (2D) and forms (3D) and
recognize how they are used in
both two-dimensional and
three-dimensional art.

e Application: Students should be
able to use basic geometric and
organic shapes to create
compositions and understand
how to manipulate forms in 3D
works, such as sculpture or
mixed media.

Colour

¢ Understanding: Students should
be familiar with the colour
wheel, including primary,
secondary, and tertiary colours,
and understand the concepts of
warm and cool colours,
complementary and analogous
colours, and the emotional
impact of colour.

e Application: Students should be
able to mix colours to create
new hues, tints, and shades, and
apply these in their artwork to
create mood, emphasis, and
harmony.

Value (Tone)

¢ Understanding: Students should
understand the concept of value
(lightness and darkness) and
how it affects the perception of
depth, form, and contrast in an
artwork.

e Application: Students should be
able to use value to create

Analogous Colours: Students should understand analogous
colour schemes (e.g., blue, blue-green, green) and how they
create harmony and unity in a composition.

Warm and Cool Colours: Students should be able to distinguish
between warm colours (reds, oranges, yellows) and cool colours
(blues, greens, purples) and understand the emotional and
visual effects these colours can have in an artwork.

Colour Application

Tinting and Shading: Students should understand how to create
tints (adding white) and shades (adding black) of colours and use
these techniques to add depth and dimension to their artwork.
Blending and Gradient Techniques: Students should be able to
demonstrate smooth transitions between colours (blending) and
create gradients, showing an understanding of how to modulate
colour intensity and value.

Emotional and Symbolic Use of Colour

Colour and Emotion: Students should be able to explain how
colours can convey emotions or moods (e.g., blue for calm, red
for passion) and use this understanding to enhance the
emotional impact of their artwork.

Cultural Significance: Students should have an awareness of how
colour can have different meanings in different cultures and
contexts and be able to reflect this understanding in their work
when relevant.

Practical Colour Skills

Colour in Composition: Students should be able to effectively
use colour to create emphasis, balance, and harmony in their
compositions, making thoughtful choices about colour
placement and interaction.

Experimentation with Media: Students should demonstrate the
ability to experiment with different media (e.g., paint, coloured
pencils, digital tools) to explore and apply colour in various
ways.

Spring 4:

understanding the importance of
symmetry in realistic portraiture.
Features and Expression:

Detailing Features: Students should
be able to accurately draw individual
facial features (eyes, nose, mouth,
ears) with attention to shape, size,
and positioning.

Capturing Expression: Students
should be able to depict a range of
facial expressions, understanding how
changes in the positioning of features
can alter the perceived emotion in
the portrait.

Exploration of Different Styles and
Techniques

Realistic Portraits: Students should
be able to create realistic portraits,
using shading, contouring, and
proportion techniques to achieve a
lifelike representation.

Stylized Portraits: Students should
also experiment with stylization,
exploring how exaggeration,
abstraction, or the use of bold colours
and lines can convey personality or
mood in a less realistic but still
expressive way.

Use of Mediums:

Pencil and Charcoal: Students should
be proficient in using pencil and
charcoal to create detailed and tonal
portraits, understanding how to use
light and shadow to create depth.
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shading and highlight areas in
their drawings or paintings,
achieving a sense of depth and
three-dimensionality.

Texture

e Understanding: Students should
be able to distinguish between
actual texture (the physical feel
of a surface) and visual texture
(the illusion of texture created in
an artwork).

e Application: Students should be
able to create and depict texture
in their artwork, using
techniques like cross-hatching,
stippling, or impasto, and
understanding how texture
contributes to the overall
sensory experience of an
artwork.

Space

e Understanding: Students should
understand the concept of
space, including positive and
negative space, and how artists
use techniques like perspective,
overlapping, and size variation
to create the illusion of depth.

e Application: Students should be
able to create compositions that
effectively use space,
demonstrating an understanding
of foreground, middle ground,
and background, and utilizing
techniques to convey depth and
perspective.

Understanding Fauvism

e Definition and Origins: Students should understand Fauvism as
an early 20th-century art movement characterized by bold, non-
naturalistic colours and simplified forms. They should know that
the movement began around 1904 and was prominent until
about 1910.

e Key Characteristics: Students should be able to identify the key
features of Fauvist art, including the use of vibrant, often
unblended colours, expressive brushwork, and a focus on
painterly qualities over realistic representation.

e Historical Context: Students should understand Fauvism in the
context of its reaction against traditional artistic values,
particularly in its departure from the naturalism and tonal
subtleties of Impressionism.

Henri Matisse and His Contributions

¢ Introduction to Matisse: Students should know that Henri
Matisse was a leading figure in the Fauvist movement,
renowned for his innovative use of colour and form.

e Famous Works: Students should be familiar with some of
Matisse’s most iconic Fauvist works, such as "Woman with a
Hat" (1905), "The Joy of Life" (1905-06), and "The Red Room"
(1908). They should be able to describe how these works
exemplify Fauvist principles.

e Evolution of Matisse’s Style: Students should understand how
Matisse’s work evolved over time, including his later use of cut-
out techniques, such as in "The Snail" (1953), and how these
developments reflected his ongoing exploration of colour and
composition.

Artistic Techniques in Fauvism

e Bold Colour Use: Students should understand the Fauvist
approach to colour, where colours are used emotionally and
symbolically rather than representationally. They should
recognize that Matisse and other Fauvists chose colours based
on their impact rather than their realism.

o Simplification of Form: Students should be able to identify how
Fauvist artists, including Matisse, simplified forms and lines to

Paint: Students should experiment
with painting techniques for
portraiture, exploring how colour can
be used to convey mood and
character.

Mixed Media: Students should
explore combining different materials
(e.g., collage, pastels, digital tools) to
create unique and personalized
portraits.

Historical and Cultural Contexts

Study of Masters: Students should be
familiar with the work of famous
portrait artists, such as Leonardo da
Vinci (e.g., "Mona Lisa") and
Rembrandt (e.g., his self-portraits),
and understand how these artists
approached portraiture in terms of
technique and expression.

Modern Portrait Artists: Students
should also be aware of modern and
contemporary portrait artists, such as
Pablo Picasso (e.g., his Cubist
portraits) and Frida Kahlo, and
explore how their styles and
approaches differ from classical
portraiture.

Cultural Significance:

Portraits Across Cultures: Students
should appreciate the role of
portraiture in different cultures,
understanding how portraits can
reflect societal values, status, and
identity. They should recognize the
different styles and purposes of
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Pattern

Balance

Understanding: Students should
understand the role of patterns
in art, recognizing how repeated
shapes, lines, or colours can
create rhythm and unity within a
composition.

Application: Students should be
able to create and incorporate
patterns in their artwork, using
repetition and variation to
enhance the visual interest and
cohesiveness of their designs.

Understanding: Students should
understand the concept of
balance in art, including
symmetrical, asymmetrical, and
radial balance, and how it
affects the visual stability of a
composition.

Application: Students should be
able to create compositions that
demonstrate a clear sense of
balance, using the placement of
elements to achieve visual
harmony and stability

Autumn 2

Drawing

Basic Drawing Skills:
Understanding and Application:
Students should be able to use a
range of drawing tools (e.g.,
pencils, charcoal, ink) and
techniques to create different

focus more on colour and composition, often flattening the
perspective and reducing detail to emphasize the emotional
effect.

e Expressive Brushwork: Students should appreciate the use of
visible, dynamic brushstrokes that contribute to the overall
energy and emotional tone of a Fauvist painting.

Themes and Subject Matter

e Everyday Life and Joy: Students should recognize that Matisse
and other Fauvist artists often depicted scenes of everyday life,
focusing on themes of joy, leisure, and the beauty of nature.

e Portraits and Landscapes: Students should understand that
Fauvist art frequently includes portraits and landscapes,
reinterpreted with a focus on bold colour and emotional
expression.

Impact of Fauvism

¢ Influence on Modern Art: Students should understand that
Fauvism, though short-lived, had a lasting impact on the
development of modern art, particularly in how it liberated
colour and form from traditional constraints.

e Connection to Later Movements: Students should recognize
how Fauvism influenced subsequent movements like
Expressionism and how Matisse’s later work continued to
inspire artists in the use of colour and abstraction.

Critical Analysis and Reflection

e Art Critique: Students should be able to critically analyse Fauvist
artworks, particularly those of Matisse, discussing elements such
as colour choice, composition, and emotional impact.

e Personal Reflection: Students should be encouraged to reflect
on how the principles of Fauvism, particularly the use of bold
colours and simplified forms, might influence their own creative
practices.

portraiture across various cultures
and historical periods.

Critical Analysis and Reflection

Art Critique: Students should be able
to critically analyse portraits,
discussing elements such as
proportion, expression, technique,
and the use of colour or line. They
should be able to articulate how
these elements contribute to the
overall impact of the portrait.
Personal Reflection: Students should
reflect on their own portrait work,
considering how they have used
techniques to achieve likeness,
expression, and artistic effect.

Creating Original Portraits

Creative Interpretation:

Personal Expression: Students should
be encouraged to create original
portraits that reflect their
understanding of proportion,
technique, and style, while also
infusing their own personality and
creativity into their work.

Character and Storytelling: Students
should explore how to use portraiture
to tell a story or convey a character,
experimenting with composition,
background, and other elements to
add depth and narrative to their
portraits.

Summer 6

Understanding Cubism
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effects, such as shading,
hatching, and cross-hatching.

e Line and Shape: Students should
demonstrate an ability to use
lines to create shapes and forms,
understanding how line weight
and quality affect a drawing.

e Proportion and Scale: Students
should be able to accurately
depict proportions in their
drawings, whether drawing from
observation or imagination,
understanding how scale affects
the composition.

e Perspective: Students should
have a basic understanding of
one-point and two-point
perspective, applying these
techniques to create the illusion
of depth in their drawings.

e Texture: Students should be able
to represent texture through
mark-making techniques,
creating the illusion of different
surfaces (e.g., smooth, rough,
soft).

e Composition: Students should
understand the importance of
composition in drawing,
effectively arranging elements
within the drawing to create a
balanced and engaging piece.

Renaissance Art

e Historical Context and
Characteristics:

Introduction to Cubism: Students
should understand that Cubism is an
early 20th-century art movement co-
founded by Pablo Picasso and
Georges Braque. It is characterized by
the fragmentation of objects into
geometric shapes and the depiction
of multiple perspectives within a
single composition.

Historical Context: Students should
know that Cubism emerged around
1907-1914 as a reaction against
traditional artistic practices,
challenging conventional techniques
of perspective and representation.

Key Characteristics:

Geometric Shapes: Students should
recognize the use of geometric
shapes and the abstraction of forms
as central elements of Cubism.
Multiple Perspectives: Students
should understand how Cubist artists
depicted multiple viewpoints of the
same object or figure simultaneously,
breaking down traditional
perspective.

Flattening of Space: Students should
be able to identify how Cubism
flattens the pictorial space, reducing
the distinction between foreground
and background.

Pablo Picasso’s Contribution

“Weeping Woman” (1937): Students
should recognize this work as an
example of Picasso’s later
development of Cubism, where
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Understanding the Renaissance:
Students should understand the
Renaissance as a period of
significant cultural, artistic, and
intellectual revival from the 14th
to 17th centuries, cantered in
Italy.

Key Characteristics: Students
should be able to identify key
characteristics of Renaissance
art, including the use of linear
perspective, realism, humanism,
and the revival of classical
themes from ancient Greece and
Rome.

Techniques and Innovations:
Students should recognize the
innovations of the Renaissance,
such as the development of
linear perspective, the study of
human anatomy for more
accurate depiction, and the use
of chiaroscuro (light and
shadow) to create depth and
volume.

Famous Works and Artists:

Leonardo da Vinci: Students
should be familiar with the
works of Leonardo da Vinci,
including "The Last Supper" and
"Mona Lisa," and understand his
contributions to art and science.
Michelangelo and Raphael:
Students should also have a
basic knowledge of other key
Renaissance artists, such as

emotional expression and fractured
forms combine to create a powerful
image.

Use of Collage: Students should be
aware of Picasso’s role in developing
the collage technique, where
different materials are assembled on
a canvas to create a composition,
further emphasizing the
fragmentation and layering of
images.

3. Techniques and Methods

Deconstructing Form: Students
should be able to experiment with
breaking down objects and figures
into geometric shapes and
reassembling them in a Cubist style,
creating abstract compositions.
Simultaneous Viewpoints: Students
should try depicting objects or figures
from multiple perspectives in one
image, understanding how this
challenges traditional notions of
perspective and realism.

Limited Colour Palette: Students
should understand how early Cubist
works often used a limited colour
palette, focusing on monochromatic
schemes to emphasize form and
structure over colour.

4, Cultural Influences

African and Iberian Art: Students
should recognize the influence of
African masks and Iberian sculpture
on Picasso’s development of Cubism,
particularly in how these art forms
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Michelangelo and Raphael, and
their contributions to the
period.

Leonardo da Vinci

Life and Contributions:
Renaissance Man: Students
should understand Leonardo da
Vinci as a quintessential
"Renaissance Man," excelling
not only in art but also in
science, engineering, and
anatomy.

Artistic Techniques: Students
should be aware of Leonardo's
mastery of techniques such as
sfumato (blurring of edges to
create a soft transition between
colours and tones) and his use of
perspective and anatomical
precision in his drawings and
paintings.

Famous Works: Students should
be able to describe and analyse
Leonardo’s key artworks, such as
"The Last Supper" and "Mona
Lisa," understanding the
techniques he used and their
impact on art.

Drawings and Studies: Students
should appreciate Leonardo's
extensive use of sketching and
drawing as tools for exploring
ideas and refining his
understanding of the human
body, nature, and technology.
They should recognize his

inspired the abstraction and
stylization of the human figure.

5. Critical Analysis and Reflection

Art Critique: Students should be able
to analyse Cubist works, particularly
those of Picasso, discussing the use of
geometric shapes, fragmented forms,
and the representation of multiple
perspectives.

Personal Reflection: Students should
reflect on how Cubist techniques and
ideas influence their own creative
practices, considering how they can
apply fragmentation, abstraction, and
multiple viewpoints in their artwork.
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contributions to anatomical
drawing and how his studies
bridged art and science.

Declarative/procedural knowledge
broken down:

Autumn 1 & 2:
Declarative Knowledge:

e Skills and techniques students
use to create and evaluate their
own artwork, as well as how
they apply theoretical concepts
(declarative knowledge) in
practical ways. This type of
knowledge is built through
practice and experience, helping
students become more
proficient and confident in their
artistic abilities. Understanding
different art movements (e.g.,
Impressionism, Cubism).

e Recognizing and identifying
elements of art such as colour,
line, shape, form, texture, space,

Declarative/procedural knowledge broken down:

Spring 3 & 4:
Declarative Knowledge:

Art Elements and Principles: Understanding the basic building
blocks of art, such as colour, line, shape, form, texture, space,
and value, as well as principles like balance, contrast, emphasis,
movement, pattern, rhythm, and unity.

Art Terminology: Learning specific vocabulary related to art
techniques, styles, and tools (e.g., chiaroscuro, composition,
perspective).

Art History and Movements: Knowledge of different art
movements (e.g., Renaissance, Impressionism, Abstract
Expressionism) and the ability to identify and describe the works
of notable artists.

Cultural and Historical Contexts: Understanding how art reflects
and influences cultural and historical contexts, including the
social, political, and technological influences on art.

Declarative/procedural knowledge broken
down:

Summer 5 &6:

Declarative Knowledge:

e Understand the origins, key
characteristics, and historical
significance of Cubism, particularly
the role of Picasso in the movement’s
development.

e Identify and describe the techniques
used in Cubist art, such as
fragmentation, multiple perspectives,
and the use of geometric shapes.

e Recognize the cultural influences on
Picasso, especially the impact of
African and Iberian art on his work.

e Critically analyse Cubist works and
reflect on how these principles can be
applied in their own creative practice.

and value. e Create original Cubist-inspired
e Knowledge of famous artists and artworks, demonstrating an
their works. understanding of the movement’s
core ideas and techniques.
Assessment Assessment Assessment

1. Base line Test — Looking at
formal elements — line, texture,

1.

Colour Theory — Looking at formal elements — line, texture, tine,
shape and form A01/A02/A03

Type of Knowledge Assessed: Declarative and Procedural Knowledge.

1. Proportion and scale — perspective
and composition AO1/A02/A03
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tine, shape and form
A01/A02/A03
Type of Knowledge Assessed:
Declarative and Procedural Knowledge.

Diagnostic Nature: Establishes baseline
understanding of essential art elements.

Building Blocks: Provides foundational
understanding for more advanced
learning in formal elements and building
blocks of art a 2D art piece. Link to
Another Part of the Curriculum: MAT
testing skills can also be applied in
language arts, where students learn to
recognise patterns in language, such as
texture and tone.

2. Artist Research — Layout and
presentation, investigating
technique and skills to develop
their own art further A02. Type
of Knowledge Assessed:
Declarative and Procedural
Knowledge.

Diagnostic Nature: Establishes baseline
understanding of essential art elements.

Building Blocks: Provides foundational
understanding for more advanced
learning in structuring sentences and
using art related language. Link to

Diagnostic Nature: Establishes baseline understanding of essential art
elements.

Building Blocks: Provides foundational understanding for more advanced
learning in formal elements and building blocks of art a 2D art piece.
Link to Another Part of the Curriculum: MAT testing skills can also be
applied in language arts, where students learn to recognise patterns in
language, such as texture and tone.

4. Artist Research — Layout and presentation, investigating
technique and skills to develop their own art further A02
Type of Knowledge Assessed: Declarative and Procedural Knowledge.

Diagnostic Nature: Establishes baseline understanding of essential art
elements.

Building Blocks: Provides foundational understanding for more advanced
learning in structuring sentences and using art related language. Link to
Another Part of the Curriculum: MAT testing skills can also be applied in
language arts, where students learn to use descriptive language.

5. Exploring pointillism and Monet - through mark making skills —

Identifying different textures

Diagnostic Nature: Establishes understanding of essential musical
elements.
Building Blocks: Provides foundational understanding for more advanced
learning in structuring sentences and using art related language. Link to
Another Part of the Curriculum: MAT testing skills can also be applied in
language arts, where students learn to use descriptive language.

Type of Knowledge Assessed: Declarative and
Procedural Knowledge.

Diagnostic Nature: Establishes baseline
understanding of essential art elements.

Building Blocks: Provides foundational
understanding for more advanced learning in
formal elements and building blocks of art a
2D art piece. Link to Another Part of the
Curriculum: MAT testing skills can also be
applied in language arts, where students learn
to recognise patterns in language, such as
texture and tone.

6. Artist Research — Layout and
presentation, investigating technique
and skills to develop their own art
further A02. Type of Knowledge
Assessed: Declarative and Procedural
Knowledge.

Diagnostic Nature: Establishes baseline
understanding of essential art elements.

Building Blocks: Provides foundational
understanding for more advanced learning in
structuring sentences and using art related
language. Link to Another Part of the
Curriculum: MAT testing skills can also be
applied in language arts, where students learn
to use descriptive language.

7. Exploring Picasso and collage
Diagnostic Nature: Establishes understanding
of essential musical elements.
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Another Part of the Curriculum: MAT
testing skills can also be applied in
language arts, where students learn to
use descriptive language.

3. Exploring texture through mark
making skills — Identifying
different textures

Diagnostic Nature: Establishes
understanding of essential musical
elements.

Building Blocks: Provides foundational
understanding for more advanced
learning in structuring sentences and
using art related language. Link to
Another Part of the Curriculum: MAT
testing skills can also be applied in
language arts, where students learn to
use descriptive language.

Building Blocks: Provides foundational
understanding for more advanced learning in
structuring sentences and using art related
language. Link to Another Part of the
Curriculum: MAT testing skills can also be
applied in language arts, where students learn
to use descriptive language.
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Year 8

Vision/intent: The Art department aims to promote an awareness of the visual language as a means of communication. With this, students can develop their imagination
and creative expression to communicate and understand their thoughts and concepts of the world they live in. Curiosity is developed through the exploration of
subject, materials and techniques. Our aim is to provide an exceptional learning experience through a curriculum that engages, empowers and encourages students to
reach their highest potential in art.

Artin Year 8 Student are supported to deepen their understanding and appreciation of visual arts while developing their technical skills, creativity, and ability to
express themselves through different mediums. They are encouraged to express their thoughts, emotions, and personal identity through various artistic forms like
drawing, painting, printing, and digital media. They are taught to develop and foster improvement in technical skills, such as drawing techniques, colour theory, and
understanding of spatial concepts, to build a foundation for more advanced artistic practices. Students will be helped to analyse and critique their own work and the
work of others. They learn to interpret and make meaning of different styles, movements, and cultural influences such as Pop Art, Surrealism and lllustration.

At Year 8 the intent of art education is to help students Key Concepts:
deepen their understanding and appreciation of visual arts
while developing their technical skills, creativity, and ability
to express themselves through different mediums. Key

L . . . 1. Visual Elements
objectives and intents of art at this stage include:

e Line: Understanding different types of lines (e.g., straight, curved, diagonal) and their use in
creating shape, texture, and form.

¢ Encourage students to express their thoughts, e Shape and Form: Exploring 2D shapes and 3D forms and how they are used to create
emotions, and personal identity through various compositions.
artistic forms like drawing, painting, sculpture, and e Colour: Learning about primary, secondary, and tertiary colours, as well as concepts like
digital media. colour mixing, value (lightness and darkness), and how colour can be used to convey mood.

e Foster improvement in technical skills, such as e Texture: Understanding both actual (tactile) texture and implied (visual) texture, and how to
drawing techniques, colour theory, and create or depict them in artwork.
understanding of spatial concepts, to build a e Space: Exploring positive and negative space, perspective, and how artists use space to
foundation for more advanced artistic practices. create depth and composition.

e Develop students' ability to analyse and critique their e Tone: Learning how to use light and shadow to create the illusion of three-dimensionality on
own work and the work of others. They learn to a two-dimensional surface.
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interpret and make meaning of different styles,
movements, and cultural influences in art.

Expose students to a variety of artistic materials and
techniques (e.g., pencil, charcoal, acrylic, clay,
photography, and digital art) to broaden their artistic
capabilities.

Introduce students to art from different times,
cultures, and contexts. This helps them understand
the role of art in society, history, and as a form of
communication across the world.

Art at this stage encourages students to take risks,
experiment with new ideas, and build self-confidence
in their creative decision-making process.

Students may work on group projects or discuss art
as a class, learning to communicate their ideas
effectively and collaborate with peers.

2. Media and Techniques

Drawing: Developing skills in observational drawing, sketching, shading, and rendering
objects and figures.

Painting: Understanding different painting techniques (e.g., blending, washes, glazing) and
experimenting with watercolour, acrylics, or other paints.

Sculpture: Exploring 3D art forms and working with materials like clay, wire, or found objects
to create sculptures.

Printmaking: Introduction to basic printmaking techniques such as block printing, mono-
printing, or etching.

Digital Media: Learning how to create digital art using software or applications, integrating
photography, graphic design, or digital painting.

3. Art History and Cultural Context

Art Movements: Gaining knowledge of significant art movements (e.g pop art and surrealism)
and understanding their impact on art and culture.

Cultural Art Traditions: Studying different cultural approaches to art, such as contemporary
Western art, to appreciate global artistic practices.

Artists and Their Works: Learning about the works and techniques of famous artists, their
creative processes, and how their art reflects societal and personal themes.

4. Critical and Analytical Skills

Art Criticism: Developing the ability to describe, analyze, and interpret both historical and
contemporary artworks. Students learn to evaluate art based on its visual elements and
thematic content.

Reflection and Self-Evaluation: Encouraging students to reflect on their own work, identify
strengths and areas for improvement, and communicate their intentions and processes.

5. Creative and Conceptual Development

Idea Generation: Encouraging creativity and the development of original ideas for projects,
often by exploring themes such as identity, environment, or social issues.
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6. Collaboration and Presentation

e Sketchbook Work: Keeping a sketchbook or journal to document ideas, experiments, and
inspirations. This helps students practice planning and revising their work.

e Problem-Solving: Engaging in tasks that require them to solve artistic problems, make
creative choices, and experiment with new approaches.

Group Work: Learning to collaborate on projects, share ideas, and give and receive feedback.
e Exhibition and Presentation: Developing skills in presenting finished artwork, discussing the
creative process, and explaining the message or intention behind their art.

Art YEAR 8 LTP

3. Autumn Term 1& 2

4. SpringTerm3 &4

3. Summer Term 5 & 6

Title(s) Unit length Title(s) Unit length Title(s) Unit length
1. PopArt 6 weeks 1. Surrealism 6 weeks 1. lllustration 6 weeks
2. Mixed Media and 2. Composition and Perspective o ) )
Collage 2. Digital Media and Tim Burton
ollag 6 weeks 6 weeks 6 weeks
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Domains of Knowledge

1. Creative Expression

Encourage students to express their thoughts,
emotions, and personal identity through various
artistic forms like drawing, painting, sculpture,
and digital media.

2. Skill Development

Foster improvement in technical skills, such as
drawing techniques, colour theory, and
understanding of spatial concepts, to build a
foundation for more advanced artistic practices.
3. Critical Thinking

Develop students' ability to analyze and critique
their own work and the work of others. They learn
to interpret and make meaning of different styles,
movements, and cultural influences in art.

4. Exploring Different Media

Expose students to a variety of artistic materials
and techniques (e.g., pencil, charcoal, acrylic, clay,
photography, and digital art) to broaden their
artistic capabilities.

5. Cultural Awareness

Introduce students to art from different times,
cultures, and contexts. This helps them
understand the role of art in society, history, and
as a form of communication across the world.

6. Building Confidence

Art at this stage encourages students to take risks,
experiment with new ideas, and build self-
confidence in their creative decision-making
process.

7. Collaboration and Communication

Students may work on group projects or discuss
art as a class, learning to communicate their ideas
effectively and collaborate with peers.

Domains of knowledge

1. The Unconscious Mind and Psychology

Dreams and Automatism: Surrealists used techniques
like automatism (spontaneous writing, drawing, or
painting without conscious thought) to reveal the
workings of the unconscious. Dream analysis was also a
key method, with artists aiming to capture the surreal,
illogical, and symbolic nature of dreams in their work.
2. Imagination and Fantasy

Creative Imagination: Surrealists believed in freeing the
imagination from the constraints of rational thought,
focusing on fantasy and the absurd. They embraced
irrationality, allowing for the creation of extraordinary
and fantastical images that defied logical explanation.
Exploration of the Irrational: Artists often juxtaposed
unexpected or bizarre elements to create disorienting
and dreamlike compositions, where the boundaries
between reality and fantasy are blurred.

Myth and Magic: Surrealist artists frequently drew on
mythology, folklore, and the occult to imbue their work
with a sense of mystery and wonder. Symbols related to
magic, transformation, and the supernatural often
appear in their art.

3. Symbolism and Metaphor

Personal and Universal Symbols: Surrealists used
symbolic imagery to represent psychological states,
emotions, or ideas. While some symbols were highly
personal to the artist, others, such as the eye, the clock,
or the egg, became recurring motifs across the
movement and were meant to evoke universal themes.
Metaphor and Double Meanings: Artists often used
visual metaphors to convey deeper meanings. For
example, Salvador Dali’s melting clocks in The
Persistence of Memory symbolize the fluidity and
subjectivity of time. Surrealists played with ambiguity

Domains of Knowledge

1. Character Design and Development

Exaggeration and Distortion: Tim Burton’s
characters often feature exaggerated proportions,
such as oversized heads, thin limbs, or large eyes,
giving them a unique and whimsical appearance.
KS3 students can learn about how exaggeration can
be used in illustration to convey personality,
emotion, or fantasy.

Facial Expressions and Emotion: Burton’s work is
often expressive, using facial features to
communicate emotion in a stylized way. Students
can explore how facial expressions are illustrated to
convey moods or traits, even in fantastical or non-
realistic characters.

Silhouette and Shape: In character design, Burton
uses striking silhouettes to make his characters
immediately recognizable. Teaching students about
the power of shape and silhouette in illustration
helps them understand how to create distinctive
and memorable characters.

2. Gothic and Fantasy Aesthetic

Gothic Visual Language: Burton’s style is deeply
influenced by Gothic aesthetics, including dark,
moody settings, sharp contrasts between light and
shadow, and themes of mystery or the
supernatural. Students can explore the Gothic art
tradition and its visual characteristics, such as
pointed architecture, intricate designs, and eerie
atmospheres.

Use of Dark and Light (Chiaroscuro): Burton’s work
often plays with contrasts between dark and light to
enhance mood and tone. KS3 students can
experiment with light and shadow in their
illustrations to create dramatic effects, learning
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By Year 8, art education aims to provide a
balanced mix of technical skill-building, creative
exploration, and critical engagement with art and
its role in society.

8. Understanding Materials Traditional Art
Materials: Artists need to understand the
properties and uses of conventional materials
such as paint (oil, acrylic, watercolour), ink,
charcoal, pastels, and paper. Mastery of these
forms provides a foundation for blending them
with other media.

Artists must be aware of how different media
interact, dry, or erode over time.

9. Layering: A common technique in mixed media
is layering different materials and media to create
depth and complexity. This includes layering
paint, collage elements, and textures on top of
one another.

Collage: The practice of assembling different
images, papers, and objects onto a surface, either
as a focal point or background for further
development. Artists must know how to arrange
materials in a cohesive way.

10. Surface - Paper, Canvas, and Beyond:
Knowledge of different substrates (the surfaces
on which art is created) is important. Artists might
work on traditional surfaces like canvas and
paper, or on non-traditional surfaces like wood,
metal, fabric, or glass.

Surface Preparation: Knowing how to prepare a
surface for mixed media work is critical. Artists
must apply primers like gesso to ensure paint and
other materials adhere properly, and they must
consider how a surface will react to various
media.

and multiple interpretations, allowing the viewer to read
different layers of meaning into their works.

4. Automatic and Experimental Techniques
Automatism: Surrealists developed various automatic
techniques to bypass conscious control. This could
involve drawing, writing, or painting without a
preconceived plan, allowing the unconscious mind to
guide the creative process.

Exquisite Corpse: A collaborative game where multiple
artists contributed to a drawing or text without seeing
what the others had done, revealing unpredictable and
often bizarre combinations.

Frottage, Grattage, and Decalcomania: Techniques like
frottage (rubbing), grattage (scraping paint), and
decalcomania (pressing and lifting paint to create
textures) were used by artists like Max Ernst to create
unexpected patterns and forms, which were then
interpreted or integrated into more elaborate
compositions.

5. Collage and Juxtaposition

Collage and Assemblage: Surrealists often combined
disparate images or objects in their work, using collage
or assemblage to create unexpected or dreamlike
relationships between familiar elements. This blending
of the ordinary and extraordinary created a sense of the
uncanny.

6. Juxtaposition of Incongruous Elements: A central
technique in Surrealism was the juxtaposition of ordinary
objects in strange or illogical contexts, which created a
sense of wonder and mystery. René Magritte often
employed this technique, pairing unrelated items to
create surreal imagery, such as in The Lovers, where
faces are obscured by cloth.

Visual Paradoxes: Surrealist artists loved to create visual
paradoxes that challenged viewers' perceptions of
reality. They played with scale, transformation, and the

about chiaroscuro (the strong contrast between
light and dark).

Fantasy and Imagination: Burton's world is filled
with fantastical elements—characters like talking
skeletons, living toys, or surreal landscapes.
Students can develop their imaginative thinking by
creating fantasy illustrations inspired by Burton's
otherworldly settings and characters.

3. Narrative and Storytelling in Illustration

Visual Storytelling: Tim Burton’s illustrations,
whether in concept art or animation, are deeply
connected to narrative. KS3 students can learn how
to use illustration to tell stories visually, focusing on
key elements like setting, character interactions,
and mood to convey a narrative without the need
for words.

Symbolism and Themes: Burton’s work often
incorporates recurring symbols (such as spirals or
eyes) and explores themes like isolation, identity,
and the outsider. Students can learn about using
symbolic elements in their illustrations to express
deeper meanings and themes.

4. Illustration Techniques and Media

Line and Detail: Burton’s illustrations often feature
intricate, fine lines and detailed patterns. Students
can practice using line quality, from thin, precise
lines to bold, expressive strokes, to bring their
illustrations to life.

Mixed Media and Experimentation: Burton’s
illustrative work spans various mediums, from
traditional drawing with pencil and ink to digital
techniques. KS3 students can explore combining
different media, such as pen, watercolour, collage,
and digital tools, to achieve a layered and textured
effect in their work.
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Dimensionality: Mixed media frequently involves
working with both 2D and 3D surfaces. Artists
should know how to balance flat and dimensional
elements within their compositions

boundaries between objects, leading to dreamlike,
unsettling images.

7. Symbolic Storytelling: Artists used imagery in a
symbolic and metaphorical way to tell stories about
human psychology, the unconscious, or the irrational
aspects of life. Surrealist art often has a hidden, layered
meaning that reflects a journey through the
subconscious mind.

8. Cultural and Historical Context

Reaction to Dada and World War I: Surrealism grew out
of the Dada movement, which was a reaction to the
horrors of World War | and the perceived failure of
rationality and traditional values. Surrealists carried
forward the Dadaists’ anti-establishment sentiment but
focused more on exploring the unconscious mind.

Proportions and Perspective: While Burton often
distorts proportions for stylistic reasons,
understanding traditional proportions and
perspective is essential before students can
successfully manipulate them. KS3 students can
learn how to apply perspective and scale in their
illustrations and how breaking these rules can
create Burton-style visual distortions.

5. Mood and Atmosphere in Illustration

Emotional Tone: One of the key aspects of Burton’s
work is its emotional resonance, often portraying
themes of melancholy, loneliness, or whimsy.
Students can explore how to set the mood in their
illustrations using colour, texture, and composition.
Colour Theory: Although Burton’s works often
feature a limited or muted colour palette, colour
plays an important role in setting mood. KS3
students can learn about colour theory, how
colours evoke emotions, and how to use colour in
subtle ways to support the narrative or mood of
their illustrations.

Texture and Surface Detail: Burton uses texture—
whether through cross-hatching in illustrations or
textures in animation—to give depth to his work.
Students can experiment with creating texture in
their illustrations through different techniques such
as stippling, cross-hatching, or using textured
materials.

6. Cultural and Historical Context

Tim Burton’s Influences: Understanding Burton’s
influences, such as Gothic literature, German
Expressionism, and classic horror films, provides
students with a historical context. They can study
how earlier art forms and cultural movements, like
Expressionism or Film Noir, influenced Burton’s
style and apply those elements in their work.
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Gothic and Victorian Art: The Gothic and Victorian
art movements significantly influence Burton’s
visual style. KS3 students can learn about these
periods, their architectural features, costume
design, and symbolic motifs, applying this historical
knowledge to their own Burton-inspired
illustrations.

Key concepts
Autumn 1:

Popular Culture and Consumerism - Focus on
Everyday Objects: Pop Art elevated ordinary,
everyday objects and consumer goods (e.g., soup
cans, comic strips, advertisements) to the level of
high art. Artists celebrated the mass-produced
and commercial nature of modern life.

Critique of Consumerism: While some Pop Art
celebrated consumer culture, other works
critiqued the overwhelming commercialization
and materialism of the post-World War Il era.

Mass Media and Advertising - Use of Media
Imagery: Pop artists often drew from mass media
sources like television, magazines, and
advertisements. Images of celebrities, brand
logos, and product packaging were frequently
featured in their work.

Reproduction and Repetition: Artists such as Andy
Warhol used techniques like silk-screen printing to
replicate images, reflecting the repetitive and
standardized nature of media and advertising in
the consumer culture.

Key concepts
Spring 3:

Colour theory: how colour works/how to mix and use
colour, brushes and other tools Application of colour
theory: colour blending/painting/ analogous and
contrasting colour Processes: Accuracy and control with
painting techniques/colour mixing/colour
blending/painting techniques — mark making/mixed
media (e.g. using a ground)

Drawing/painting skills: observation/accuracy/texture
through mark making Colour theory: how colour
works/how to mix and use colour, brushes and other
tools Application of colour theory: colour
blending/painting/ analogous and contrasting colour
Processes: Accuracy and control with painting
techniques/colour mixing/colour blending/painting
techniques — mark making/mixed media (e.g. using a
ground)

Use different tools to record tone (value), texture (mark
making), colour representative of intentions. Describe
colour and relative intention Describe ideas using subject
terminology.

Key concepts
Summer 5:

Facial Proportions: Understanding the correct
proportions of the face is fundamental. This
includes the placement of eyes, nose, mouth, and
ears in relation to one another and how they fit
within the overall shape of the head.

Anatomical Accuracy: Knowledge of the underlying
bone structure and muscles helps in rendering more
realistic and lifelike portraits.

Lighting: The direction, intensity, and quality of light
are crucial in shaping the face, creating depth, and
highlighting certain features.

Chiaroscuro: This technique involves the use of
strong contrasts between light and dark to model
three-dimensional forms, adding volume and
realism to the portrait.

Colour Usage: The choice of colours can influence
the mood, atmosphere, and emotional impact of a
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Bold Colours and Graphic Designs - Vibrant, High-
Contrast Colours: Pop Art is known for its bright,
bold colour schemes that mimic the aesthetic of
commercial printing and advertising. Artists often
used primary colours (red, blue, yellow) with stark
contrasts.

Fame and Celebrity CultureObsession with Fame:
Many Pop Art works focus on celebrity culture
and the idolization of public figures, especially film
stars, musicians, and political figures (e.g., Marilyn
Monroe, Elvis Presley). Warhol's portraits of
famous people reflect society’s fascination with
fame and identity.

Iconography of Celebrities: Artists depicted
famous personalities in a way that turned them
into symbols or icons of the media age, often
reducing their identities to mere commodities.

Key Artists - Andy Warhol: Known for his screen
prints of Campbell's soup cans, Marilyn Monroe,
and other celebrity portraits, Warhol is a leading
figure in Pop Art.

Roy Lichtenstein: Famous for his comic strip-style
paintings that mimicked the visual language of
commercial comics with thick black outlines and
Ben-Day dots.

Autumn 2:

Collage Techniques in Pop Art

Found Images: Collage involves the use of found
objects and images, which Pop artists also
embraced. In Pop Art, artists often sourced

Pattern making use geometry, symmetry, (tessellation) -
creating repeat designs from a motif. Experiment with
layout (composition) Develop and refine ideas Processes:
trace and transfer/printing (e.g. polystyrene)/colour
selection/cut/make multiples/refine

Develop a series of ideas Select an idea to resolve
Develop an outcome using skills and techniques
practiced with control and accuracy Evaluate response

Use different tools to record different types of line to
create pattern from a motif representative of intentions.
Describe ideas using subject terminology — ‘how’

Spring 4:

Understand how the use of formal elements in the work
of others relates to their own. Describe how artists have
used formal elements in different ways throughout art
history — genres/traditions — begin to describe periods of
time/demonstrate understanding of when/where work
was created through recognition of how formal elements
are used

portrait. Colours can be naturalistic or expressive,
depending on the artist’s intention.

Tonal Values: The use of light and dark tones helps
to create contrast, depth, and focus within the
portrait.

Summer 6:

Introduction to Cubism: Students should learn that
Cubism is an art movement co-founded by Pablo
Picasso and Georges Braque, characterized by the
fragmentation of objects into geometric shapes and
the depiction of multiple perspectives
simultaneously.

Deconstruction of Form: Students should
understand how Picasso deconstructed and
reassembled the human form in his Cubist portraits,
creating abstract, angular representations that
challenge traditional notions of perspective and
form.

Distortion and Exaggeration: Students should
understand how Picasso exaggerated and distorted
facial features in his work, drawing parallels to the
exaggerated and stylized forms found in traditional
masks.

Use of Geometric Shapes: Students should
recognize Picasso’s use of geometric shapes and
sharp angles in his depictions of faces, which mimic
the stylized, abstracted forms found in masks.
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imagery from magazines, advertisements, comic
books, and other mass media outlets, cutting and
reassembling these images to create new
compositions.

Layering and Juxtaposition: In both collage and
Pop Art, artists juxtapose different images,
materials, and textures to create a layered effect.
This allowed Pop artists to highlight contrasts
between various elements of consumer culture,
such as celebrity glamour versus mundane
objects.

Cut and Paste: Traditional collage involves
physically cutting out images and pasting them
onto a surface, which is a technique often used by
early Pop artists. Later, digital collages became
more common, but the process of assembling
disparate elements remained a core practice in
Pop Art.

Critique of Consumerism: Collage enabled Pop
artists to comment on the fragmentation and
saturation of modern life, especially the
bombardment of consumer products and media
imagery. By piecing together images from
advertisements or product packaging, artists like
Richard Hamilton and Eduardo Paolozzi critiqued
the overwhelming nature of consumer culture.

Photomontage: A type of collage that uses
photographs as its primary material.
Photomontage became a favorite method in Pop
Art to explore the intersections of art, technology,
and mass communication. Pop artists frequently
cut and reassembled photographs to create
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fragmented, surreal, or exaggerated portrayals of
consumer life, much like Dadaist photomontages.
Richard Hamilton and Eduardo Paolozzi: These
British Pop Art pioneers used collage to reflect the
rapidly changing post-war world. Hamilton’s work
blended elements of American consumerism,
advertising, and technology, while Paolozzi used
collage to explore industrialization and
mechanization, often assembling machine-like
forms from human figures and objects.

Textual Elements: Collage allowed Pop artists to
easily incorporate text, often taken from
advertisements or product labels, into their
artworks. This created a direct dialogue between
the visual and the verbal, with text functioning
not just as content but as an aesthetic element.
Roy Lichtenstein, for example, integrated speech
bubbles and captions from comic books into his
work, blending words with images in a comic-strip
style.

Advertising Aesthetic: By cutting and pasting
advertising slogans and logos, artists like Andy
Warhol emphasized the power of branding and its
effect on the public consciousness. This technique
was especially effective in collage, as it allowed
artists to pull directly from the sources they were
critiquing.

Collage as a Reflection of Pop Culture
Fragmentation

Fragmented Visuals: The collage format mirrors
the fragmentation of modern visual culture,
where people are constantly bombarded with a
mixture of advertisements, media images, and
products. Collage’s disjointed, layered nature

29




reflects the fractured reality of life in the
consumer-driven society that Pop Art often
explored.

Celebrity and Commaodification: Pop artists used
collage to comment on the commodification of
famous figures. For instance, Warhol’s repetitive
portraits of Marilyn Monroe, when considered
through a collage lens, speak to the idea of
celebrity culture as fragmented and mass-
produced, much like a collage of assembled parts
rather than a single cohesive identity.

Richard Hamilton: Often regarded as one of the
earliest practitioners of Pop Art, Hamilton used
collage to reflect on modern consumer culture,
technology, and media. His collage work
combined both high and low culture imagery,
creating a bridge between fine art and mass
culture.

Collage and Technology in Pop Art

Digital Collage: Later Pop Art and Neo-Pop Art
adapted the traditional techniques of collage into
the digital realm. The rise of digital tools allowed
artists to create collages using photographs,
graphic design, and digital manipulation,
expanding the possibilities of the medium in the
Pop Art context.

End Points:

Autumn 1:
Line
¢ Understanding: Students should be able
to identify and describe different types of

End points:

Spring 3:
Understanding the Colour Wheel

End points:

Summer 5:
Understanding the Basics of Portraiture
e Facial Proportions: / Understanding
Proportions: Students should understand
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lines (e.g., straight, curved, zigzag, dotted)
and understand their impact on the
composition and mood of an artwork.

e Application: Students should be able to
use lines purposefully in their artwork to
create shapes, textures, and patterns, and
to convey movement or direction.

Shape and Form

¢ Understanding: Students should be able
to differentiate between shapes (2D) and
forms (3D) and recognize how they are
used in both two-dimensional and three-
dimensional art.

e Application: Students should be able to
use basic geometric and organic shapes to
create compositions and understand how
to manipulate forms in 3D works, such as
sculpture or mixed media.

Colour

e Understanding: Students should be
familiar with the colour wheel, including
primary, secondary, and tertiary colours,
and understand the concepts of warm and
cool colours, complementary and
analogous colours, and the emotional
impact of colour.

e Application: Students should be able to
mix colours to create new hues, tints, and
shades, and apply these in their artwork
to create mood, emphasis, and harmony.

Value (Tone)

e Understanding: Students should
understand the concept of value
(lightness and darkness) and how it
affects the perception of depth, form, and
contrast in an artwork.

Primary, Secondary, and Tertiary Colours:
Students should understand the basic structure
of the colour wheel, including the relationships
between primary (red, blue, yellow), secondary
(green, orange, purple), and tertiary colours
(e.g., red-orange, blue green).

Colour Mixing: Students should be able to
demonstrate how to mix primary colours to
create secondary colours and how to mix
secondary colours to create tertiary colours.

Understanding Colour Relationships

Complementary Colours: Students should be
able to identify and explain complementary
colours (e.g., red and green, blue and orange)
and understand how these colours interact to
create contrast and vibrancy in artwork.
Analogous Colours: Students should understand
analogous colour schemes (e.g., blue, blue-
green, green) and how they create harmony and
unity in a composition.

Warm and Cool Colourus: Students should be
able to distinguish between warm colours (reds,
oranges, yellows) and cool colours (blues,
greens, purples) and understand the emotional
and visual effects these colours can have in an
artwork.

Colour Application

Tinting and Shading: Students should understand
how to create tints (adding white) and shades
(adding black) of colours and use these
techniques to add depth and dimension to their
artwork.

Blending and Gradient Techniques: Students
should be able to demonstrate smooth
transitions between colours (blending) and

the basic proportions of the human face,
including the placement of eyes, nose,
mouth, and ears. They should know that
the eyes are typically located halfway down
the face, the bottom of the nose is about
halfway between the eyes and chin, and the
mouth is about a third of the way between
the nose and chin.

e Symmetry: Students should be able to
create a balanced and symmetrical
representation of the face, understanding
the importance of symmetry in realistic
portraiture.

o Features and Expression:

o Detailing Features: Students should be able
to accurately draw individual facial features
(eyes, nose, mouth, ears) with attention to
shape, size, and positioning.

e Capturing Expression: Students should be
able to depict a range of facial expressions,
understanding how changes in the
positioning of features can alter the
perceived emotion in the portrait.

Exploration of Different Styles and Techniques

e Realistic Portraits: Students should be able
to create realistic portraits, using shading,
contouring, and proportion techniques to
achieve a lifelike representation.

e Stylized Portraits: Students should also
experiment with stylization, exploring how
exaggeration, abstraction, or the use of
bold colours and lines can convey
personality or mood in a less realistic but
still expressive way.

e Use of Mediums:
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e Application: Students should be able to
use value to create shading and highlight
areas in their drawings or paintings,
achieving a sense of depth and three-
dimensionality.

Texture

¢ Understanding: Students should be able
to distinguish between actual texture (the
physical feel of a surface) and visual
texture (the illusion of texture created in
an artwork).

e Application: Students should be able to
create and depict texture in their artwork,
using techniques like cross-hatching,
stippling, or impasto, and understanding
how texture contributes to the overall
sensory experience of an artwork.

Space

e Understanding: Students should
understand the concept of space,
including positive and negative space, and
how artists use techniques like
perspective, overlapping, and size
variation to create the illusion of depth.

e Application: Students should be able to
create compositions that effectively use
space, demonstrating an understanding of
foreground, middle ground, and
background, and utilizing techniques to
convey depth and perspective.

Pattern

e Understanding: Students should
understand the role of patterns in art,
recognizing how repeated shapes, lines,
or colours can create rhythm and unity
within a composition.

create gradients, showing an understanding of
how to modulate colour intensity and value.

Emotional and Symbolic Use of Colour

Colour and Emotion: Students should be able to
explain how colours can convey emotions or
moods (e.g., blue for calm, red for passion) and
use this understanding to enhance the emotional
impact of their artwork.

Cultural Significance: Students should have an
awareness of how colour can have different
meanings in different cultures and contexts and
be able to reflect this understanding in their
work when relevant.

Practical Colour Skills

Colour in Composition: Students should be able
to effectively use colour to create emphasis,
balance, and harmony in their compositions,
making thoughtful choices about colour
placement and interaction.

Experimentation with Media: Students should
demonstrate the ability to experiment with
different media (e.g., paint, coloured pencils,
digital tools) to explore and apply colour in
various ways.

Spring 4:

Understanding Fauvism

Definition and Origins: Students should
understand Fauvism as an early 20th-century art
movement characterized by bold, non-
naturalistic colours and simplified forms. They
should know that the movement began around
1904 and was prominent until about 1910.

Key Characteristics: Students should be able to
identify the key features of Fauvist art, including

Pencil and Charcoal: Students should be
proficient in using pencil and charcoal to
create detailed and tonal portraits,
understanding how to use light and shadow
to create depth.

Paint: Students should experiment with
painting techniques for portraiture,
exploring how colour can be used to convey
mood and character.

Mixed Media: Students should explore
combining different materials (e.g., collage,
pastels, digital tools) to create unique and
personalized portraits.

Historical and Cultural Contexts

Study of Masters: Students should be
familiar with the work of famous portrait
artists, such as Leonardo da Vinci (e.g.,
"Mona Lisa") and Rembrandt (e.g., his self-
portraits), and understand how these artists
approached portraiture in terms of
technique and expression.

Modern Portrait Artists: Students should
also be aware of modern and contemporary
portrait artists, such as Pablo Picasso (e.g.,
his Cubist portraits) and Frida Kahlo, and
explore how their styles and approaches
differ from classical portraiture.

Cultural Significance:

Portraits Across Cultures: Students should
appreciate the role of portraiture in
different cultures, understanding how
portraits can reflect societal values, status,
and identity. They should recognize the
different styles and purposes of portraiture
across various cultures and historical
periods.
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e Application: Students should be able to
create and incorporate patterns in their
artwork, using repetition and variation to
enhance the visual interest and
cohesiveness of their designs.

Balance

e Understanding: Students should
understand the concept of balance in art,
including symmetrical, asymmetrical, and
radial balance, and how it affects the
visual stability of a composition.

e Application: Students should be able to
create compositions that demonstrate a
clear sense of balance, using the
placement of elements to achieve visual
harmony and stability

Autumn 2

Drawing

e Basic Drawing Skills:

e Understanding and Application: Students
should be able to use a range of drawing
tools (e.g., pencils, charcoal, ink) and
techniques to create different effects,
such as shading, hatching, and cross-
hatching.

e Line and Shape: Students should
demonstrate an ability to use lines to
create shapes and forms, understanding
how line weight and quality affect a
drawing.

e Proportion and Scale: Students should be
able to accurately depict proportions in
their drawings, whether drawing from
observation or imagination,

the use of vibrant, often unblended colours,
expressive brushwork, and a focus on painterly
qualities over realistic representation.
Historical Context: Students should understand
Fauvism in the context of its reaction against
traditional artistic values, particularly in its
departure from the naturalism and tonal
subtleties of Impressionism.

Henri Matisse and His Contributions

Introduction to Matisse: Students should know
that Henri Matisse was a leading figure in the
Fauvist movement, renowned for his innovative
use of colour and form.

Famous Works: Students should be familiar with
some of Matisse’s most iconic Fauvist works,
such as "Woman with a Hat" (1905), "The Joy of
Life" (1905-06), and "The Red Room" (1908).
They should be able to describe how these works
exemplify Fauvist principles.

Evolution of Matisse’s Style: Students should
understand how Matisse’s work evolved over
time, including his later use of cut-out
techniques, such as in “The Snail" (1953), and
how these developments reflected his ongoing
exploration of colour and composition.

Artistic Techniques in Fauvism

Bold Colour Use: Students should understand
the Fauvist approach to colour, where colours
are used emotionally and symbolically rather
than representationally. They should recognize
that Matisse and other Fauvists chose colours
based on their impact rather than their realism.
Simplification of Form: Students should be able
to identify how Fauvist artists, including Matisse,
simplified forms and lines to focus more on
colour and composition, often flattening the

Critical Analysis and Reflection
Art Critique: Students should be able to
critically analyze portraits, discussing
elements such as proportion, expression,
technique, and the use of colour or line.
They should be able to articulate how these
elements contribute to the overall impact
of the portrait.

e Personal Reflection: Students should reflect
on their own portrait work, considering
how they have used techniques to achieve
likeness, expression, and artistic effect.

Creating Original Portraits

o Creative Interpretation:

e Personal Expression: Students should be
encouraged to create original portraits that
reflect their understanding of proportion,
technique, and style, while also infusing
their own personality and creativity into
their work.

e Character and Storytelling: Students should
explore how to use portraiture to tell a
story or convey a character, experimenting
with composition, background, and other
elements to add depth and narrative to
their portraits.

Summer 6

Understanding Cubism
e Introduction to Cubism: Students should
understand that Cubism is an early 20th-
century art movement co-founded by Pablo
Picasso and Georges Braque. It is
characterized by the fragmentation of
objects into geometric shapes and the
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understanding how scale affects the
composition.

e Perspective: Students should have a basic
understanding of one-point and two-point
perspective, applying these techniques to
create the illusion of depth in their
drawings.

o Texture: Students should be able to
represent texture through mark-making
techniques, creating the illusion of
different surfaces (e.g., smooth, rough,
soft).

e Composition: Students should understand
the importance of composition in
drawing, effectively arranging elements
within the drawing to create a balanced
and engaging piece.

Renaissance Art

e Historical Context and Characteristics:

e Understanding the Renaissance: Students
should understand the Renaissance as a
period of significant cultural, artistic, and
intellectual revival from the 14th to 17th
centuries, centered in Italy.

o Key Characteristics: Students should be
able to identify key characteristics of
Renaissance art, including the use of
linear perspective, realism, humanism,
and the revival of classical themes from
ancient Greece and Rome.

e Techniques and Innovations: Students
should recognize the innovations of the
Renaissance, such as the development of
linear perspective, the study of human
anatomy for more accurate depiction, and

perspective and reducing detail to emphasize the
emotional effect.

Expressive Brushwork: Students should
appreciate the use of visible, dynamic
brushstrokes that contribute to the overall
energy and emotional tone of a Fauvist painting.

Themes and Subject Matter

Everyday Life and Joy: Students should
recognize that Matisse and other Fauvist artists
often depicted scenes of everyday life, focusing
on themes of joy, leisure, and the beauty of
nature.

Portraits and Landscapes: Students should
understand that Fauvist art frequently includes
portraits and landscapes, reinterpreted with a
focus on bold colour and emotional expression.

Impact of Fauvism

Influence on Modern Art: Students should
understand that Fauvism, though short-lived,
had a lasting impact on the development of
modern art, particularly in how it liberated
colour and form from traditional constraints.
Connection to Later Movements: Students
should recognize how Fauvism influenced
subsequent movements like Expressionism and
how Matisse’s later work continued to inspire
artists in the use of colour and abstraction.

Critical Analysis and Reflection

Art Critique: Students should be able to critically
analyse Fauvist artworks, particularly those of
Matisse, discussing elements such as colour
choice, composition, and emotional impact.
Personal Reflection: Students should be
encouraged to reflect on how the principles of
Fauvism, particularly the use of bold colours and

depiction of multiple perspectives within a
single composition.

Historical Context: Students should know
that Cubism emerged around 1907-1914 as
a reaction against traditional artistic
practices, challenging conventional
techniques of perspective and
representation.

Key Characteristics:

Geometric Shapes: Students should
recognize the use of geometric shapes and
the abstraction of forms as central
elements of Cubism.

Multiple Perspectives: Students should
understand how Cubist artists depicted
multiple viewpoints of the same object or
figure simultaneously, breaking down
traditional perspective.

Flattening of Space: Students should be
able to identify how Cubism flattens the
pictorial space, reducing the distinction
between foreground and background.

Pablo Picasso’s Contribution

“Weeping Woman” (1937): Students
should recognize this work as an example
of Picasso’s later development of Cubism,
where emotional expression and fractured
forms combine to create a powerful image.
Use of Collage: Students should be aware
of Picasso’s role in developing the collage
technique, where different materials are
assembled on a canvas to create a
composition, further emphasizing the
fragmentation and layering of images.

3. Techniques and Methods
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the use of chiaroscuro (light and shadow)
to create depth and volume.

Famous Works and Artists:

Leonardo da Vinci: Students should be
familiar with the works of Leonardo da
Vinci, including "The Last Supper" and
"Mona Lisa," and understand his
contributions to art and science.
Michelangelo and Raphael: Students
should also have a basic knowledge of
other key Renaissance artists, such as
Michelangelo and Raphael, and their
contributions to the period.

Leonardo da Vinci

Life and Contributions:

Renaissance Man: Students should
understand Leonardo da Vinci as a
guintessential "Renaissance Man,"
excelling not only in art but also in
science, engineering, and anatomy.
Artistic Techniques: Students should be
aware of Leonardo's mastery of
techniques such as sfumato (blurring of
edges to create a soft transition between
colours and tones) and his use of
perspective and anatomical precision in
his drawings and paintings.

Famous Works: Students should be able
to describe and analyse Leonardo’s key
artworks, such as "The Last Supper" and
"Mona Lisa," understanding the
techniques he used and their impact on
art.

Drawings and Studies: Students should
appreciate Leonardo's extensive use of
sketching and drawing as tools for

simplified forms, might influence their own
creative practices.

Deconstructing Form: Students should be
able to experiment with breaking down
objects and figures into geometric shapes
and reassembling them in a Cubist style,
creating abstract compositions.
Simultaneous Viewpoints: Students should
try depicting objects or figures from
multiple perspectives in one image,
understanding how this challenges
traditional notions of perspective and
realism.

Limited Colour Palette: Students should
understand how early Cubist works often
used a limited colour palette, focusing on
monochromatic schemes to emphasize
form and structure over colour.

4. Cultural Influences

African and lberian Art: Students should
recognize the influence of African masks
and Iberian sculpture on Picasso’s
development of Cubism, particularly in how
these art forms inspired the abstraction and
stylization of the human figure.

5. Critical Analysis and Reflection

Art Critique: Students should be able to
analyse Cubist works, particularly those of
Picasso, discussing the use of geometric
shapes, fragmented forms, and the
representation of multiple perspectives.
Personal Reflection: Students should reflect
on how Cubist techniques and ideas
influence their own creative practices,
considering how they can apply
fragmentation, abstraction, and multiple
viewpoints in their artwork.
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exploring ideas and refining his
understanding of the human body,
nature, and technology. They should
recognize his contributions to anatomical
drawing and how his studies bridged art
and science.

Declarative/procedural knowledge broken down:

Autumn 1l & 2:
Declarative Knowledge:

Skills and techniques students use to
create and evaluate their own artwork, as
well as how they apply theoretical
concepts (declarative knowledge) in
practical ways. This type of knowledge is
built through practice and experience,
helping students become more proficient
and confident in their artistic abilities.
Understanding different art movements
(e.g., Impressionism, Cubism).
Recognizing and identifying elements of
art such as colour, line, shape, form,
texture, space, and value.

Knowledge of famous artists and their
works.

Declarative/procedural knowledge broken down:

Spring 3 & 4:
Declarative Knowledge:

Art Elements and Principles: Understanding the
basic building blocks of art, such as colour, line,
shape, form, texture, space, and value, as well as
principles like balance, contrast, emphasis,
movement, pattern, rhythm, and unity.

Art Terminology: Learning specific vocabulary
related to art techniques, styles, and tools (e.g.,
chiaroscuro, composition, perspective).

Art History and Movements: Knowledge of
different art movements (e.g., Renaissance,
Impressionism, Abstract Expressionism) and the
ability to identify and describe the works of
notable artists.

Cultural and Historical Contexts: Understanding
how art reflects and influences cultural and
historical contexts, including the social, political,
and technological influences on art.

Declarative/procedural knowledge broken down:

Summer 5 &6:

Declarative Knowledge:

Understand the origins, key characteristics,
and historical significance of Cubism,
particularly the role of Picasso in the
movement’s development.

Identify and describe the techniques used
in Cubist art, such as fragmentation,
multiple perspectives, and the use of
geometric shapes.

Recognize the cultural influences on
Picasso, especially the impact of African and
Iberian art on his work.

Critically analyze Cubist works and reflect
on how these principles can be applied in
their own creative practice.

Create original Cubist-inspired artworks,
demonstrating an understanding of the
movement’s core ideas and techniques.

Assessment

Assessment

Assessment
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Year 9

Vision/intent: The Art department aims to promote an awareness of the visual language as a means of communication. With this, students can develop their imagination
and creative expression to communicate and understand their thoughts and concepts of the world they live in. Curiosity is developed through the exploration of
subject, materials and techniques. Our aim is to provide an exceptional learning experience through a curriculum that engages, empowers and encourages students to
reach their highest potential in the area of art.

Artin Year 9 Teaching is focussed on the development of technical skills, creative expression, and critical thinking, encouraging students to explore diverse artistic
styles, reflect on their own creative journey, and make informed, individual choices in their artwork. This provides a solid foundation for moving into more specialized
art studies in higher years. We atre preparing students for KS4, whilst refining their KS3 skills.

The intent focuses on developing students' creativity, technical
skills, and critical thinking while fostering a deeper understanding
of various art movements, techniques, and processes. By this stage,
students are encouraged to explore more complex concepts and
express their individuality through their artwork:

1. Skill Development and Technical Mastery

Refinement of Drawing and Painting Skills: Year 9 students
are expected to refine their skills in traditional media such
as drawing, painting, and sculpture. They practice
techniques like shading, blending, perspective, and
proportion, with increasing attention to detail and
precision.

Experimentation with Materials and Techniques:
Encouraging students to explore different media and tools,
such as collage, mixed media, digital art, or printmaking.
They experiment with combinations of materials to
broaden their understanding of artistic processes.

Key Concepts:

1. Developing Personal Expression and Style

e Individual Creativity: Students are encouraged to explore their own ideas, interests,
and emotions through art, developing a unique style. This helps them move beyond
imitation and towards personal expression.

e Artistic Voice: Emphasizing the development of an artistic voice, where students
reflect on personal experiences, interests, or current issues in their work. They begin to
take ownership of their creative process.

2. Refining Technical Skills

e Advanced Drawing Techniques: Students refine their skills in areas such as proportion,
shading, perspective, and composition. Emphasis is placed on creating more detailed
and realistic representations.

e Experimenting with Materials: Expanding students' experience with different
mediums, including mixed media, digital art, sculpture, and printmaking, to broaden
their technical abilities.
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3D Art and Sculpture: Introducing more advanced 3D art
forms, such as sculpture, clay work, and installation art, to
expand students' spatial awareness and understanding of
form, structure, and texture.

2. Understanding and Applying Art Movements

Exploring Art History and Movements: Year 9 art
curriculums often introduce students to more diverse art
movements (e.g., Surrealism, Pop Art, Abstract
Expressionism). Students are encouraged to understand the
context and philosophy behind these movements and
reflect on how they influence contemporary art.
Incorporating Art Movements into Personal Work:
Students learn to take inspiration from historical or
contemporary artists and movements, applying these
styles, techniques, and ideas in their own creative projects.

3. Creativity and Personal Expression

Developing Personal Themes and Narratives: Students
begin to create more independent and personalized work,
developing their own themes, ideas, and stories within
their artwork. They are encouraged to express their
thoughts, emotions, or views on current issues creatively.
Building a Personal Portfolio: By the end of Year 9,
students may start curating their work into a portfolio,
focusing on individual style and body of work that reflects
their creative journey and growth.

4. Critical Thinking and Art Analysis

Analyzing and Reflecting on Art: Year 9 students are
expected to engage in more in-depth analysis and critique
of artworks, both their own and others’. They practice
discussing the formal elements of art (e.g., colour, texture,
composition) and the meaning or message behind a piece.
Critical Self-Reflection: Encouraging students to reflect on
their creative process, successes, and areas for

Use of Colour: Developing a more sophisticated understanding of colour theory, such
as complementary and analogous colours, and how colour can be used to convey
mood, tone, or symbolism.

3. Exploring Art Movements and Styles

Art History and Context: Year 9 students explore major art movements such as
Surrealism, Pop Art, Abstract Expressionism, or Contemporary Art, understanding how
these movements reflect societal changes and individual expression.

Application of Styles: Students apply concepts from these art movements in their
work, learning how different techniques and styles can influence the meaning of their
artwork.

4. Conceptual Thinking and Idea Development

Generating Ideas: Encouraging students to explore the process of idea development by
brainstorming, sketching, and experimenting. They learn to conceptualize projects
from an initial thought to a finished artwork.

Symbolism and Metaphor: Introducing students to the use of symbols and metaphors
in art to convey deeper meanings, exploring how imagery can represent abstract ideas
or complex emotions.

5. Art Critique and Reflection

Analyzing Art: Students are taught to critique art, including their own, through the
formal analysis of elements like colour, composition, texture, and form. They also learn
to discuss the meaning or narrative of an artwork.

Critical Reflection: Self-assessment and peer feedback are used to reflect on the
creative process, encouraging students to think critically about the strengths and areas
for improvement in their work.

6. Cultural and Social Awareness in Art
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improvement. They are prompted to assess their own
progress and make thoughtful decisions about their work.

5. Cross-Curricular Links and Real-World Connections

Art and Society: Students explore how art reflects and
influences social, political, and cultural contexts. They
might investigate how contemporary artists engage with
global issues or how historical movements shaped
societies.

Careers and Art Pathways: Introducing students to various
career paths in the art world, such as illustration, graphic
design, animation, architecture, and fine art, to help them
understand the real-world applications of their creative
skills.

6. Collaboration and Communication

Group Projects and Peer Learning: Encouraging students to
work collaboratively on group projects, where they can
learn from each other’s techniques and ideas. Collaboration
fosters communication skills and teamwork in the creative
process.

e Art and Society: Students explore how art interacts with cultural, social, and political
contexts. This includes examining how artists respond to social issues or how their
work reflects the time and culture they live in.

e Global Art Perspectives: Understanding art from different cultures and time periods,
fostering an appreciation of global artistic traditions and their influence on
contemporary art.

7. Creative Problem-Solving and Innovation

e Overcoming Challenges: Encouraging students to take risks and solve creative
problems, such as finding new ways to use materials or addressing unexpected
challenges in their artwork.

¢ Innovation: Encouraging students to push the boundaries of traditional techniques,
experimenting with innovative ideas and processes to create original and imaginative
work.

8. Visual Communication

e Conveying Messages Through Art: Teaching students how to use visual elements to
communicate a message or story effectively, whether through narrative art, abstract
compositions, or symbolic representation.

¢ Audience Engagement: Understanding how to engage viewers through composition,
subject matter, and presentation, ensuring their work communicates their intended
ideas effectively.

Art YEAR9 LTP

5. AutumnTerm 1& 2 6. SpringTerm3 &4 3. Summer Term5 & 6
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Title(s) Unit length
3. Food Glorious 6 weeks
Food
6 weeks

4. Mixed Media

Title(s) Unit length
3. Natural Forms 6 weeks
4. Technical Skills — Drawing,
6 weeks

painting and printing

Title(s) Unit length
3. Portraiture 6 weeks
4., Formal elements - GCSE
6 weeks

Domains of Knowledge

1. Creative Expression

Encourage students to express their thoughts,
emotions, and personal identity through various
artistic forms like drawing, painting, sculpture,
and digital media.

2. Skill Development

Foster improvement in technical skills, such as
drawing techniques, colour theory, and
understanding of spatial concepts, to build a
foundation for more advanced artistic practices.
3. Critical Thinking

Develop students' ability to analyze and critique
their own work and the work of others. They learn
to interpret and make meaning of different styles,
movements, and cultural influences in art.

4. Exploring Different Media

Expose students to a variety of artistic materials
and techniques (e.g., pencil, charcoal, acrylic, clay,
photography, and digital art) to broaden their
artistic capabilities.

5. Cultural Awareness

Domains of knowledge

1. The Unconscious Mind and Psychology

Dreams and Automatism: Surrealists used techniques
like automatism (spontaneous writing, drawing, or
painting without conscious thought) to reveal the
workings of the unconscious. Dream analysis was also a
key method, with artists aiming to capture the surreal,
illogical, and symbolic nature of dreams in their work.
2. Imagination and Fantasy

Creative Imagination: Surrealists believed in freeing the
imagination from the constraints of rational thought,
focusing on fantasy and the absurd. They embraced
irrationality, allowing for the creation of extraordinary
and fantastical images that defied logical explanation.
Exploration of the Irrational: Artists often juxtaposed
unexpected or bizarre elements to create disorienting
and dreamlike compositions, where the boundaries
between reality and fantasy are blurred.

Myth and Magic: Surrealist artists frequently drew on
mythology, folklore, and the occult to imbue their work
with a sense of mystery and wonder. Symbols related to

Domains of Knowledge

1. Character Design and Development

Exaggeration and Distortion: Tim Burton’s
characters often feature exaggerated proportions,
such as oversized heads, thin limbs, or large eyes,
giving them a unique and whimsical appearance.
KS3 students can learn about how exaggeration can
be used in illustration to convey personality,
emotion, or fantasy.

Facial Expressions and Emotion: Burton’s work is
often expressive, using facial features to
communicate emotion in a stylized way. Students
can explore how facial expressions are illustrated to
convey moods or traits, even in fantastical or non-
realistic characters.

Silhouette and Shape: In character design, Burton
uses striking silhouettes to make his characters
immediately recognizable. Teaching students about
the power of shape and silhouette in illustration
helps them understand how to create distinctive
and memorable characters.

2. Gothic and Fantasy Aesthetic
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Introduce students to art from different times,
cultures, and contexts. This helps them
understand the role of art in society, history, and
as a form of communication across the world.

6. Building Confidence

Art at this stage encourages students to take risks,
experiment with new ideas, and build self-
confidence in their creative decision-making
process.

7. Collaboration and Communication

Students may work on group projects or discuss
art as a class, learning to communicate their ideas
effectively and collaborate with peers.

By Year 8, art education aims to provide a
balanced mix of technical skill-building, creative
exploration, and critical engagement with art and
its role in society.

8. Understanding Materials Traditional Art
Materials: Artists need to understand the
properties and uses of conventional materials
such as paint (oil, acrylic, watercolour), ink,
charcoal, pastels, and paper. Mastery of these
forms provides a foundation for blending them
with other media.

Artists must be aware of how different media
interact, dry, or erode over time.

9. Layering: A common technique in mixed media
is layering different materials and media to create
depth and complexity. This includes layering
paint, collage elements, and textures on top of
one another.

Collage: The practice of assembling different
images, papers, and objects onto a surface, either
as a focal point or background for further
development. Artists must know how to arrange
materials in a cohesive way.

magic, transformation, and the supernatural often
appear in their art.

3. Symbolism and Metaphor

Personal and Universal Symbols: Surrealists used
symbolic imagery to represent psychological states,
emotions, or ideas. While some symbols were highly
personal to the artist, others, such as the eye, the clock,
or the egg, became recurring motifs across the
movement and were meant to evoke universal themes.
Metaphor and Double Meanings: Artists often used
visual metaphors to convey deeper meanings. For
example, Salvador Dali’s melting clocks in The
Persistence of Memory symbolize the fluidity and
subjectivity of time. Surrealists played with ambiguity
and multiple interpretations, allowing the viewer to read
different layers of meaning into their works.

4. Automatic and Experimental Techniques
Automatism: Surrealists developed various automatic
techniques to bypass conscious control. This could
involve drawing, writing, or painting without a
preconceived plan, allowing the unconscious mind to
guide the creative process.

Exquisite Corpse: A collaborative game where multiple
artists contributed to a drawing or text without seeing
what the others had done, revealing unpredictable and
often bizarre combinations.

Frottage, Grattage, and Decalcomania: Techniques like
frottage (rubbing), grattage (scraping paint), and
decalcomania (pressing and lifting paint to create
textures) were used by artists like Max Ernst to create
unexpected patterns and forms, which were then
interpreted or integrated into more elaborate
compositions.

5. Collage and Juxtaposition

Collage and Assemblage: Surrealists often combined
disparate images or objects in their work, using collage

Gothic Visual Language: Burton’s style is deeply
influenced by Gothic aesthetics, including dark,
moody settings, sharp contrasts between light and
shadow, and themes of mystery or the
supernatural. Students can explore the Gothic art
tradition and its visual characteristics, such as
pointed architecture, intricate designs, and eerie
atmospheres.

Use of Dark and Light (Chiaroscuro): Burton’s work
often plays with contrasts between dark and light to
enhance mood and tone. KS3 students can
experiment with light and shadow in their
illustrations to create dramatic effects, learning
about chiaroscuro (the strong contrast between
light and dark).

Fantasy and Imagination: Burton's world is filled
with fantastical elements—characters like talking
skeletons, living toys, or surreal landscapes.
Students can develop their imaginative thinking by
creating fantasy illustrations inspired by Burton's
otherworldly settings and characters.

3. Narrative and Storytelling in Illustration

Visual Storytelling: Tim Burton’s illustrations,
whether in concept art or animation, are deeply
connected to narrative. KS3 students can learn how
to use illustration to tell stories visually, focusing on
key elements like setting, character interactions,
and mood to convey a narrative without the need
for words.

Symbolism and Themes: Burton’s work often
incorporates recurring symbols (such as spirals or
eyes) and explores themes like isolation, identity,
and the outsider. Students can learn about using
symbolic elements in their illustrations to express
deeper meanings and themes.

4. Illustration Techniques and Media
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10. Surface - Paper, Canvas, and Beyond:
Knowledge of different substrates (the surfaces
on which art is created) is important. Artists might
work on traditional surfaces like canvas and
paper, or on non-traditional surfaces like wood,
metal, fabric, or glass.

Surface Preparation: Knowing how to prepare a
surface for mixed media work is critical. Artists
must apply primers like gesso to ensure paint and
other materials adhere properly, and they must
consider how a surface will react to various
media.

Dimensionality: Mixed media frequently involves
working with both 2D and 3D surfaces. Artists
should know how to balance flat and dimensional
elements within their compositions

or assemblage to create unexpected or dreamlike
relationships between familiar elements. This blending
of the ordinary and extraordinary created a sense of the
uncanny.

6. Juxtaposition of Incongruous Elements: A central
technique in Surrealism was the juxtaposition of ordinary
objects in strange or illogical contexts, which created a
sense of wonder and mystery. René Magritte often
employed this technique, pairing unrelated items to
create surreal imagery, such as in The Lovers, where
faces are obscured by cloth.

Visual Paradoxes: Surrealist artists loved to create visual
paradoxes that challenged viewers' perceptions of
reality. They played with scale, transformation, and the
boundaries between objects, leading to dreamlike,
unsettling images.

7. Symbolic Storytelling: Artists used imagery in a
symbolic and metaphorical way to tell stories about
human psychology, the unconscious, or the irrational
aspects of life. Surrealist art often has a hidden, layered
meaning that reflects a journey through the
subconscious mind.

8. Cultural and Historical Context

Reaction to Dada and World War I: Surrealism grew out
of the Dada movement, which was a reaction to the
horrors of World War | and the perceived failure of
rationality and traditional values. Surrealists carried
forward the Dadaists’ anti-establishment sentiment but
focused more on exploring the unconscious mind.

Line and Detail: Burton’s illustrations often feature
intricate, fine lines and detailed patterns. Students
can practice using line quality, from thin, precise
lines to bold, expressive strokes, to bring their
illustrations to life.

Mixed Media and Experimentation: Burton’s
illustrative work spans various mediums, from
traditional drawing with pencil and ink to digital
techniques. KS3 students can explore combining
different media, such as pen, watercolour, collage,
and digital tools, to achieve a layered and textured
effect in their work.

Proportions and Perspective: While Burton often
distorts proportions for stylistic reasons,
understanding traditional proportions and
perspective is essential before students can
successfully manipulate them. KS3 students can
learn how to apply perspective and scale in their
illustrations and how breaking these rules can
create Burton-style visual distortions.

5. Mood and Atmosphere in Illustration

Emotional Tone: One of the key aspects of Burton’s
work is its emotional resonance, often portraying
themes of melancholy, loneliness, or whimsy.
Students can explore how to set the mood in their
illustrations using colour, texture, and composition.
Colour Theory: Although Burton’s works often
feature a limited or muted colour palette, colour
plays an important role in setting mood. KS3
students can learn about colour theory, how
colours evoke emotions, and how to use colour in
subtle ways to support the narrative or mood of
their illustrations.

Texture and Surface Detail: Burton uses texture—
whether through cross-hatching in illustrations or
textures in animation—to give depth to his work.
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Students can experiment with creating texture in
their illustrations through different techniques such
as stippling, cross-hatching, or using textured
materials.

6. Cultural and Historical Context

Tim Burton’s Influences: Understanding Burton’s
influences, such as Gothic literature, German
Expressionism, and classic horror films, provides
students with a historical context. They can study
how earlier art forms and cultural movements, like
Expressionism or Film Noir, influenced Burton’s
style and apply those elements in their work.
Gothic and Victorian Art: The Gothic and Victorian
art movements significantly influence Burton’s
visual style. KS3 students can learn about these
periods, their architectural features, costume
design, and symbolic motifs, applying this historical
knowledge to their own Burton-inspired
illustrations.

Key concepts
Autumn 1:

Popular Culture and Consumerism - Focus on
Everyday Objects: Pop Art elevated ordinary,
everyday objects and consumer goods (e.g., soup
cans, comic strips, advertisements) to the level of
high art. Artists celebrated the mass-produced
and commercial nature of modern life.

Critique of Consumerism: While some Pop Art
celebrated consumer culture, other works
critiqued the overwhelming commercialization
and materialism of the post-World War Il era.

Key concepts
Spring 3:

Colour theory: how colour works/how to mix and use
colour, brushes and other tools Application of colour
theory: colour blending/painting/ analogous and
contrasting colour Processes: Accuracy and control with
painting techniques/colour mixing/colour
blending/painting techniques — mark making/mixed
media (e.g. using a ground)

Drawing/painting skills: observation/accuracy/texture
through mark making Colour theory: how colour
works/how to mix and use colour, brushes and other

Key concepts
Summer 5:

Facial Proportions: Understanding the correct
proportions of the face is fundamental. This
includes the placement of eyes, nose, mouth, and
ears in relation to one another and how they fit
within the overall shape of the head.

Anatomical Accuracy: Knowledge of the underlying
bone structure and muscles helps in rendering more
realistic and lifelike portraits.
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Mass Media and Advertising - Use of Media
Imagery: Pop artists often drew from mass media
sources like television, magazines, and
advertisements. Images of celebrities, brand
logos, and product packaging were frequently
featured in their work.

Reproduction and Repetition: Artists such as Andy
Warhol used techniques like silk-screen printing to
replicate images, reflecting the repetitive and
standardized nature of media and advertising in
the consumer culture.

Bold Colours and Graphic Designs - Vibrant, High-
Contrast Colours: Pop Art is known for its bright,
bold colour schemes that mimic the aesthetic of
commercial printing and advertising. Artists often
used primary colours (red, blue, yellow) with stark
contrasts.

Fame and Celebrity CultureObsession with Fame:
Many Pop Art works focus on celebrity culture
and the idolization of public figures, especially film
stars, musicians, and political figures (e.g., Marilyn
Monroe, Elvis Presley). Warhol's portraits of
famous people reflect society’s fascination with
fame and identity.

Iconography of Celebrities: Artists depicted
famous personalities in a way that turned them
into symbols or icons of the media age, often
reducing their identities to mere commodities.

Key Artists - Andy Warhol: Known for his screen
prints of Campbell's soup cans, Marilyn Monroe,

tools Application of colour theory: colour
blending/painting/ analogous and contrasting colour
Processes: Accuracy and control with painting
techniques/colour mixing/colour blending/painting
techniques — mark making/mixed media (e.g. using a
ground)

Use different tools to record tone (value), texture (mark
making), colour representative of intentions. Describe
colour and relative intention Describe ideas using subject
terminology.

Pattern making: use geometry, symmetry, (tessellation) -
creating repeat designs from a motif. Experiment with
layout (composition) Develop and refine ideas Processes:
trace and transfer/printing (e.g. polystyrene)/colour
selection/cut/make multiples/refine

Develop a series of ideas Select an idea to resolve
Develop an outcome using skills and techniques
practiced with control and accuracy Evaluate response

Use different tools to record different types of line to
create pattern from a motif representative of intentions.
Describe ideas using subject terminology — ‘how’

Spring 4:

Understand how the use of formal elements in the work
of others relates to their own. Describe how artists have
used formal elements in different ways throughout art
history — genres/traditions — begin to describe periods of
time/demonstrate understanding of when/where work
was created through recognition of how formal elements
are used

Lighting: The direction, intensity, and quality of light
are crucial in shaping the face, creating depth, and
highlighting certain features.

Chiaroscuro: This technique involves the use of
strong contrasts between light and dark to model
three-dimensional forms, adding volume and
realism to the portrait.

Colour Usage: The choice of colours can influence
the mood, atmosphere, and emotional impact of a
portrait. Colours can be naturalistic or expressive,
depending on the artist’s intention.

Tonal Values: The use of light and dark tones helps
to create contrast, depth, and focus within the
portrait.

Summer 6:

Introduction to Cubism: Students should learn that
Cubism is an art movement co-founded by Pablo
Picasso and Georges Braque, characterized by the
fragmentation of objects into geometric shapes and
the depiction of multiple perspectives
simultaneously.

Deconstruction of Form: Students should
understand how Picasso deconstructed and
reassembled the human form in his Cubist portraits,
creating abstract, angular representations that
challenge traditional notions of perspective and
form.
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and other celebrity portraits, Warhol is a leading
figure in Pop Art.

Roy Lichtenstein: Famous for his comic strip-style
paintings that mimicked the visual language of
commercial comics with thick black outlines and
Ben-Day dots.

Autumn 2:

Collage Techniques in Pop Art

Found Images: Collage involves the use of found
objects and images, which Pop artists also
embraced. In Pop Art, artists often sourced
imagery from magazines, advertisements, comic
books, and other mass media outlets, cutting and
reassembling these images to create new
compositions.

Layering and Juxtaposition: In both collage and
Pop Art, artists juxtapose different images,
materials, and textures to create a layered effect.
This allowed Pop artists to highlight contrasts
between various elements of consumer culture,
such as celebrity glamour versus mundane
objects.

Cut and Paste: Traditional collage involves
physically cutting out images and pasting them
onto a surface, which is a technique often used by
early Pop artists. Later, digital collages became
more common, but the process of assembling
disparate elements remained a core practice in
Pop Art.

Critique of Consumerism: Collage enabled Pop
artists to comment on the fragmentation and

Distortion and Exaggeration: Students should
understand how Picasso exaggerated and distorted
facial features in his work, drawing parallels to the
exaggerated and stylized forms found in traditional
masks.

Use of Geometric Shapes: Students should
recognize Picasso’s use of geometric shapes and
sharp angles in his depictions of faces, which mimic
the stylized, abstracted forms found in masks.
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saturation of modern life, especially the
bombardment of consumer products and media
imagery. By piecing together images from
advertisements or product packaging, artists like
Richard Hamilton and Eduardo Paolozzi critiqued
the overwhelming nature of consumer culture.

Photomontage: A type of collage that uses
photographs as its primary material.
Photomontage became a favorite method in Pop
Art to explore the intersections of art, technology,
and mass communication. Pop artists frequently
cut and reassembled photographs to create
fragmented, surreal, or exaggerated portrayals of
consumer life, much like Dadaist photomontages.
Richard Hamilton and Eduardo Paolozzi: These
British Pop Art pioneers used collage to reflect the
rapidly changing post-war world. Hamilton’s work
blended elements of American consumerism,
advertising, and technology, while Paolozzi used
collage to explore industrialization and
mechanization, often assembling machine-like
forms from human figures and objects.

Textual Elements: Collage allowed Pop artists to
easily incorporate text, often taken from
advertisements or product labels, into their
artworks. This created a direct dialogue between
the visual and the verbal, with text functioning
not just as content but as an aesthetic element.
Roy Lichtenstein, for example, integrated speech
bubbles and captions from comic books into his
work, blending words with images in a comic-strip
style.

Advertising Aesthetic: By cutting and pasting
advertising slogans and logos, artists like Andy
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Warhol emphasized the power of branding and its
effect on the public consciousness. This technique
was especially effective in collage, as it allowed
artists to pull directly from the sources they were
critiquing.

Collage as a Reflection of Pop Culture
Fragmentation

Fragmented Visuals: The collage format mirrors
the fragmentation of modern visual culture,
where people are constantly bombarded with a
mixture of advertisements, media images, and
products. Collage’s disjointed, layered nature
reflects the fractured reality of life in the
consumer-driven society that Pop Art often
explored.

Celebrity and Commaodification: Pop artists used
collage to comment on the commodification of
famous figures. For instance, Warhol’s repetitive
portraits of Marilyn Monroe, when considered
through a collage lens, speak to the idea of
celebrity culture as fragmented and mass-
produced, much like a collage of assembled parts
rather than a single cohesive identity.

Richard Hamilton: Often regarded as one of the
earliest practitioners of Pop Art, Hamilton used
collage to reflect on modern consumer culture,
technology, and media. His collage work
combined both high and low culture imagery,
creating a bridge between fine art and mass
culture.

Collage and Technology in Pop Art
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Digital Collage: Later Pop Art and Neo-Pop Art
adapted the traditional techniques of collage into
the digital realm. The rise of digital tools allowed
artists to create collages using photographs,
graphic design, and digital manipulation,
expanding the possibilities of the medium in the
Pop Art context.

End Points:

Autumn 1:
Line

¢ Understanding: Students should be able
to identify and describe different types of
lines (e.g., straight, curved, zigzag, dotted)
and understand their impact on the
composition and mood of an artwork.

e Application: Students should be able to
use lines purposefully in their artwork to
create shapes, textures, and patterns, and
to convey movement or direction.

Shape and Form

e Understanding: Students should be able
to differentiate between shapes (2D) and
forms (3D) and recognize how they are
used in both two-dimensional and three-
dimensional art.

e Application: Students should be able to
use basic geometric and organic shapes to
create compositions and understand how
to manipulate forms in 3D works, such as
sculpture or mixed media.

Colour

¢ Understanding: Students should be
familiar with the colour wheel, including
primary, secondary, and tertiary colours,

End points:

Spring 3:
Understanding the Colour Wheel

Primary, Secondary, and Tertiary Colours:
Students should understand the basic structure
of the colour wheel, including the relationships
between primary (red, blue, yellow), secondary
(green, orange, purple), and tertiary colours
(e.g., red-orange, blue-green).

Colour Mixing: Students should be able to
demonstrate how to mix primary colours to
create secondary colours and how to mix
secondary colours to create tertiary colours.

Understanding Colour Relationships

Complementary Colours: Students should be
able to identify and explain complementary
colours (e.g., red and green, blue and orange)
and understand how these colours interact to
create contrast and vibrancy in artwork.
Analogous Colours: Students should understand
analogous colour schemes (e.g., blue, blue-
green, green) and how they create harmony and
unity in a composition.

Warm and Cool Colourus: Students should be
able to distinguish between warm colours (reds,

End points:

Summer 5:
Understanding the Basics of Portraiture

Facial Proportions: / Understanding
Proportions: Students should understand
the basic proportions of the human face,
including the placement of eyes, nose,
mouth, and ears. They should know that
the eyes are typically located halfway down
the face, the bottom of the nose is about
halfway between the eyes and chin, and the
mouth is about a third of the way between
the nose and chin.

Symmetry: Students should be able to
create a balanced and symmetrical
representation of the face, understanding
the importance of symmetry in realistic
portraiture.

Features and Expression:

Detailing Features: Students should be able
to accurately draw individual facial features
(eyes, nose, mouth, ears) with attention to
shape, size, and positioning.

Capturing Expression: Students should be
able to depict a range of facial expressions,
understanding how changes in the
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and understand the concepts of warm and
cool colours, complementary and
analogous colours, and the emotional
impact of colour.

e Application: Students should be able to
mix colours to create new hues, tints, and
shades, and apply these in their artwork
to create mood, emphasis, and harmony.

Value (Tone)

e Understanding: Students should
understand the concept of value
(lightness and darkness) and how it
affects the perception of depth, form, and
contrast in an artwork.

e Application: Students should be able to
use value to create shading and highlight
areas in their drawings or paintings,
achieving a sense of depth and three-
dimensionality.

Texture

e Understanding: Students should be able
to distinguish between actual texture (the
physical feel of a surface) and visual
texture (the illusion of texture created in
an artwork).

e Application: Students should be able to
create and depict texture in their artwork,
using techniques like cross-hatching,
stippling, or impasto, and understanding
how texture contributes to the overall
sensory experience of an artwork.

Space

e Understanding: Students should
understand the concept of space,
including positive and negative space, and
how artists use techniques like

oranges, yellows) and cool colours (blues,
greens, purples) and understand the emotional
and visual effects these colours can have in an
artwork.

Colour Application

Tinting and Shading: Students should understand
how to create tints (adding white) and shades
(adding black) of colours and use these
techniques to add depth and dimension to their
artwork.

Blending and Gradient Techniques: Students
should be able to demonstrate smooth
transitions between colours (blending) and
create gradients, showing an understanding of
how to modulate colour intensity and value.

Emotional and Symbolic Use of Colour

Colour and Emotion: Students should be able to
explain how colours can convey emotions or
moods (e.g., blue for calm, red for passion) and
use this understanding to enhance the emotional
impact of their artwork.

Cultural Significance: Students should have an
awareness of how colour can have different
meanings in different cultures and contexts, and
be able to reflect this understanding in their
work when relevant.

Practical Colour Skills

Colour in Composition: Students should be able
to effectively use colour to create emphasis,
balance, and harmony in their compositions,
making thoughtful choices about colour
placement and interaction.

Experimentation with Media: Students should
demonstrate the ability to experiment with
different media (e.g., paint, coloured pencils,

positioning of features can alter the
perceived emotion in the portrait.

Exploration of Different Styles and Techniques

Realistic Portraits: Students should be able
to create realistic portraits, using shading,
contouring, and proportion techniques to
achieve a lifelike representation.

Stylized Portraits: Students should also
experiment with stylization, exploring how
exaggeration, abstraction, or the use of
bold colours and lines can convey
personality or mood in a less realistic but
still expressive way.

Use of Mediums:

Pencil and Charcoal: Students should be
proficient in using pencil and charcoal to
create detailed and tonal portraits,
understanding how to use light and shadow
to create depth.

Paint: Students should experiment with
painting techniques for portraiture,
exploring how colour can be used to convey
mood and character.

Mixed Media: Students should explore
combining different materials (e.g., collage,
pastels, digital tools) to create unique and
personalized portraits.

Historical and Cultural Contexts

Study of Masters: Students should be
familiar with the work of famous portrait
artists, such as Leonardo da Vinci (e.g.,
"Mona Lisa") and Rembrandt (e.g., his self-
portraits), and understand how these artists
approached portraiture in terms of
technique and expression.
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perspective, overlapping, and size
variation to create the illusion of depth.

e Application: Students should be able to
create compositions that effectively use
space, demonstrating an understanding of
foreground, middle ground, and
background, and utilizing techniques to
convey depth and perspective.

Pattern

e Understanding: Students should
understand the role of patterns in art,
recognizing how repeated shapes, lines,
or colours can create rhythm and unity
within a composition.

e Application: Students should be able to
create and incorporate patterns in their
artwork, using repetition and variation to
enhance the visual interest and
cohesiveness of their designs.

Balance

e Understanding: Students should
understand the concept of balance in art,
including symmetrical, asymmetrical, and
radial balance, and how it affects the
visual stability of a composition.

e Application: Students should be able to
create compositions that demonstrate a
clear sense of balance, using the
placement of elements to achieve visual
harmony and stability

Autumn 2

Drawing
e Basic Drawing Skills:
e Understanding and Application: Students
should be able to use a range of drawing

digital tools) to explore and apply colour in
various ways.

Spring 4:

Understanding Fauvism

Definition and Origins: Students should
understand Fauvism as an early 20th-century art
movement characterized by bold, non-
naturalistic colours and simplified forms. They
should know that the movement began around
1904 and was prominent until about 1910.

Key Characteristics: Students should be able to
identify the key features of Fauvist art, including
the use of vibrant, often unblended colours,
expressive brushwork, and a focus on painterly
qualities over realistic representation.

Historical Context: Students should understand
Fauvism in the context of its reaction against
traditional artistic values, particularly in its
departure from the naturalism and tonal
subtleties of Impressionism.

Henri Matisse and His Contributions

Introduction to Matisse: Students should know
that Henri Matisse was a leading figure in the
Fauvist movement, renowned for his innovative
use of colour and form.

Famous Works: Students should be familiar with
some of Matisse’s most iconic Fauvist works,
such as "Woman with a Hat" (1905), "The Joy of
Life" (1905-06), and "The Red Room" (1908).
They should be able to describe how these works
exemplify Fauvist principles.

Evolution of Matisse’s Style: Students should
understand how Matisse’s work evolved over
time, including his later use of cut-out

e Modern Portrait Artists: Students should
also be aware of modern and contemporary
portrait artists, such as Pablo Picasso (e.g.,
his Cubist portraits) and Frida Kahlo, and
explore how their styles and approaches
differ from classical portraiture.

e  Cultural Significance:

e Portraits Across Cultures: Students should
appreciate the role of portraiture in
different cultures, understanding how
portraits can reflect societal values, status,
and identity. They should recognize the
different styles and purposes of portraiture
across various cultures and historical
periods.

Critical Analysis and Reflection
Art Critique: Students should be able to
critically analyze portraits, discussing
elements such as proportion, expression,
technique, and the use of colour or line.
They should be able to articulate how these
elements contribute to the overall impact
of the portrait.

e Personal Reflection: Students should reflect
on their own portrait work, considering
how they have used techniques to achieve
likeness, expression, and artistic effect.

Creating Original Portraits

e Creative Interpretation:

e Personal Expression: Students should be
encouraged to create original portraits that
reflect their understanding of proportion,
technique, and style, while also infusing
their own personality and creativity into
their work.
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tools (e.g., pencils, charcoal, ink) and
techniques to create different effects,
such as shading, hatching, and cross-
hatching.

e Line and Shape: Students should
demonstrate an ability to use lines to
create shapes and forms, understanding
how line weight and quality affect a
drawing.

e Proportion and Scale: Students should be
able to accurately depict proportions in
their drawings, whether drawing from
observation or imagination,
understanding how scale affects the
composition.

e Perspective: Students should have a basic
understanding of one-point and two-point
perspective, applying these techniques to
create the illusion of depth in their
drawings.

e Texture: Students should be able to
represent texture through mark-making
techniques, creating the illusion of
different surfaces (e.g., smooth, rough,
soft).

e Composition: Students should understand
the importance of composition in
drawing, effectively arranging elements
within the drawing to create a balanced
and engaging piece.

Renaissance Art

e Historical Context and Characteristics:

e Understanding the Renaissance: Students
should understand the Renaissance as a
period of significant cultural, artistic, and

techniques, such as in “The Snail" (1953), and

how these developments reflected his ongoing

exploration of colour and composition.
Artistic Techniques in Fauvism

e Bold Colour Use: Students should understand
the Fauvist approach to colour, where colours
are used emotionally and symbolically rather
than representationally. They should recognize
that Matisse and other Fauvists chose colours
based on their impact rather than their realism.

¢ Simplification of Form: Students should be able
to identify how Fauvist artists, including Matisse,
simplified forms and lines to focus more on
colour and composition, often flattening the
perspective and reducing detail to emphasize the
emotional effect.

e Expressive Brushwork: Students should
appreciate the use of visible, dynamic
brushstrokes that contribute to the overall
energy and emotional tone of a Fauvist painting.

Themes and Subject Matter

e Everyday Life and Joy: Students should
recognize that Matisse and other Fauvist artists
often depicted scenes of everyday life, focusing
on themes of joy, leisure, and the beauty of
nature.

e Portraits and Landscapes: Students should
understand that Fauvist art frequently includes
portraits and landscapes, reinterpreted with a
focus on bold colour and emotional expression.

Impact of Fauvism

¢ Influence on Modern Art: Students should
understand that Fauvism, though short-lived,
had a lasting impact on the development of
modern art, particularly in how it liberated
colour and form from traditional constraints.

e Character and Storytelling: Students should
explore how to use portraiture to tell a
story or convey a character, experimenting
with composition, background, and other
elements to add depth and narrative to
their portraits.

Summer 6

Understanding Cubism

¢ Introduction to Cubism: Students should
understand that Cubism is an early 20th-
century art movement co-founded by Pablo
Picasso and Georges Braque. It is
characterized by the fragmentation of
objects into geometric shapes and the
depiction of multiple perspectives within a
single composition.

e Historical Context: Students should know
that Cubism emerged around 1907-1914 as
a reaction against traditional artistic
practices, challenging conventional
techniques of perspective and
representation.

Key Characteristics:

e Geometric Shapes: Students should
recognize the use of geometric shapes and
the abstraction of forms as central
elements of Cubism.

e Multiple Perspectives: Students should
understand how Cubist artists depicted
multiple viewpoints of the same object or
figure simultaneously, breaking down
traditional perspective.

¢ Flattening of Space: Students should be
able to identify how Cubism flattens the
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intellectual revival from the 14th to 17th
centuries, centered in Italy.

o Key Characteristics: Students should be
able to identify key characteristics of
Renaissance art, including the use of
linear perspective, realism, humanism,
and the revival of classical themes from
ancient Greece and Rome.

e Techniques and Innovations: Students
should recognize the innovations of the
Renaissance, such as the development of
linear perspective, the study of human
anatomy for more accurate depiction, and
the use of chiaroscuro (light and shadow)
to create depth and volume.

Famous Works and Artists:

e Leonardo da Vinci: Students should be
familiar with the works of Leonardo da
Vinci, including "The Last Supper" and
"Mona Lisa," and understand his
contributions to art and science.

e Michelangelo and Raphael: Students
should also have a basic knowledge of
other key Renaissance artists, such as
Michelangelo and Raphael, and their
contributions to the period.

Leonardo da Vinci

e Life and Contributions:

e Renaissance Man: Students should
understand Leonardo da Vinci as a
guintessential "Renaissance Man,"
excelling not only in art but also in
science, engineering, and anatomy.

e Artistic Techniques: Students should be
aware of Leonardo's mastery of
techniques such as sfumato (blurring of

Connection to Later Movements: Students
should recognize how Fauvism influenced
subsequent movements like Expressionism and
how Matisse’s later work continued to inspire
artists in the use of colour and abstraction.

Critical Analysis and Reflection

Art Critique: Students should be able to critically
analyze Fauvist artworks, particularly those of
Matisse, discussing elements such as colour
choice, composition, and emotional impact.
Personal Reflection: Students should be
encouraged to reflect on how the principles of
Fauvism, particularly the use of bold colours and
simplified forms, might influence their own
creative practices.

pictorial space, reducing the distinction
between foreground and background.

Pablo Picasso’s Contribution

“Weeping Woman” (1937): Students
should recognize this work as an example
of Picasso’s later development of Cubism,
where emotional expression and fractured
forms combine to create a powerful image.
Use of Collage: Students should be aware
of Picasso’s role in developing the collage
technique, where different materials are
assembled on a canvas to create a
composition, further emphasizing the
fragmentation and layering of images.

3. Techniques and Methods

Deconstructing Form: Students should be
able to experiment with breaking down
objects and figures into geometric shapes
and reassembling them in a Cubist style,
creating abstract compositions.
Simultaneous Viewpoints: Students should
try depicting objects or figures from
multiple perspectives in one image,
understanding how this challenges
traditional notions of perspective and
realism.

Limited Colour Palette: Students should
understand how early Cubist works often
used a limited colour palette, focusing on
monochromatic schemes to emphasize
form and structure over colour.

4. Cultural Influences

African and Iberian Art: Students should
recognize the influence of African masks
and Iberian sculpture on Picasso’s
development of Cubism, particularly in how
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edges to create a soft transition between
colours and tones) and his use of
perspective and anatomical precision in
his drawings and paintings.

e Famous Works: Students should be able
to describe and analyze Leonardo’s key
artworks, such as "The Last Supper" and
“Mona Lisa," understanding the
techniques he used and their impact on
art.

e Drawings and Studies: Students should
appreciate Leonardo's extensive use of
sketching and drawing as tools for
exploring ideas and refining his
understanding of the human body,
nature, and technology. They should
recognize his contributions to anatomical
drawing and how his studies bridged art
and science.

these art forms inspired the abstraction and
stylization of the human figure.

5. Critical Analysis and Reflection

Art Critique: Students should be able to
analyze Cubist works, particularly those of
Picasso, discussing the use of geometric
shapes, fragmented forms, and the
representation of multiple perspectives.
Personal Reflection: Students should reflect
on how Cubist techniques and ideas
influence their own creative practices,
considering how they can apply
fragmentation, abstraction, and multiple
viewpoints in their artwork.

Declarative/procedural knowledge broken down:

Autumn 1 & 2:
Declarative Knowledge:

e Skills and techniques students use to
create and evaluate their own artwork, as
well as how they apply theoretical
concepts (declarative knowledge) in
practical ways. This type of knowledge is
built through practice and experience,
helping students become more proficient
and confident in their artistic abilities.
Understanding different art movements
(e.g., Impressionism, Cubism).

Declarative/procedural knowledge broken down:

Spring 3 & 4:
Declarative Knowledge:

Art Elements and Principles: Understanding the
basic building blocks of art, such as colour, line,
shape, form, texture, space, and value, as well as
principles like balance, contrast, emphasis,
movement, pattern, rhythm, and unity.

Art Terminology: Learning specific vocabulary
related to art techniques, styles, and tools (e.g.,
chiaroscuro, composition, perspective).

Art History and Movements: Knowledge of
different art movements (e.g., Renaissance,
Impressionism, Abstract Expressionism) and the

Declarative/procedural knowledge broken down:

Summer 5 &6:

Declarative Knowledge:

Understand the origins, key characteristics,
and historical significance of Cubism,
particularly the role of Picasso in the
movement’s development.

Identify and describe the techniques used
in Cubist art, such as fragmentation,
multiple perspectives, and the use of
geometric shapes.
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e Recognizing and identifying elements of
art such as colour, line, shape, form,
texture, space, and value.

e Knowledge of famous artists and their

ability to identify and describe the works of
notable artists.
e Cultural and Historical Contexts: Understanding how
art reflects and influences cultural and historical

e Recognize the cultural influences on
Picasso, especially the impact of African and
Iberian art on his work.

e C(ritically analyze Cubist works and reflect

works. contexts, including the social, political, and on how these principles can be applied in
technological influences on art. their own creative practice.

e Create original Cubist-inspired artworks,
demonstrating an understanding of the
movement’s core ideas and techniques.

Assessment Assessment Assessment
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Year 10 & Year 11

GCSE Art

reach their highest potential in art.

Vision/intent: The Art department aims to promote an awareness of the visual language as a means of communication. With this, students can develop their imagination
and creative expression to communicate and understand their thoughts and concepts of the world they live in. Curiosity is developed through the exploration of
subject, materials and techniques. Our aim is to provide an exceptional learning experience through a curriculum that engages, empowers and encourages students to

Artin Year 10 & 11 The intent of the GCSE Art curriculum is to develop students' creative thinking, practical skills, and critical understanding of art, while encouraging
them to express their individuality and engage with the world through visual art. GCSE Art focuses on a broad range of techniques, materials, and ideas, allowing
students to refine their artistic abilities and explore diverse art forms. Here are the key components of the GCSE Art intent:

The intent of GCSE Art is to foster creativity, technical skill, and
critical understanding, while encouraging students to develop
their own artistic voice. It prepares them for future artistic
endeavours, either academically or professionally, by equipping
them with the skills and knowledge to create meaningful,
thought-provoking art. Students are challenged to explore diverse
materials, reflect on global and personal issues, and present their
work with confidence and clarity.

1. Development of Technical Skills

Refining Artistic Techniques: The curriculum emphasizes building
advanced skills in drawing, painting, sculpture, photography, and
digital art. Students learn to master different media, developing a
deeper understanding of techniques such as shading,
composition, perspective, and texture.

Key Concepts:

For AQA GCSE Fine Art, the key concepts focus on developing students' practical skills, creative
expression, and critical understanding of art. These concepts guide the curriculum and help
students meet the assessment objectives set by AQA. Here are the key concepts in AQA GCSE
Fine Art:

1. Developing Ideas (AO1)

e Research and Contextual Understanding: Students investigate different artists, cultures,
and art movements. They are expected to explore the influence of historical, social, and
cultural contexts on art, using this research to inspire and inform their own work.

e Personal Themes: Students generate ideas based on personal experiences, themes, and
interests. They learn to create work that reflects their own interpretations and
responses to various stimuli, using their artistic voice.
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Exploring Various Materials: Encouraging students to experiment
with a variety of materials, from traditional (pencil, charcoal,
acrylics) to contemporary (digital tools, mixed media). This
promotes versatility and adaptability in their artistic practice.

2. Creative Problem-Solving and Innovation

Generating Original Ideas: GCSE students are expected to develop
their own concepts and ideas for projects. They learn to think
creatively, exploring new ways of expressing ideas and solving
artistic problems, pushing the boundaries of conventional
artmaking.

Experimentation and Risk-Taking: Encouraging experimentation,
where students explore new techniques and processes without
fear of failure. This fosters a mindset of innovation and helps
them develop unique, personal approaches to art.

3. Personal Expression and Conceptual Development

Communicating Personal Themes: Students are encouraged to
develop artwork that reflects their personal experiences, ideas, or
viewpoints on contemporary issues. They explore personal
identity, culture, emotions, and society through visual media.

Conceptual Thinking: The curriculum focuses on developing
students’ ability to communicate complex ideas and themes
through symbolism, abstraction, and metaphor. Students are
challenged to think beyond literal representations, creating
artwork that carries deeper meaning.

4. Critical Thinking and Art Analysis

Art Critique and Evaluation: Students learn to evaluate and
critique both their own work and the work of others. They
develop the language and analytical skills to discuss formal

Critical Analysis: Analysing the work of artists and movements relevant to their ideas
helps students develop a deeper conceptual approach. This is essential for informing
their creative process and making connections between their work and that of others.

2. Refining Work by Exploring Ideas (AO2)

Experimentation with Media and Techniques: Students are encouraged to explore a
variety of materials and processes, from traditional media like drawing, painting, and
sculpture to contemporary methods like digital media, photography, and mixed media.
Refinement of Techniques: Through experimentation, students refine their technical
skills and adapt their techniques to suit the ideas they are exploring. This might include
trying different ways to apply paint, adjusting drawing styles, or incorporating new
media.

Problem-Solving: Students are expected to continuously evaluate their work, exploring
solutions to creative challenges and making improvements as they develop their
projects.

3. Recording Ideas (AO3)

Observation and Recording: Accurate and expressive drawing or recording is key in fine
art. Students are encouraged to draw from direct observation, photographs, or
imagination. This helps them understand form, proportion, and structure.

Exploring Different Methods of Recording: Students use sketchbooks or digital tools to
record visual ideas and observations, experiment with compositions, and refine their
concepts.

Developing Visual Language: Learning to express ideas visually through colour, form,
texture, and composition, as well as through symbolism, metaphor, and abstraction,
helps students communicate meaning in their work.

4. Presenting a Personal and Meaningful Response (AO4)

Final Outcomes: Students are required to produce a final piece (or series of pieces) that
demonstrates the culmination of their ideas, research, and experimentation. This could
be in any medium or a combination of several, such as drawing, painting, or sculpture.
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elements (line, colour, texture, form) as well as the conceptual
ideas behind artwork.

Contextual Understanding: The curriculum includes the study of
historical and contemporary artists, art movements, and cultural
contexts. Students analyze how these influences shape the
meaning and purpose of artwork, helping them connect their
work to wider art traditions.

5. Cultural and Social Awareness

Exploring Art in a Global Context: Students are exposed to art
from diverse cultures and time periods, fostering an appreciation
of global art traditions. This broadens their understanding of how
art reflects cultural identities and social change.

Art and Social Issues: Students explore how art can respond to
and comment on social, political, and environmental issues. They
learn to use their artwork as a form of social commentary or
activism, understanding the power of visual communication.

6. Portfolio Development

Building a Personal Portfolio: Throughout the GCSE course,
students create a portfolio of work that demonstrates their
creative journey, technical development, and conceptual
exploration. This portfolio is key for assessment and showcases
their individual style and progression.

Presenting Art Professionally: Students learn how to curate and
present their artwork effectively, considering how presentation
choices (e.g., framing, layout, scale) affect the viewer’s experience
and the interpretation of their work.

7. Preparation for Further Education and Careers in Art

Expressive and Individual Response: The final artwork should reflect a personal,
meaningful response to the theme or concept the student has chosen. Students must
show how their own ideas and experiences have shaped their work.

Synthesis of Research and Experimentation: The final piece should bring together the
research, development, and refinement processes into a cohesive and well-considered
artwork. It must show evidence of the student’s journey from initial ideas to a finished
product.

5. Exploring Formal Elements of Art

Line and Shape: Understanding how lines and shapes are used to define objects and
create structure in an artwork.

Tone and Texture: Learning to create depth and realism through tonal variation, as well
as experimenting with surface texture for both realistic and abstract effects.

Colour and Form: Exploring colour theory (such as complementary, analogous, and
monochromatic colour schemes) and learning how to use colour to express mood or
meaning.

Composition: Developing an understanding of how to arrange elements within an
artwork, including balance, focal points, and visual flow.

6. Critical Reflection and Evaluation

Reflective Journals and Sketchbooks: Students use sketchbooks or journals to document
their process, reflect on their work, and critically evaluate their progress. This helps
them make informed decisions as they refine their projects.

Peer and Self-Evaluation: Students engage in peer reviews and self-assessment to
identify strengths and areas for improvement. This critical reflection helps them develop
a deeper understanding of their artistic growth.

7. Cultural and Historical Context

Art in Context: Students explore how art reflects or challenges cultural, political, and
social contexts. They study how different art movements and periods have shaped the
world, using this understanding to inform their own practice.
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Exploring Art Pathways: GCSE Art introduces students to possible
career options in the creative industries, such as fine art, graphic
design, illustration, photography, and architecture. Students begin
to understand how the skills learned in art can be applied to real-
world contexts.

Portfolio Preparation for Further Study: The course helps students
prepare a professional portfolio for entry into higher-level art
courses, such as A-levels or college programs, which is essential
for those pursuing a future in the arts.

8. Independence and Self-Directed Learning

Autonomous Project Work: The GCSE curriculum encourages
students to take ownership of their projects, from the initial idea
through to the final piece. They develop independent learning
skills, managing time, resources, and planning their work over
extended periods.

Critical Reflection and Development: Students are expected to
reflect on their progress, continually evaluating their work and
making improvements. This process helps them grow as artists,
fostering a mindset of continuous development.

e Contemporary Art: Learning about modern and contemporary art allows students to
engage with current artistic trends and the broader art world, encouraging them to
make their work relevant to contemporary issues.

8. Portfolio Development

e Curating Work: Students develop a body of work (portfolio) that demonstrates their
creative process, technical skills, and conceptual development. The portfolio is essential
for the final assessment.

e Presentation: Understanding how to present work professionally, from arranging pieces
in a visually compelling way to writing artist statements that articulate the intent and
meaning behind their work.

Art YEAR10 & 11

7. AutumnTerm 1& 2 8. SpringTerm3 &4 3. Summer Term5 & 6
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Title(s) Unit length
1. Component1:
Project 1 - Urban Art 6 months
Project 2 — The World 6 months

Around Us

Title(s) Unit length
2. Component 2 9Externally set by  |4/5 months
AQA):
7 Qs to select — Released
December 5/6%
Externally set 10 hour Exams 10 Hours

Domains of Knowledge

1. Creative Expression

Encourage students to express their thoughts,
emotions, and personal identity through various
artistic forms like drawing, painting, sculpture,
and digital media.

2. Skill Development

Foster improvement in technical skills, such as
drawing techniques, colour theory, and
understanding of spatial concepts, to build a
foundation for more advanced artistic practices.
3. Critical Thinking

Develop students' ability to analyze and critique
their own work and the work of others. They learn
to interpret and make meaning of different styles,
movements, and cultural influences in art.

4. Exploring Different Media

Expose students to a variety of artistic materials
and techniques (e.g., pencil, charcoal, acrylic, clay,
photography, and digital art) to broaden their
artistic capabilities.

Domains of knowledge

1. The Unconscious Mind and Psychology

Dreams and Automatism: Surrealists used techniques
like automatism (spontaneous writing, drawing, or
painting without conscious thought) to reveal the
workings of the unconscious. Dream analysis was also a
key method, with artists aiming to capture the surreal,
illogical, and symbolic nature of dreams in their work.
2. Imagination and Fantasy

Creative Imagination: Surrealists believed in freeing the
imagination from the constraints of rational thought,
focusing on fantasy and the absurd. They embraced
irrationality, allowing for the creation of extraordinary
and fantastical images that defied logical explanation.
Exploration of the Irrational: Artists often juxtaposed
unexpected or bizarre elements to create disorienting
and dreamlike compositions, where the boundaries
between reality and fantasy are blurred.

Myth and Magic: Surrealist artists frequently drew on
mythology, folklore, and the occult to imbue their work
with a sense of mystery and wonder. Symbols related to

Domains of Knowledge

1. Character Design and Development

Exaggeration and Distortion: Tim Burton’s
characters often feature exaggerated proportions,
such as oversized heads, thin limbs, or large eyes,
giving them a unique and whimsical appearance.
KS3 students can learn about how exaggeration can
be used in illustration to convey personality,
emotion, or fantasy.

Facial Expressions and Emotion: Burton’s work is
often expressive, using facial features to
communicate emotion in a stylized way. Students
can explore how facial expressions are illustrated to
convey moods or traits, even in fantastical or non-
realistic characters.

Silhouette and Shape: In character design, Burton
uses striking silhouettes to make his characters
immediately recognizable. Teaching students about
the power of shape and silhouette in illustration
helps them understand how to create distinctive
and memorable characters.
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5. Cultural Awareness

Introduce students to art from different times,
cultures, and contexts. This helps them
understand the role of art in society, history, and
as a form of communication across the world.

6. Building Confidence

Art at this stage encourages students to take risks,
experiment with new ideas, and build self-
confidence in their creative decision-making
process.

7. Collaboration and Communication

Students may work on group projects or discuss
art as a class, learning to communicate their ideas
effectively and collaborate with peers.

By Year 8, art education aims to provide a
balanced mix of technical skill-building, creative
exploration, and critical engagement with art and
its role in society.

8. Understanding Materials Traditional Art
Materials: Artists need to understand the
properties and uses of conventional materials
such as paint (oil, acrylic, watercolour), ink,
charcoal, pastels, and paper. Mastery of these
forms provides a foundation for blending them
with other media.

Artists must be aware of how different media
interact, dry, or erode over time.

9. Layering: A common technique in mixed media
is layering different materials and media to create
depth and complexity. This includes layering
paint, collage elements, and textures on top of
one another.

Collage: The practice of assembling different
images, papers, and objects onto a surface, either
as a focal point or background for further

magic, transformation, and the supernatural often
appear in their art.

3. Symbolism and Metaphor

Personal and Universal Symbols: Surrealists used
symbolic imagery to represent psychological states,
emotions, or ideas. While some symbols were highly
personal to the artist, others, such as the eye, the clock,
or the egg, became recurring motifs across the
movement and were meant to evoke universal themes.
Metaphor and Double Meanings: Artists often used
visual metaphors to convey deeper meanings. For
example, Salvador Dali’s melting clocks in The
Persistence of Memory symbolize the fluidity and
subjectivity of time. Surrealists played with ambiguity
and multiple interpretations, allowing the viewer to read
different layers of meaning into their works.

4. Automatic and Experimental Techniques
Automatism: Surrealists developed various automatic
techniques to bypass conscious control. This could
involve drawing, writing, or painting without a
preconceived plan, allowing the unconscious mind to
guide the creative process.

Exquisite Corpse: A collaborative game where multiple
artists contributed to a drawing or text without seeing
what the others had done, revealing unpredictable and
often bizarre combinations.

Frottage, Grattage, and Decalcomania: Techniques like
frottage (rubbing), grattage (scraping paint), and
decalcomania (pressing and lifting paint to create
textures) were used by artists like Max Ernst to create
unexpected patterns and forms, which were then
interpreted or integrated into more elaborate
compositions.

5. Collage and Juxtaposition

Collage and Assemblage: Surrealists often combined
disparate images or objects in their work, using collage

2. Gothic and Fantasy Aesthetic

Gothic Visual Language: Burton’s style is deeply
influenced by Gothic aesthetics, including dark,
moody settings, sharp contrasts between light and
shadow, and themes of mystery or the
supernatural. Students can explore the Gothic art
tradition and its visual characteristics, such as
pointed architecture, intricate designs, and eerie
atmospheres.

Use of Dark and Light (Chiaroscuro): Burton’s work
often plays with contrasts between dark and light to
enhance mood and tone. KS3 students can
experiment with light and shadow in their
illustrations to create dramatic effects, learning
about chiaroscuro (the strong contrast between
light and dark).

Fantasy and Imagination: Burton's world is filled
with fantastical elements—characters like talking
skeletons, living toys, or surreal landscapes.
Students can develop their imaginative thinking by
creating fantasy illustrations inspired by Burton's
otherworldly settings and characters.

3. Narrative and Storytelling in Illustration

Visual Storytelling: Tim Burton’s illustrations,
whether in concept art or animation, are deeply
connected to narrative. KS3 students can learn how
to use illustration to tell stories visually, focusing on
key elements like setting, character interactions,
and mood to convey a narrative without the need
for words.

Symbolism and Themes: Burton’s work often
incorporates recurring symbols (such as spirals or
eyes) and explores themes like isolation, identity,
and the outsider. Students can learn about using
symbolic elements in their illustrations to express
deeper meanings and themes.
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development. Artists must know how to arrange
materials in a cohesive way.

10. Surface - Paper, Canvas, and Beyond:
Knowledge of different substrates (the surfaces
on which art is created) is important. Artists might
work on traditional surfaces like canvas and
paper, or on non-traditional surfaces like wood,
metal, fabric, or glass.

Surface Preparation: Knowing how to prepare a
surface for mixed media work is critical. Artists
must apply primers like gesso to ensure paint and
other materials adhere properly, and they must
consider how a surface will react to various
media.

Dimensionality: Mixed media frequently involves
working with both 2D and 3D surfaces. Artists
should know how to balance flat and dimensional
elements within their compositions

or assemblage to create unexpected or dreamlike
relationships between familiar elements. This blending
of the ordinary and extraordinary created a sense of the
uncanny.

6. Juxtaposition of Incongruous Elements: A central
technique in Surrealism was the juxtaposition of ordinary
objects in strange or illogical contexts, which created a
sense of wonder and mystery. René Magritte often
employed this technique, pairing unrelated items to
create surreal imagery, such as in The Lovers, where
faces are obscured by cloth.

Visual Paradoxes: Surrealist artists loved to create visual
paradoxes that challenged viewers' perceptions of
reality. They played with scale, transformation, and the
boundaries between objects, leading to dreamlike,
unsettling images.

7. Symbolic Storytelling: Artists used imagery in a
symbolic and metaphorical way to tell stories about
human psychology, the unconscious, or the irrational
aspects of life. Surrealist art often has a hidden, layered
meaning that reflects a journey through the
subconscious mind.

8. Cultural and Historical Context

Reaction to Dada and World War I: Surrealism grew out
of the Dada movement, which was a reaction to the
horrors of World War | and the perceived failure of
rationality and traditional values. Surrealists carried
forward the Dadaists’ anti-establishment sentiment but
focused more on exploring the unconscious mind.

4. Illustration Techniques and Media

Line and Detail: Burton’s illustrations often feature
intricate, fine lines and detailed patterns. Students
can practice using line quality, from thin, precise
lines to bold, expressive strokes, to bring their
illustrations to life.

Mixed Media and Experimentation: Burton'’s
illustrative work spans various mediums, from
traditional drawing with pencil and ink to digital
techniques. KS3 students can explore combining
different media, such as pen, watercolour, collage,
and digital tools, to achieve a layered and textured
effect in their work.

Proportions and Perspective: While Burton often
distorts proportions for stylistic reasons,
understanding traditional proportions and
perspective is essential before students can
successfully manipulate them. KS3 students can
learn how to apply perspective and scale in their
illustrations and how breaking these rules can
create Burton-style visual distortions.

5. Mood and Atmosphere in Illustration

Emotional Tone: One of the key aspects of Burton’s
work is its emotional resonance, often portraying
themes of melancholy, loneliness, or whimsy.
Students can explore how to set the mood in their
illustrations using colour, texture, and composition.
Colour Theory: Although Burton’s works often
feature a limited or muted colour palette, colour
plays an important role in setting mood. KS3
students can learn about colour theory, how
colours evoke emotions, and how to use colour in
subtle ways to support the narrative or mood of
their illustrations.

Texture and Surface Detail: Burton uses texture—
whether through cross-hatching in illustrations or
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textures in animation—to give depth to his work.
Students can experiment with creating texture in
their illustrations through different techniques such
as stippling, cross-hatching, or using textured
materials.

6. Cultural and Historical Context

Tim Burton’s Influences: Understanding Burton’s
influences, such as Gothic literature, German
Expressionism, and classic horror films, provides
students with a historical context. They can study
how earlier art forms and cultural movements, like
Expressionism or Film Noir, influenced Burton’s
style and apply those elements in their work.
Gothic and Victorian Art: The Gothic and Victorian
art movements significantly influence Burton’s
visual style. KS3 students can learn about these
periods, their architectural features, costume
design, and symbolic motifs, applying this historical
knowledge to their own Burton-inspired
illustrations.

Key concepts
Autumn 1:

Popular Culture and Consumerism - Focus on
Everyday Objects: Pop Art elevated ordinary,
everyday objects and consumer goods (e.g., soup
cans, comic strips, advertisements) to the level of
high art. Artists celebrated the mass-produced
and commercial nature of modern life.

Critique of Consumerism: While some Pop Art
celebrated consumer culture, other works

Key concepts
Spring 3:

Colour theory: how colour works/how to mix and use
colour, brushes and other tools Application of colour
theory: colour blending/painting/ analogous and
contrasting colour Processes: Accuracy and control with
painting techniques/colour mixing/colour
blending/painting techniques — mark making/mixed
media (e.g. using a ground)

Drawing/painting skills: observation/accuracy/texture
through mark making Colour theory: how colour

Key concepts
Summer 5:

Facial Proportions: Understanding the correct
proportions of the face is fundamental. This
includes the placement of eyes, nose, mouth, and
ears in relation to one another and how they fit
within the overall shape of the head.

Anatomical Accuracy: Knowledge of the underlying
bone structure and muscles helps in rendering more
realistic and lifelike portraits.
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critiqued the overwhelming commercialization
and materialism of the post-World War Il era.

Mass Media and Advertising - Use of Media
Imagery: Pop artists often drew from mass media
sources like television, magazines, and
advertisements. Images of celebrities, brand
logos, and product packaging were frequently
featured in their work.

Reproduction and Repetition: Artists such as Andy
Warhol used techniques like silk-screen printing to
replicate images, reflecting the repetitive and
standardized nature of media and advertising in
the consumer culture.

Bold Colours and Graphic Designs - Vibrant, High-
Contrast Colours: Pop Art is known for its bright,
bold colour schemes that mimic the aesthetic of
commercial printing and advertising. Artists often
used primary colours (red, blue, yellow) with stark
contrasts.

Fame and Celebrity CultureObsession with Fame:
Many Pop Art works focus on celebrity culture
and the idolization of public figures, especially film
stars, musicians, and political figures (e.g., Marilyn
Monroe, Elvis Presley). Warhol's portraits of
famous people reflect society’s fascination with
fame and identity.

Iconography of Celebrities: Artists depicted
famous personalities in a way that turned them
into symbols or icons of the media age, often
reducing their identities to mere commodities.

works/how to mix and use colour, brushes and other
tools Application of colour theory: colour
blending/painting/ analogous and contrasting colour
Processes: Accuracy and control with painting
techniques/colour mixing/colour blending/painting
techniques — mark making/mixed media (e.g. using a
ground)

Use different tools to record tone (value), texture (mark
making), colour representative of intentions. Describe
colour and relative intention Describe ideas using subject
terminology.

Pattern making: use geometry, symmetry, (tessellation) -
creating repeat designs from a motif. Experiment with
layout (composition) Develop and refine ideas Processes:
trace and transfer/printing (e.g. polystyrene)/colour
selection/cut/make multiples/refine

Develop a series of ideas Select an idea to resolve
Develop an outcome using skills and techniques
practiced with control and accuracy Evaluate response

Use different tools to record different types of line to
create pattern from a motif representative of intentions.
Describe ideas using subject terminology — ‘how’

Spring 4:

Understand how the use of formal elements in the work
of others relates to their own. Describe how artists have
used formal elements in different ways throughout art
history — genres/traditions — begin to describe periods of
time/demonstrate understanding of when/where work
was created through recognition of how formal elements
are used

Lighting: The direction, intensity, and quality of light
are crucial in shaping the face, creating depth, and
highlighting certain features.

Chiaroscuro: This technique involves the use of
strong contrasts between light and dark to model
three-dimensional forms, adding volume and
realism to the portrait.

Colour Usage: The choice of colours can influence
the mood, atmosphere, and emotional impact of a
portrait. Colours can be naturalistic or expressive,
depending on the artist’s intention.

Tonal Values: The use of light and dark tones helps
to create contrast, depth, and focus within the
portrait.

Summer 6:

Introduction to Cubism: Students should learn that
Cubism is an art movement co-founded by Pablo
Picasso and Georges Braque, characterized by the
fragmentation of objects into geometric shapes and
the depiction of multiple perspectives
simultaneously.

Deconstruction of Form: Students should
understand how Picasso deconstructed and
reassembled the human form in his Cubist portraits,
creating abstract, angular representations that
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Key Artists - Andy Warhol: Known for his screen
prints of Campbell's soup cans, Marilyn Monroe,
and other celebrity portraits, Warhol is a leading
figure in Pop Art.

Roy Lichtenstein: Famous for his comic strip-style
paintings that mimicked the visual language of
commercial comics with thick black outlines and
Ben-Day dots.

Autumn 2:

Collage Techniques in Pop Art

Found Images: Collage involves the use of found
objects and images, which Pop artists also
embraced. In Pop Art, artists often sourced
imagery from magazines, advertisements, comic
books, and other mass media outlets, cutting and
reassembling these images to create new
compositions.

Layering and Juxtaposition: In both collage and
Pop Art, artists juxtapose different images,
materials, and textures to create a layered effect.
This allowed Pop artists to highlight contrasts
between various elements of consumer culture,
such as celebrity glamour versus mundane
objects.

Cut and Paste: Traditional collage involves
physically cutting out images and pasting them
onto a surface, which is a technique often used by
early Pop artists. Later, digital collages became
more common, but the process of assembling
disparate elements remained a core practice in
Pop Art.

challenge traditional notions of perspective and
form.

Distortion and Exaggeration: Students should
understand how Picasso exaggerated and distorted
facial features in his work, drawing parallels to the
exaggerated and stylized forms found in traditional
masks.

Use of Geometric Shapes: Students should
recognize Picasso’s use of geometric shapes and
sharp angles in his depictions of faces, which mimic
the stylized, abstracted forms found in masks.

64




Critique of Consumerism: Collage enabled Pop
artists to comment on the fragmentation and
saturation of modern life, especially the
bombardment of consumer products and media
imagery. By piecing together images from
advertisements or product packaging, artists like
Richard Hamilton and Eduardo Paolozzi critiqued
the overwhelming nature of consumer culture.

Photomontage: A type of collage that uses
photographs as its primary material.
Photomontage became a favorite method in Pop
Art to explore the intersections of art, technology,
and mass communication. Pop artists frequently
cut and reassembled photographs to create
fragmented, surreal, or exaggerated portrayals of
consumer life, much like Dadaist photomontages.
Richard Hamilton and Eduardo Paolozzi: These
British Pop Art pioneers used collage to reflect the
rapidly changing post-war world. Hamilton’s work
blended elements of American consumerism,
advertising, and technology, while Paolozzi used
collage to explore industrialization and
mechanization, often assembling machine-like
forms from human figures and objects.

Textual Elements: Collage allowed Pop artists to
easily incorporate text, often taken from
advertisements or product labels, into their
artworks. This created a direct dialogue between
the visual and the verbal, with text functioning
not just as content but as an aesthetic element.
Roy Lichtenstein, for example, integrated speech
bubbles and captions from comic books into his
work, blending words with images in a comic-strip
style.
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Advertising Aesthetic: By cutting and pasting
advertising slogans and logos, artists like Andy
Warhol emphasized the power of branding and its
effect on the public consciousness. This technique
was especially effective in collage, as it allowed
artists to pull directly from the sources they were
critiquing.

Collage as a Reflection of Pop Culture
Fragmentation

Fragmented Visuals: The collage format mirrors
the fragmentation of modern visual culture,
where people are constantly bombarded with a
mixture of advertisements, media images, and
products. Collage’s disjointed, layered nature
reflects the fractured reality of life in the
consumer-driven society that Pop Art often
explored.

Celebrity and Commaodification: Pop artists used
collage to comment on the commodification of
famous figures. For instance, Warhol’s repetitive
portraits of Marilyn Monroe, when considered
through a collage lens, speak to the idea of
celebrity culture as fragmented and mass-
produced, much like a collage of assembled parts
rather than a single cohesive identity.

Richard Hamilton: Often regarded as one of the
earliest practitioners of Pop Art, Hamilton used
collage to reflect on modern consumer culture,
technology, and media. His collage work
combined both high and low culture imagery,
creating a bridge between fine art and mass
culture.
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Collage and Technology in Pop Art

Digital Collage: Later Pop Art and Neo-Pop Art
adapted the traditional techniques of collage into
the digital realm. The rise of digital tools allowed
artists to create collages using photographs,
graphic design, and digital manipulation,
expanding the possibilities of the medium in the
Pop Art context.

End Points:

Autumn 1:
Line

¢ Understanding: Students should be able
to identify and describe different types of
lines (e.g., straight, curved, zigzag, dotted)
and understand their impact on the
composition and mood of an artwork.

e Application: Students should be able to
use lines purposefully in their artwork to
create shapes, textures, and patterns, and
to convey movement or direction.

Shape and Form

e Understanding: Students should be able
to differentiate between shapes (2D) and
forms (3D) and recognize how they are
used in both two-dimensional and three-
dimensional art.

e Application: Students should be able to
use basic geometric and organic shapes to
create compositions and understand how
to manipulate forms in 3D works, such as
sculpture or mixed media.

Colour

End points:

Spring 3:
Understanding the Colour Wheel

Primary, Secondary, and Tertiary Colours:
Students should understand the basic structure
of the colour wheel, including the relationships
between primary (red, blue, yellow), secondary
(green, orange, purple), and tertiary colours
(e.g., red-orange, blue-green).

Colour Mixing: Students should be able to
demonstrate how to mix primary colours to
create secondary colours and how to mix
secondary colours to create tertiary colours.

Understanding Colour Relationships

Complementary Colours: Students should be
able to identify and explain complementary
colours (e.g., red and green, blue and orange)
and understand how these colours interact to
create contrast and vibrancy in artwork.
Analogous Colours: Students should understand
analogous colour schemes (e.g., blue, blue-
green, green) and how they create harmony and
unity in a composition.

End points:

Summer 5:
Understanding the Basics of Portraiture

e Facial Proportions: / Understanding
Proportions: Students should understand
the basic proportions of the human face,
including the placement of eyes, nose,
mouth, and ears. They should know that
the eyes are typically located halfway down
the face, the bottom of the nose is about
halfway between the eyes and chin, and the
mouth is about a third of the way between
the nose and chin.

e Symmetry: Students should be able to
create a balanced and symmetrical
representation of the face, understanding
the importance of symmetry in realistic
portraiture.

e Features and Expression:

e Detailing Features: Students should be able
to accurately draw individual facial features
(eyes, nose, mouth, ears) with attention to
shape, size, and positioning.

e Capturing Expression: Students should be
able to depict a range of facial expressions,
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e Understanding: Students should be
familiar with the colour wheel, including
primary, secondary, and tertiary colours,
and understand the concepts of warm and
cool colours, complementary and
analogous colours, and the emotional
impact of colour.

e Application: Students should be able to
mix colours to create new hues, tints, and
shades, and apply these in their artwork
to create mood, emphasis, and harmony.

Value (Tone)

¢ Understanding: Students should
understand the concept of value
(lightness and darkness) and how it
affects the perception of depth, form, and
contrast in an artwork.

e Application: Students should be able to
use value to create shading and highlight
areas in their drawings or paintings,
achieving a sense of depth and three-
dimensionality.

Texture

e Understanding: Students should be able
to distinguish between actual texture (the
physical feel of a surface) and visual
texture (the illusion of texture created in
an artwork).

e Application: Students should be able to
create and depict texture in their artwork,
using techniques like cross-hatching,
stippling, or impasto, and understanding
how texture contributes to the overall
sensory experience of an artwork.

Space

Warm and Cool Colourus: Students should be
able to distinguish between warm colours (reds,
oranges, yellows) and cool colours (blues,
greens, purples) and understand the emotional
and visual effects these colours can have in an
artwork.

Colour Application

Tinting and Shading: Students should understand
how to create tints (adding white) and shades
(adding black) of colours and use these
techniques to add depth and dimension to their
artwork.

Blending and Gradient Techniques: Students
should be able to demonstrate smooth
transitions between colours (blending) and
create gradients, showing an understanding of
how to modulate colour intensity and value.

Emotional and Symbolic Use of Colour

Colour and Emotion: Students should be able to
explain how colours can convey emotions or
moods (e.g., blue for calm, red for passion) and
use this understanding to enhance the emotional
impact of their artwork.

Cultural Significance: Students should have an
awareness of how colour can have different
meanings in different cultures and contexts, and
be able to reflect this understanding in their
work when relevant.

Practical Colour Skills

Colour in Composition: Students should be able
to effectively use colour to create emphasis,
balance, and harmony in their compositions,
making thoughtful choices about colour
placement and interaction.

Experimentation with Media: Students should
demonstrate the ability to experiment with

understanding how changes in the
positioning of features can alter the
perceived emotion in the portrait.

Exploration of Different Styles and Techniques

Realistic Portraits: Students should be able
to create realistic portraits, using shading,
contouring, and proportion techniques to
achieve a lifelike representation.

Stylized Portraits: Students should also
experiment with stylization, exploring how
exaggeration, abstraction, or the use of
bold colours and lines can convey
personality or mood in a less realistic but
still expressive way.

Use of Mediums:

Pencil and Charcoal: Students should be
proficient in using pencil and charcoal to
create detailed and tonal portraits,
understanding how to use light and shadow
to create depth.

Paint: Students should experiment with
painting techniques for portraiture,
exploring how colour can be used to convey
mood and character.

Mixed Media: Students should explore
combining different materials (e.g., collage,
pastels, digital tools) to create unique and
personalized portraits.

Historical and Cultural Contexts

Study of Masters: Students should be
familiar with the work of famous portrait
artists, such as Leonardo da Vinci (e.g.,
"Mona Lisa") and Rembrandt (e.g., his self-
portraits), and understand how these artists
approached portraiture in terms of
technique and expression.
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e Understanding: Students should
understand the concept of space,
including positive and negative space, and
how artists use techniques like
perspective, overlapping, and size
variation to create the illusion of depth.

e Application: Students should be able to
create compositions that effectively use
space, demonstrating an understanding of
foreground, middle ground, and
background, and utilizing techniques to
convey depth and perspective.

Pattern

¢ Understanding: Students should
understand the role of patterns in art,
recognizing how repeated shapes, lines,
or colours can create rhythm and unity
within a composition.

e Application: Students should be able to
create and incorporate patterns in their
artwork, using repetition and variation to
enhance the visual interest and
cohesiveness of their designs.

Balance

e Understanding: Students should
understand the concept of balance in art,
including symmetrical, asymmetrical, and
radial balance, and how it affects the
visual stability of a composition.

e Application: Students should be able to
create compositions that demonstrate a
clear sense of balance, using the
placement of elements to achieve visual
harmony and stability

Autumn 2

different media (e.g., paint, coloured pencils,
digital tools) to explore and apply colour in
various ways.

Spring 4:

Understanding Fauvism

Definition and Origins: Students should
understand Fauvism as an early 20th-century art
movement characterized by bold, non-
naturalistic colours and simplified forms. They
should know that the movement began around
1904 and was prominent until about 1910.

Key Characteristics: Students should be able to
identify the key features of Fauvist art, including
the use of vibrant, often unblended colours,
expressive brushwork, and a focus on painterly
qualities over realistic representation.

Historical Context: Students should understand
Fauvism in the context of its reaction against
traditional artistic values, particularly in its
departure from the naturalism and tonal
subtleties of Impressionism.

Henri Matisse and His Contributions

Introduction to Matisse: Students should know
that Henri Matisse was a leading figure in the
Fauvist movement, renowned for his innovative
use of colour and form.

Famous Works: Students should be familiar with
some of Matisse’s most iconic Fauvist works,
such as "Woman with a Hat" (1905), "The Joy of
Life" (1905-06), and "The Red Room" (1908).
They should be able to describe how these works
exemplify Fauvist principles.

Evolution of Matisse’s Style: Students should
understand how Matisse’s work evolved over

Modern Portrait Artists: Students should
also be aware of modern and contemporary
portrait artists, such as Pablo Picasso (e.g.,
his Cubist portraits) and Frida Kahlo, and
explore how their styles and approaches
differ from classical portraiture.

Cultural Significance:

Portraits Across Cultures: Students should
appreciate the role of portraiture in
different cultures, understanding how
portraits can reflect societal values, status,
and identity. They should recognize the
different styles and purposes of portraiture
across various cultures and historical
periods.

Critical Analysis and Reflection

Art Critique: Students should be able to
critically analyze portraits, discussing
elements such as proportion, expression,
technique, and the use of colour or line.
They should be able to articulate how these
elements contribute to the overall impact
of the portrait.

Personal Reflection: Students should reflect
on their own portrait work, considering
how they have used techniques to achieve
likeness, expression, and artistic effect.

Creating Original Portraits

Creative Interpretation:

Personal Expression: Students should be
encouraged to create original portraits that
reflect their understanding of proportion,
technique, and style, while also infusing
their own personality and creativity into
their work.
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Drawing

e Basic Drawing Skills:

e Understanding and Application: Students
should be able to use a range of drawing
tools (e.g., pencils, charcoal, ink) and
techniques to create different effects,
such as shading, hatching, and cross-
hatching.

e Line and Shape: Students should
demonstrate an ability to use lines to
create shapes and forms, understanding
how line weight and quality affect a
drawing.

e Proportion and Scale: Students should be
able to accurately depict proportions in
their drawings, whether drawing from
observation or imagination,
understanding how scale affects the
composition.

e Perspective: Students should have a basic
understanding of one-point and two-point
perspective, applying these techniques to
create the illusion of depth in their
drawings.

e Texture: Students should be able to
represent texture through mark-making
techniques, creating the illusion of
different surfaces (e.g., smooth, rough,
soft).

e Composition: Students should understand
the importance of composition in
drawing, effectively arranging elements
within the drawing to create a balanced
and engaging piece.

Renaissance Art

time, including his later use of cut-out

techniques, such as in “The Snail" (1953), and

how these developments reflected his ongoing

exploration of colour and composition.
Artistic Techniques in Fauvism

e Bold Colour Use: Students should understand
the Fauvist approach to colour, where colours
are used emotionally and symbolically rather
than representationally. They should recognize
that Matisse and other Fauvists chose colours
based on their impact rather than their realism.

o Simplification of Form: Students should be able
to identify how Fauvist artists, including Matisse,
simplified forms and lines to focus more on
colour and composition, often flattening the
perspective and reducing detail to emphasize the
emotional effect.

e Expressive Brushwork: Students should
appreciate the use of visible, dynamic
brushstrokes that contribute to the overall
energy and emotional tone of a Fauvist painting.

Themes and Subject Matter

e Everyday Life and Joy: Students should
recognize that Matisse and other Fauvist artists
often depicted scenes of everyday life, focusing
on themes of joy, leisure, and the beauty of
nature.

e Portraits and Landscapes: Students should
understand that Fauvist art frequently includes
portraits and landscapes, reinterpreted with a
focus on bold colour and emotional expression.

Impact of Fauvism

¢ Influence on Modern Art: Students should
understand that Fauvism, though short-lived,
had a lasting impact on the development of

e Character and Storytelling: Students should
explore how to use portraiture to tell a
story or convey a character, experimenting
with composition, background, and other
elements to add depth and narrative to
their portraits.

Summer 6

Understanding Cubism

¢ Introduction to Cubism: Students should
understand that Cubism is an early 20th-
century art movement co-founded by Pablo
Picasso and Georges Braque. It is
characterized by the fragmentation of
objects into geometric shapes and the
depiction of multiple perspectives within a
single composition.

e Historical Context: Students should know
that Cubism emerged around 1907-1914 as
a reaction against traditional artistic
practices, challenging conventional
techniques of perspective and
representation.

Key Characteristics:

e Geometric Shapes: Students should
recognize the use of geometric shapes and
the abstraction of forms as central
elements of Cubism.

e Multiple Perspectives: Students should
understand how Cubist artists depicted
multiple viewpoints of the same object or
figure simultaneously, breaking down
traditional perspective.

¢ Flattening of Space: Students should be
able to identify how Cubism flattens the

70




e Historical Context and Characteristics:

e Understanding the Renaissance: Students
should understand the Renaissance as a
period of significant cultural, artistic, and
intellectual revival from the 14th to 17th
centuries, centered in Italy.

e Key Characteristics: Students should be
able to identify key characteristics of
Renaissance art, including the use of
linear perspective, realism, humanism,
and the revival of classical themes from
ancient Greece and Rome.

e Techniques and Innovations: Students
should recognize the innovations of the
Renaissance, such as the development of
linear perspective, the study of human
anatomy for more accurate depiction, and
the use of chiaroscuro (light and shadow)
to create depth and volume.

Famous Works and Artists:

e Leonardo da Vinci: Students should be
familiar with the works of Leonardo da
Vinci, including "The Last Supper" and
"Mona Lisa," and understand his
contributions to art and science.

e Michelangelo and Raphael: Students
should also have a basic knowledge of
other key Renaissance artists, such as
Michelangelo and Raphael, and their
contributions to the period.

Leonardo da Vinci

e Life and Contributions:

e Renaissance Man: Students should
understand Leonardo da Vinci as a
guintessential "Renaissance Man,"

modern art, particularly in how it liberated
colour and form from traditional constraints.
Connection to Later Movements: Students
should recognize how Fauvism influenced
subsequent movements like Expressionism and
how Matisse’s later work continued to inspire
artists in the use of colour and abstraction.

Critical Analysis and Reflection

Art Critique: Students should be able to critically
analyze Fauvist artworks, particularly those of
Matisse, discussing elements such as colour
choice, composition, and emotional impact.
Personal Reflection: Students should be
encouraged to reflect on how the principles of
Fauvism, particularly the use of bold colours and
simplified forms, might influence their own
creative practices.

pictorial space, reducing the distinction
between foreground and background.

Pablo Picasso’s Contribution

“Weeping Woman” (1937): Students
should recognize this work as an example
of Picasso’s later development of Cubism,
where emotional expression and fractured
forms combine to create a powerful image.
Use of Collage: Students should be aware
of Picasso’s role in developing the collage
technique, where different materials are
assembled on a canvas to create a
composition, further emphasizing the
fragmentation and layering of images.

3. Techniques and Methods

Deconstructing Form: Students should be
able to experiment with breaking down
objects and figures into geometric shapes
and reassembling them in a Cubist style,
creating abstract compositions.
Simultaneous Viewpoints: Students should
try depicting objects or figures from
multiple perspectives in one image,
understanding how this challenges
traditional notions of perspective and
realism.

Limited Colour Palette: Students should
understand how early Cubist works often
used a limited colour palette, focusing on
monochromatic schemes to emphasize
form and structure over colour.

4. Cultural Influences

African and Iberian Art: Students should
recognize the influence of African masks
and Iberian sculpture on Picasso’s
development of Cubism, particularly in how
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excelling not only in art but also in
science, engineering, and anatomy.
Artistic Techniques: Students should be
aware of Leonardo's mastery of
techniques such as sfumato (blurring of
edges to create a soft transition between
colours and tones) and his use of
perspective and anatomical precision in
his drawings and paintings.

Famous Works: Students should be able
to describe and analyze Leonardo’s key
artworks, such as "The Last Supper" and
"Mona Lisa," understanding the
techniques he used and their impact on
art.

Drawings and Studies: Students should
appreciate Leonardo's extensive use of
sketching and drawing as tools for
exploring ideas and refining his
understanding of the human body,
nature, and technology. They should
recognize his contributions to anatomical
drawing and how his studies bridged art
and science.

these art forms inspired the abstraction and
stylization of the human figure.

5. Critical Analysis and Reflection

Art Critique: Students should be able to
analyze Cubist works, particularly those of
Picasso, discussing the use of geometric
shapes, fragmented forms, and the
representation of multiple perspectives.
Personal Reflection: Students should reflect
on how Cubist techniques and ideas
influence their own creative practices,
considering how they can apply
fragmentation, abstraction, and multiple
viewpoints in their artwork.

Declarative/procedural knowledge broken down:

Autumn 1 & 2:
Declarative Knowledge:

Skills and techniques students use to
create and evaluate their own artwork, as
well as how they apply theoretical
concepts (declarative knowledge) in
practical ways. This type of knowledge is
built through practice and experience,

Declarative/procedural knowledge broken down:

Spring 3 & 4:
Declarative Knowledge:

e Art Elements and Principles: Understanding the
basic building blocks of art, such as colour, line,
shape, form, texture, space, and value, as well as
principles like balance, contrast, emphasis,
movement, pattern, rhythm, and unity.

Declarative/procedural knowledge broken down:

Summer 5 &6:

Declarative Knowledge:

Understand the origins, key characteristics,
and historical significance of Cubism,
particularly the role of Picasso in the
movement’s development.
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helping students become more proficient
and confident in their artistic abilities.
Understanding different art movements
(e.g., Impressionism, Cubism).

e Recognizing and identifying elements of
art such as colour, line, shape, form,
texture, space, and value.

e Knowledge of famous artists and their

e Art Terminology: Learning specific vocabulary
related to art techniques, styles, and tools (e.g.,
chiaroscuro, composition, perspective).

e Art History and Movements: Knowledge of
different art movements (e.g., Renaissance,
Impressionism, Abstract Expressionism) and the
ability to identify and describe the works of
notable artists.

e |dentify and describe the techniques used
in Cubist art, such as fragmentation,
multiple perspectives, and the use of
geometric shapes.

e Recognize the cultural influences on
Picasso, especially the impact of African and
Iberian art on his work.

e C(ritically analyze Cubist works and reflect

works. e Cultural and Historical Contexts: Understanding on how these principles can be applied in
how art reflects and influences cultural and their own creative practice.
historical contexts, including the social, political, e Create original Cubist-inspired artworks,
and technological influences on art. demonstrating an understanding of the
movement’s core ideas and techniques.
Assessment Assessment Assessment
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Year 12 & Year 13

A Level Fine Art

reach their highest potential in the area of art.

Vision/intent: The Art department aims to promote an awareness of the visual language as a means of communication. With this, students can develop their imagination
and creative expression to communicate and understand their thoughts and concepts of the world they live in. Curiosity is developed through the exploration of
subject, materials and techniques. Our aim is to provide an exceptional learning experience through a curriculum that engages, empowers and encourages students to

Artin Year 12 & 13 The Edexcel A Level Fine Art course focuses on ensuring that students develop critical thinking, technical proficiency, personal expression, and the
ability to create meaningful artwork. These objectives guide students through the process of exploring ideas, refining techniques, recording their progress, and
presenting a final outcome that reflects both their technical skills and conceptual understanding. Each assessment objective plays a key role in the overall evaluation of
their work, ensuring a well-rounded and comprehensive approach to fine art education. The intent of the Edexcel A Level Fine Art curriculum is to build upon students'
previous artistic experiences, encouraging them to develop advanced technical skills, independent critical thinking, and personal expression. The course is designed to
foster creativity, conceptual depth, and the ability to engage with contemporary and historical contexts. Students are expected to explore complex ideas, refine their
technical abilities, and develop a portfolio that demonstrates their individual artistic voice.

The intent of Edexcel A Level Fine Art is to empower students
to become independent, critically engaged artists who can
create meaningful and technically accomplished artwork. The
curriculum emphasizes personal expression, technical
mastery, conceptual development, and an understanding of
art within a broader cultural and historical context. Students
are expected to take ownership of their creative process,
from idea development through to the final artwork, while
being equipped with the skills and knowledge necessary for
further study or a career in the arts.

Key Concepts:

The intent of the Edexcel A Level Fine Art curriculum is to build upon students' previous artistic
experiences, encouraging them to develop advanced technical skills, independent critical thinking, and
personal expression. The course is designed to foster creativity, conceptual depth, and the ability to
engage with contemporary and historical contexts. Students are expected to explore complex ideas,
refine their technical abilities, and develop a portfolio that demonstrates their individual artistic voice.

The A Level Fine Art Pearson Edexcel objectives are designed to guide students through the process of
developing creative, technical, and critical skills in the visual arts. These objectives are aligned with the
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1. Advanced Technical Skill Development

Mastery of Materials and Techniques: The course focuses on
refining advanced skills across various media, including
painting, drawing, sculpture, printmaking, photography, and
digital art. Students are encouraged to push the boundaries of
their technical abilities.

Experimentation: Experimenting with diverse techniques,
processes, and materials is key to finding personal methods of
expression. Students are encouraged to explore both
traditional and innovative approaches to fine art.

Precision and Detail: A focus on the refinement of technical
detail, whether in observational drawing or complex mixed
media work, is essential at this level. Students are expected to
achieve a high standard of technical proficiency.

2. Independent Thinking and Personal Expression

Individual Artistic Voice: Students develop a unique and
personal artistic style by focusing on themes and ideas that
resonate with them. This independent exploration is
fundamental in producing work that is personal, meaningful,
and reflective of individual experiences or perspectives.

Conceptual Depth: Students are expected to explore complex
themes, ideas, and narratives in their work. This includes
responding to personal, social, political, and cultural issues
and making work that conveys meaning beyond surface
aesthetics.

Self-Direction: Students take the lead in shaping their own
projects, from conceptual development through to execution.
They are encouraged to initiate, plan, and realize a personal
body of work with limited guidance.

assessment criteria and provide a framework for the course, ensuring that students demonstrate a
balance between technical proficiency and conceptual understanding.

Here are the four key Assessment Objectives (AOs) for Pearson Edexcel A Level Fine Art:

1. Assessment Objective 1 (AO1): Develop ideas through sustained and focused investigations
informed by contextual and other sources, demonstrating analytical and critical understanding

e Research and Investigation: Students are expected to conduct in-depth research into artists,
art movements, and cultural contexts that relate to their chosen themes or projects. This
research informs the development of their ideas and provides a foundation for their creative
work.

e Analytical Thinking: Students demonstrate the ability to analyze both their own work and the
work of others, considering how meaning is constructed through formal elements and
content.

e Critical Understanding: Understanding the relationship between their own ideas and broader
artistic or cultural traditions is crucial. This means students should engage critically with a
range of visual, theoretical, and historical sources.

2. Assessment Objective 2 (AO2): Explore and select appropriate resources, media, materials,
techniques, and processes, reviewing and refining ideas as work develops

e Exploration and Experimentation: Students are encouraged to experiment with different
materials, techniques, and processes. This could involve working with traditional media (like
paint and charcoal) or more contemporary techniques (such as digital art or installation).

e Refinement of Ideas and Techniques: As their projects evolve, students are expected to review
and refine their work. This involves making adjustments to their techniques, compositions, or
materials based on reflection and feedback.

e Resource Selection: Choosing appropriate resources and materials is key. Students must
consider the best ways to communicate their ideas visually and select materials that enhance
the effectiveness of their work.

3. Assessment Objective 3 (AO3): Record ideas, observations, and insights relevant to intentions,
reflecting critically on work and progress

75




3. Contextual Understanding and Critical Engagement

Engagement with Art History and Contemporary Practices: A
key part of the course is understanding the role of fine art
within historical, cultural, and contemporary contexts.
Students engage with the work of past and current artists,
movements, and critical theory, drawing on these influences
to inform their own work.

Art Criticism: Students develop critical thinking skills through
the analysis and critique of art. They learn to discuss formal
elements (composition, colour, texture, form) as well as
interpret meaning, symbolism, and context in their own and
others’ work.

Research and Investigation: Students are expected to conduct
in-depth research into the work of relevant artists,
movements, and concepts that inspire their projects. This
research supports the development of ideas and the creative
process.

4. Personal and Meaningful Artistic Response

Final Outcomes: A significant part of the A Level course is
producing a final piece (or body of work) that demonstrates
the culmination of research, experimentation, and
refinement. This artwork should reflect personal themes and
show evidence of a thoughtful, meaningful response to a self-
directed brief or concept.

Narrative and Meaning: Students are encouraged to
communicate personal, political, or social narratives in their
work. The final piece should demonstrate an understanding of
how to convey ideas through visual means, using metaphor,
symbolism, and abstract thinking.

e Recording from Observation: Observational drawing, photography, or other forms of recording
are fundamental. Students are expected to document their visual research and use it to inform
the development of their work.

e |dea Development: Recording the progression of ideas, from initial concepts to the final
outcome, is important. This could involve using sketchbooks, journals, or digital media to
document their creative journey.

e Critical Reflection: Students are required to reflect critically on their work at every stage. This
includes evaluating how effectively their ideas are communicated, whether the chosen
technigues are appropriate, and what improvements can be made.

4. Assessment Objective 4 (AO4): Present a personal and meaningful response that realizes intentions
and, where appropriate, makes connections between visual and other elements

e Final Outcome: Students must produce a final piece (or body of work) that demonstrates their
personal response to their chosen theme or concept. This outcome should reflect the
culmination of their research, experimentation, and refinement processes.

e Conceptual Clarity: The final work should clearly communicate the student’s ideas, making the
intended meaning or message evident to the viewer.

e Synthesis of Ideas and Techniques: Students are expected to bring together the various
elements of their creative process—research, experimentation, and technical skills—into a
cohesive final piece that fulfills their artistic intentions.
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5. Portfolio Development

Creating a Cohesive Body of Work: Students develop a
portfolio that showcases their creative journey. This body of
work should demonstrate the development of ideas, technical
skills, experimentation, and a final response to their chosen
theme. The portfolio serves as a critical part of the final
assessment.

Presentation and Curation: Students learn to professionally
present their work, considering how display and presentation
impact the interpretation of their artwork. This includes
decisions on scale, framing, and exhibition layout.

6. Critical Reflection and Evaluation

Ongoing Reflection: Throughout the course, students are
expected to reflect on their work regularly, assessing
strengths, weaknesses, and areas for improvement. This
reflective process helps them refine their techniques and
conceptual ideas.

Artistic Process Documentation: Using sketchbooks or
journals, students document their research, experimentation,
and development. These records provide insight into their
creative process and are a key part of the assessment.

7. Engagement with Broader Artistic Contexts

Global and Cultural Awareness: Students are encouraged to
explore art from a variety of cultures and time periods,
developing an appreciation for global artistic practices and
understanding the diversity of visual language.

Art and Society: The curriculum promotes an understanding
of how art interacts with social, political, and cultural
contexts. Students are expected to engage with contemporary
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issues and use their art as a medium for exploring and

responding to the world around them.

8. Preparation for Further Education and Careers in Art

Higher Education Readiness: The course prepares students for
further study in art-related fields, such as fine art, design,
architecture, and other creative disciplines. Students are
equipped with the skills and knowledge needed for higher

education courses.

Professional Skills: Students develop skills that are essential
for careers in the creative industries, such as project
management, research, independent thinking, and critical
analysis. They also gain experience in presenting and
exhibiting their work, crucial for any future professional

artistic practice.

Art YEAR 12 & 13

9. AutumnTerm 1& 2

10. SpringTerm 3 & 4

Title(s)

3. Component 1:
Project 1 — Fantasy &
Fiction
Project 2 — Personal Study

Unit length

6 months

Title(s)

4. Component 2 Externally set by
Edexcel
Externally set 15 hour Exams

Unit length

4/5 months

15 Hours
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Domains of Knowledge

1. Creative Expression

Encourage students to express their thoughts,
emotions, and personal identity through various
artistic forms like drawing, painting, sculpture,
and digital media.

2. Skill Development

Foster improvement in technical skills, such as
drawing techniques, colour theory, and
understanding of spatial concepts, to build a
foundation for more advanced artistic practices.
3. Critical Thinking

Develop students' ability to analyze and critique
their own work and the work of others. They learn
to interpret and make meaning of different styles,
movements, and cultural influences in art.

4. Exploring Different Media

Expose students to a variety of artistic materials
and techniques (e.g., pencil, charcoal, acrylic, clay,
photography, and digital art) to broaden their
artistic capabilities.

5. Cultural Awareness

Introduce students to art from different times,
cultures, and contexts. This helps them
understand the role of art in society, history, and
as a form of communication across the world.

6. Building Confidence

Art at this stage encourages students to take risks,
experiment with new ideas, and build self-
confidence in their creative decision-making
process.

7. Collaboration and Communication

Students may work on group projects or discuss
art as a class, learning to communicate their ideas
effectively and collaborate with peers.

Domains of knowledge

1. The Unconscious Mind and Psychology

Dreams and Automatism: Surrealists used techniques
like automatism (spontaneous writing, drawing, or
painting without conscious thought) to reveal the
workings of the unconscious. Dream analysis was also a
key method, with artists aiming to capture the surreal,
illogical, and symbolic nature of dreams in their work.
2. Imagination and Fantasy

Creative Imagination: Surrealists believed in freeing the
imagination from the constraints of rational thought,
focusing on fantasy and the absurd. They embraced
irrationality, allowing for the creation of extraordinary
and fantastical images that defied logical explanation.
Exploration of the Irrational: Artists often juxtaposed
unexpected or bizarre elements to create disorienting
and dreamlike compositions, where the boundaries
between reality and fantasy are blurred.

Myth and Magic: Surrealist artists frequently drew on
mythology, folklore, and the occult to imbue their work
with a sense of mystery and wonder. Symbols related to
magic, transformation, and the supernatural often
appear in their art.

3. Symbolism and Metaphor

Personal and Universal Symbols: Surrealists used
symbolic imagery to represent psychological states,
emotions, or ideas. While some symbols were highly
personal to the artist, others, such as the eye, the clock,
or the egg, became recurring motifs across the
movement and were meant to evoke universal themes.
Metaphor and Double Meanings: Artists often used
visual metaphors to convey deeper meanings. For
example, Salvador Dali’s melting clocks in The
Persistence of Memory symbolize the fluidity and
subjectivity of time. Surrealists played with ambiguity
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By Year 8, art education aims to provide a
balanced mix of technical skill-building, creative
exploration, and critical engagement with art and
its role in society.

8. Understanding Materials Traditional Art
Materials: Artists need to understand the
properties and uses of conventional materials
such as paint (oil, acrylic, watercolour), ink,
charcoal, pastels, and paper. Mastery of these
forms provides a foundation for blending them
with other media.

Artists must be aware of how different media
interact, dry, or erode over time.

9. Layering: A common technique in mixed media
is layering different materials and media to create
depth and complexity. This includes layering
paint, collage elements, and textures on top of
one another.

Collage: The practice of assembling different
images, papers, and objects onto a surface, either
as a focal point or background for further
development. Artists must know how to arrange
materials in a cohesive way.

10. Surface - Paper, Canvas, and Beyond:
Knowledge of different substrates (the surfaces
on which art is created) is important. Artists might
work on traditional surfaces like canvas and
paper, or on non-traditional surfaces like wood,
metal, fabric, or glass.

Surface Preparation: Knowing how to prepare a
surface for mixed media work is critical. Artists
must apply primers like gesso to ensure paint and
other materials adhere properly, and they must
consider how a surface will react to various
media.

and multiple interpretations, allowing the viewer to read
different layers of meaning into their works.

4. Automatic and Experimental Techniques
Automatism: Surrealists developed various automatic
techniques to bypass conscious control. This could
involve drawing, writing, or painting without a
preconceived plan, allowing the unconscious mind to
guide the creative process.

Exquisite Corpse: A collaborative game where multiple
artists contributed to a drawing or text without seeing
what the others had done, revealing unpredictable and
often bizarre combinations.

Frottage, Grattage, and Decalcomania: Techniques like
frottage (rubbing), grattage (scraping paint), and
decalcomania (pressing and lifting paint to create
textures) were used by artists like Max Ernst to create
unexpected patterns and forms, which were then
interpreted or integrated into more elaborate
compositions.

5. Collage and Juxtaposition

Collage and Assemblage: Surrealists often combined
disparate images or objects in their work, using collage
or assemblage to create unexpected or dreamlike
relationships between familiar elements. This blending
of the ordinary and extraordinary created a sense of the
uncanny.

6. Juxtaposition of Incongruous Elements: A central
technique in Surrealism was the juxtaposition of ordinary
objects in strange or illogical contexts, which created a
sense of wonder and mystery. René Magritte often
employed this technique, pairing unrelated items to
create surreal imagery, such as in The Lovers, where
faces are obscured by cloth.

Visual Paradoxes: Surrealist artists loved to create visual
paradoxes that challenged viewers' perceptions of
reality. They played with scale, transformation, and the
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Dimensionality: Mixed media frequently involves
working with both 2D and 3D surfaces. Artists
should know how to balance flat and dimensional
elements within their compositions

boundaries between objects, leading to dreamlike,
unsettling images.

7. Symbolic Storytelling: Artists used imagery in a
symbolic and metaphorical way to tell stories about
human psychology, the unconscious, or the irrational
aspects of life. Surrealist art often has a hidden, layered
meaning that reflects a journey through the
subconscious mind.

8. Cultural and Historical Context

Reaction to Dada and World War |: Surrealism grew out
of the Dada movement, which was a reaction to the
horrors of World War | and the perceived failure of
rationality and traditional values. Surrealists carried
forward the Dadaists’ anti-establishment sentiment but
focused more on exploring the unconscious mind.

Key concepts
Autumn 1:

Popular Culture and Consumerism - Focus on
Everyday Objects: Pop Art elevated ordinary,
everyday objects and consumer goods (e.g., soup
cans, comic strips, advertisements) to the level of
high art. Artists celebrated the mass-produced
and commercial nature of modern life.

Critique of Consumerism: While some Pop Art
celebrated consumer culture, other works
critiqued the overwhelming commercialization
and materialism of the post-World War Il era.

Mass Media and Advertising - Use of Media
Imagery: Pop artists often drew from mass media
sources like television, magazines, and
advertisements. Images of celebrities, brand

Component 2 of the Pearson Edexcel A Level Fine Art
course is the Externally Set Assignment (ESA), which
makes up 40% of the overall grade. The end points for
Component 2 focus on the outcomes and skills students
are expected to achieve by the end of this externally
assessed part of the course. Component 2 requires
students to respond to an externally set theme or
prompt, and includes both a preparatory period and a
timed, 15-hour practical exam where students produce a
final piece.

Here are the key end points for Pearson Edexcel Fine Art
Component 2:

1. Response to an Externally Set Theme

e Personal and Creative Response: By the end of
Component 2, students should have developed a
personal response to the externally set theme or
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logos, and product packaging were frequently
featured in their work.

Reproduction and Repetition: Artists such as Andy
Warhol used techniques like silk-screen printing to
replicate images, reflecting the repetitive and
standardized nature of media and advertising in
the consumer culture.

Bold Colours and Graphic Designs - Vibrant, High-
Contrast Colours: Pop Art is known for its bright,
bold colour schemes that mimic the aesthetic of
commercial printing and advertising. Artists often
used primary colours (red, blue, yellow) with stark
contrasts.

Fame and Celebrity CultureObsession with Fame:
Many Pop Art works focus on celebrity culture
and the idolization of public figures, especially film
stars, musicians, and political figures (e.g., Marilyn
Monroe, Elvis Presley). Warhol's portraits of
famous people reflect society’s fascination with
fame and identity.

Iconography of Celebrities: Artists depicted
famous personalities in a way that turned them
into symbols or icons of the media age, often
reducing their identities to mere commodities.

Key Artists - Andy Warhol: Known for his screen
prints of Campbell's soup cans, Marilyn Monroe,
and other celebrity portraits, Warhol is a leading
figure in Pop Art.

Roy Lichtenstein: Famous for his comic strip-style
paintings that mimicked the visual language of

brief. This response should reflect their
individual artistic voice and show a unique
interpretation of the theme.

e Conceptual Depth: Students should demonstrate
an ability to explore the theme in depth, creating
artwork that goes beyond surface-level
interpretation and incorporates a well-
developed conceptual framework.

2. Research and Contextual Understanding

e Artist and Contextual Research: As with
Component 1, students are expected to conduct
research into relevant artists, art movements,
and contextual influences that support their
response to the theme. This research should
inform their practical work and be evident in the
development of their ideas.

e  Critical Analysis: Students should show that they
have engaged critically with the work of other
artists and the broader context of the theme.
This includes analyzing how other artists have
approached similar concepts and applying this
understanding to their own work.

3. Exploration of Materials and Techniques

e Experimentation: Students are expected to
explore a range of materials, techniques, and
processes to find the most effective way to
communicate their ideas in response to the
theme. Experimentation is a crucial part of the
preparatory work, and students should be willing
to take creative risks.

e Refinement of Techniques: By the end of the
preparatory period, students should have
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commercial comics with thick black outlines and
Ben-Day dots.

Autumn 2:

Collage Techniques in Pop Art

Found Images: Collage involves the use of found
objects and images, which Pop artists also
embraced. In Pop Art, artists often sourced
imagery from magazines, advertisements, comic
books, and other mass media outlets, cutting and
reassembling these images to create new
compositions.

Layering and Juxtaposition: In both collage and
Pop Art, artists juxtapose different images,
materials, and textures to create a layered effect.
This allowed Pop artists to highlight contrasts
between various elements of consumer culture,
such as celebrity glamour versus mundane
objects.

Cut and Paste: Traditional collage involves
physically cutting out images and pasting them
onto a surface, which is a technique often used by
early Pop artists. Later, digital collages became
more common, but the process of assembling
disparate elements remained a core practice in
Pop Art.

Critique of Consumerism: Collage enabled Pop
artists to comment on the fragmentation and
saturation of modern life, especially the
bombardment of consumer products and media
imagery. By piecing together images from
advertisements or product packaging, artists like

refined their use of materials and techniques,
ensuring that their final piece demonstrates a
high level of technical proficiency and artistic
control.

4. Development and Recording of Ideas

Idea Development: Students should show a clear
development of their ideas throughout the
preparatory period, starting from initial
brainstorming and moving toward a final, well-
resolved concept. This process should be
documented in sketchbooks or other forms of
visual recording.

Observational Drawing and Studies: As part of
the development process, students are expected
to include observational drawings and studies
that inform their final piece. These studies help
students explore the formal qualities of their
work, such as composition, form, and texture.
Documentation of Creative Process: The end
portfolio should include a record of the entire
creative journey, from initial research and idea
generation to experimentation with media and
the refinement of ideas. This documentation
provides insight into how the student has
approached and developed their response to the
theme.

5. Presentation of a Final Outcome (15-Hour Timed

Final Artwork: The end of Component 2 involves
a 15-hour timed exam, during which students
produce their final piece(s). The final outcome

83




Richard Hamilton and Eduardo Paolozzi critiqued
the overwhelming nature of consumer culture.

Photomontage: A type of collage that uses
photographs as its primary material.
Photomontage became a favorite method in Pop
Art to explore the intersections of art, technology,
and mass communication. Pop artists frequently
cut and reassembled photographs to create
fragmented, surreal, or exaggerated portrayals of
consumer life, much like Dadaist photomontages.
Richard Hamilton and Eduardo Paolozzi: These
British Pop Art pioneers used collage to reflect the
rapidly changing post-war world. Hamilton’s work
blended elements of American consumerism,
advertising, and technology, while Paolozzi used
collage to explore industrialization and
mechanization, often assembling machine-like
forms from human figures and objects.

Textual Elements: Collage allowed Pop artists to
easily incorporate text, often taken from
advertisements or product labels, into their
artworks. This created a direct dialogue between
the visual and the verbal, with text functioning
not just as content but as an aesthetic element.
Roy Lichtenstein, for example, integrated speech
bubbles and captions from comic books into his
work, blending words with images in a comic-strip
style.

Advertising Aesthetic: By cutting and pasting
advertising slogans and logos, artists like Andy
Warhol emphasized the power of branding and its
effect on the public consciousness. This technique
was especially effective in collage, as it allowed

should reflect all the research, experimentation,
and development that took place during the
preparatory period.

Cohesive and Resolved Work: The final piece
should be a cohesive, well-resolved artwork that
effectively communicates the student’s personal
response to the theme. It should show clear
connections between the preparatory work and
the final outcome.

Artistic Intent: The final work should clearly
demonstrate the student’s artistic intent and
conceptual understanding. The viewer should be
able to understand the relationship between the
theme, the research, and the creative decisions
made in the final artwork.

6. Technical Proficiency

Mastery of Media: The final piece should
showcase technical skill and proficiency in the
chosen media. Students are expected to
demonstrate control and confidence in using
their selected materials, whether it is painting,
drawing, sculpture, photography, or digital
media.

Attention to Detail: Students should
demonstrate precision and attention to detail in
the execution of their final piece, ensuring that
the technical aspects of the work support the
communication of their ideas.

7. Critical Reflection

Evaluation of Work: By the end of Component 2,
students should reflect critically on their creative
process, from the development of initial ideas to
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artists to pull directly from the sources they were
critiquing.

Collage as a Reflection of Pop Culture
Fragmentation

Fragmented Visuals: The collage format mirrors
the fragmentation of modern visual culture,
where people are constantly bombarded with a
mixture of advertisements, media images, and
products. Collage’s disjointed, layered nature
reflects the fractured reality of life in the
consumer-driven society that Pop Art often
explored.

Celebrity and Commaodification: Pop artists used
collage to comment on the commodification of
famous figures. For instance, Warhol’s repetitive
portraits of Marilyn Monroe, when considered
through a collage lens, speak to the idea of
celebrity culture as fragmented and mass-
produced, much like a collage of assembled parts
rather than a single cohesive identity.

Richard Hamilton: Often regarded as one of the
earliest practitioners of Pop Art, Hamilton used
collage to reflect on modern consumer culture,
technology, and media. His collage work
combined both high and low culture imagery,
creating a bridge between fine art and mass
culture.

Collage and Technology in Pop Art

Digital Collage: Later Pop Art and Neo-Pop Art
adapted the traditional techniques of collage into
the digital realm. The rise of digital tools allowed
artists to create collages using photographs,

the completion of the final artwork. This
reflection can be presented in sketchbooks or as
part of the preparatory work, and it
demonstrates the student’s ability to assess their
own strengths and areas for improvement.
Consideration of Audience: Students should also
reflect on how their work is likely to be received
by an audience, considering whether the final
outcome effectively communicates their
intended message or concept.

8. Portfolio of Work

Preparatory Work Portfolio: The end result of
Component 2 includes a portfolio of preparatory
work that supports the final outcome. This
portfolio should document the entire creative
process, including research, experimentation,
idea development, and critical reflection.
Curation and Presentation: The portfolio and
final piece should be presented in a professional
and organized manner, showing attention to
how the work is curated and displayed. The
presentation of the work is an important aspect
of the overall assessment.
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graphic design, and digital manipulation,
expanding the possibilities of the medium in the
Pop Art context.

The end points for Pearson Edexcel A Level Fine
Art Component 1 (Personal Investigation) refer to
the final outcomes and skills that students are
expected to achieve by the completion of this
component. Component 1 is a non-exam
assessment (NEA) that comprises a significant
portion of the overall qualification (60%). It
includes a personal investigation supported by a
written element.

Here are the key end points or outcomes students
should achieve:

1. Development of a Personal Investigation

e In-Depth Exploration of a Theme: By the
end of Component 1, students should
have developed an in-depth, personal
exploration of a theme, concept, or idea
of their choice. This investigation should
reflect their personal interests and artistic
voice.

e Sustained Investigation: The investigation
should be sustained and coherent,
demonstrating an evolving thought
process over an extended period. It
should not be a collection of disconnected
pieces but a well-thought-out project that

End points:

Spring 3:
Understanding the Colour Wheel

Primary, Secondary, and Tertiary Colours:
Students should understand the basic structure
of the colour wheel, including the relationships
between primary (red, blue, yellow), secondary
(green, orange, purple), and tertiary colours
(e.g., red-orange, blue-green).

Colour Mixing: Students should be able to
demonstrate how to mix primary colours to
create secondary colours and how to mix
secondary colours to create tertiary colours.

Understanding Colour Relationships

Complementary Colours: Students should be
able to identify and explain complementary
colours (e.g., red and green, blue and orange)
and understand how these colours interact to
create contrast and vibrancy in artwork.
Analogous Colours: Students should understand
analogous colour schemes (e.g., blue, blue-
green, green) and how they create harmony and
unity in a composition.

Warm and Cool Colourus: Students should be
able to distinguish between warm colours (reds,
oranges, yellows) and cool colours (blues,
greens, purples) and understand the emotional
and visual effects these colours can have in an
artwork.

End points:

Summer 5:
Understanding the Basics of Portraiture

e Facial Proportions: / Understanding
Proportions: Students should understand
the basic proportions of the human face,
including the placement of eyes, nose,
mouth, and ears. They should know that
the eyes are typically located halfway down
the face, the bottom of the nose is about
halfway between the eyes and chin, and the
mouth is about a third of the way between
the nose and chin.

e Symmetry: Students should be able to
create a balanced and symmetrical
representation of the face, understanding
the importance of symmetry in realistic
portraiture.

o Features and Expression:

e Detailing Features: Students should be able
to accurately draw individual facial features
(eyes, nose, mouth, ears) with attention to
shape, size, and positioning.

e Capturing Expression: Students should be
able to depict a range of facial expressions,
understanding how changes in the
positioning of features can alter the
perceived emotion in the portrait.

Exploration of Different Styles and Techniques
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shows progression from initial ideas to
final outcomes.

2. A Personal and Meaningful Final Piece

e Final Artworks: Students must produce a
final piece (or a series of pieces) that
represents the culmination of their
personal investigation. This final outcome
should clearly demonstrate the synthesis
of their research, experimentation, and
creative process.

e Artistic Intent: The final artwork(s) should
show a clear understanding of their own
artistic intentions, effectively
communicating their personal message,
concept, or narrative.

3. Mastery of Materials and Techniques

e Technical Skill: Students should
demonstrate proficiency in using a range
of materials and techniques, showcasing
their ability to handle media confidently
and appropriately to express their ideas.

e Experimentation and Refinement: The
end product should reflect a willingness to
experiment and a process of refining
techniques and materials, ensuring the
final work is technically sound and
conceptually cohesive.

4. Contextual Understanding and Critical Analysis

Colour Application

Tinting and Shading: Students should understand
how to create tints (adding white) and shades
(adding black) of colours and use these
techniques to add depth and dimension to their
artwork.

Blending and Gradient Techniques: Students
should be able to demonstrate smooth
transitions between colours (blending) and
create gradients, showing an understanding of
how to modulate colour intensity and value.

Emotional and Symbolic Use of Colour

Colour and Emotion: Students should be able to
explain how colours can convey emotions or
moods (e.g., blue for calm, red for passion) and
use this understanding to enhance the emotional
impact of their artwork.

Cultural Significance: Students should have an
awareness of how colour can have different
meanings in different cultures and contexts, and
be able to reflect this understanding in their
work when relevant.

Practical Colour Skills

Colour in Composition: Students should be able
to effectively use colour to create emphasis,
balance, and harmony in their compositions,
making thoughtful choices about colour
placement and interaction.

Experimentation with Media: Students should
demonstrate the ability to experiment with
different media (e.g., paint, coloured pencils,
digital tools) to explore and apply colour in
various ways.

Spring 4:

Realistic Portraits: Students should be able
to create realistic portraits, using shading,
contouring, and proportion techniques to
achieve a lifelike representation.

Stylized Portraits: Students should also
experiment with stylization, exploring how
exaggeration, abstraction, or the use of
bold colours and lines can convey
personality or mood in a less realistic but
still expressive way.

Use of Mediums:

Pencil and Charcoal: Students should be
proficient in using pencil and charcoal to
create detailed and tonal portraits,
understanding how to use light and shadow
to create depth.

Paint: Students should experiment with
painting techniques for portraiture,
exploring how colour can be used to convey
mood and character.

Mixed Media: Students should explore
combining different materials (e.g., collage,
pastels, digital tools) to create unique and
personalized portraits.

Historical and Cultural Contexts

Study of Masters: Students should be
familiar with the work of famous portrait
artists, such as Leonardo da Vinci (e.g.,
"Mona Lisa") and Rembrandt (e.g., his self-
portraits), and understand how these artists
approached portraiture in terms of
technique and expression.

Modern Portrait Artists: Students should
also be aware of modern and contemporary
portrait artists, such as Pablo Picasso (e.g.,
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e Contextual Research: Students are
expected to have completed thorough
research into relevant artists, movements,
or cultural contexts that inform their
work. This research should be evident in
their final outcomes, showing how these
influences have been incorporated into
their practice.

e  Critical Understanding: The final body of
work should demonstrate the student's
ability to critically analyze their influences,
as well as their own work, and apply this
understanding to develop a deeper
conceptual framework for their
investigation.

5. Recording and Documentation

e Visual and Conceptual Recording:
Throughout Component 1, students are
expected to document their creative
journey. This includes sketchbooks,
journals, or other forms of recording that
show the progression of ideas,
experimentation, and decision-making.

e Observational Studies: The end portfolio
should include evidence of observational
studies, such as drawings or photographs,
that support the development of their
ideas and demonstrate technical skills.

e Reflection and Evaluation: Critical
reflection is essential. By the end of
Component 1, students should have
demonstrated a capacity for self-

Understanding Fauvism

Definition and Origins: Students should
understand Fauvism as an early 20th-century art
movement characterized by bold, non-
naturalistic colours and simplified forms. They
should know that the movement began around
1904 and was prominent until about 1910.

Key Characteristics: Students should be able to
identify the key features of Fauvist art, including
the use of vibrant, often unblended colours,
expressive brushwork, and a focus on painterly
qualities over realistic representation.

Historical Context: Students should understand
Fauvism in the context of its reaction against
traditional artistic values, particularly in its
departure from the naturalism and tonal
subtleties of Impressionism.

Henri Matisse and His Contributions

Introduction to Matisse: Students should know
that Henri Matisse was a leading figure in the
Fauvist movement, renowned for his innovative
use of colour and form.

Famous Works: Students should be familiar with
some of Matisse’s most iconic Fauvist works,
such as "Woman with a Hat" (1905), "The Joy of
Life" (1905-06), and "The Red Room" (1908).
They should be able to describe how these works
exemplify Fauvist principles.

Evolution of Matisse’s Style: Students should
understand how Matisse’s work evolved over
time, including his later use of cut-out
techniques, such as in "The Snail" (1953), and
how these developments reflected his ongoing
exploration of colour and composition.

Artistic Techniques in Fauvism

his Cubist portraits) and Frida Kahlo, and
explore how their styles and approaches
differ from classical portraiture.

e  Cultural Significance:

e Portraits Across Cultures: Students should
appreciate the role of portraiture in
different cultures, understanding how
portraits can reflect societal values, status,
and identity. They should recognize the
different styles and purposes of portraiture
across various cultures and historical
periods.

Critical Analysis and Reflection
Art Critique: Students should be able to
critically analyze portraits, discussing
elements such as proportion, expression,
technique, and the use of colour or line.
They should be able to articulate how these
elements contribute to the overall impact
of the portrait.

e Personal Reflection: Students should reflect
on their own portrait work, considering
how they have used techniques to achieve
likeness, expression, and artistic effect.

Creating Original Portraits

e Creative Interpretation:

e Personal Expression: Students should be
encouraged to create original portraits that
reflect their understanding of proportion,
technique, and style, while also infusing
their own personality and creativity into
their work.

e Character and Storytelling: Students should
explore how to use portraiture to tell a
story or convey a character, experimenting
with composition, background, and other
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evaluation, reflecting on what works and
what could be improved in their work.

6. Written Personal Study (1000-3000 Words)

e Research Essay: Component 1 includes a
written element where students are
required to write an essay of 1000—3000
words. This essay supports their practical
work, demonstrating an understanding of
the historical, theoretical, or contextual
influences that inform their investigation.

e Synthesis of Theory and Practice: The
written study should link directly to the
practical work, showing how research has
influenced their creative process and final
outcomes. It provides a platform for
students to articulate the concepts behind
their work and critically engage with their
artistic practice.

e Critical Engagement: The essay should
demonstrate critical engagement with
relevant artists, themes, or movements,
as well as the student’s own work. It
should show how the student has applied
their understanding of contextual
influences to their own practice.

7. Portfolio of Work

e Comprehensive Portfolio: The final
outcome of Component 1is a
comprehensive portfolio that documents
the entire creative process. This includes
initial ideas, experimentation,

Bold Colour Use: Students should understand
the Fauvist approach to colour, where colours
are used emotionally and symbolically rather
than representationally. They should recognize
that Matisse and other Fauvists chose colours
based on their impact rather than their realism.
Simplification of Form: Students should be able
to identify how Fauvist artists, including Matisse,
simplified forms and lines to focus more on
colour and composition, often flattening the
perspective and reducing detail to emphasize the
emotional effect.

Expressive Brushwork: Students should
appreciate the use of visible, dynamic
brushstrokes that contribute to the overall
energy and emotional tone of a Fauvist painting.

Themes and Subject Matter

Everyday Life and Joy: Students should
recognize that Matisse and other Fauvist artists
often depicted scenes of everyday life, focusing
on themes of joy, leisure, and the beauty of
nature.

Portraits and Landscapes: Students should
understand that Fauvist art frequently includes
portraits and landscapes, reinterpreted with a
focus on bold colour and emotional expression.

Impact of Fauvism

Influence on Modern Art: Students should
understand that Fauvism, though short-lived,
had a lasting impact on the development of
modern art, particularly in how it liberated
colour and form from traditional constraints.
Connection to Later Movements: Students
should recognize how Fauvism influenced
subsequent movements like Expressionism and

elements to add depth and narrative to
their portraits.

Summer 6

Understanding Cubism

Introduction to Cubism: Students should
understand that Cubism is an early 20th-
century art movement co-founded by Pablo
Picasso and Georges Braque. It is
characterized by the fragmentation of
objects into geometric shapes and the
depiction of multiple perspectives within a
single composition.

Historical Context: Students should know
that Cubism emerged around 1907-1914 as
a reaction against traditional artistic
practices, challenging conventional
techniques of perspective and
representation.

Key Characteristics:

Geometric Shapes: Students should
recognize the use of geometric shapes and
the abstraction of forms as central
elements of Cubism.

Multiple Perspectives: Students should
understand how Cubist artists depicted
multiple viewpoints of the same object or
figure simultaneously, breaking down
traditional perspective.

Flattening of Space: Students should be
able to identify how Cubism flattens the
pictorial space, reducing the distinction
between foreground and background.

Pablo Picasso’s Contribution
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development, final pieces, and the written
personal study.

Presentation: The portfolio should be
well-organized, demonstrating a logical
progression from research to final
outcomes. It should be professionally
presented, showing attention to how the
work is displayed and communicated.

how Matisse’s later work continued to inspire
artists in the use of colour and abstraction.

Critical Analysis and Reflection

Art Critique: Students should be able to critically
analyze Fauvist artworks, particularly those of
Matisse, discussing elements such as colour
choice, composition, and emotional impact.
Personal Reflection: Students should be
encouraged to reflect on how the principles of
Fauvism, particularly the use of bold colours and
simplified forms, might influence their own
creative practices.

“Weeping Woman” (1937): Students
should recognize this work as an example
of Picasso’s later development of Cubism,
where emotional expression and fractured
forms combine to create a powerful image.
Use of Collage: Students should be aware
of Picasso’s role in developing the collage
technique, where different materials are
assembled on a canvas to create a
composition, further emphasizing the
fragmentation and layering of images.

3. Techniques and Methods

Deconstructing Form: Students should be
able to experiment with breaking down
objects and figures into geometric shapes
and reassembling them in a Cubist style,
creating abstract compositions.
Simultaneous Viewpoints: Students should
try depicting objects or figures from
multiple perspectives in one image,
understanding how this challenges
traditional notions of perspective and
realism.

Limited Colour Palette: Students should
understand how early Cubist works often
used a limited colour palette, focusing on
monochromatic schemes to emphasize
form and structure over colour.

4. Cultural Influences

African and Iberian Art: Students should
recognize the influence of African masks
and Iberian sculpture on Picasso’s
development of Cubism, particularly in how
these art forms inspired the abstraction and
stylization of the human figure.

5. Critical Analysis and Reflection
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e Art Critique: Students should be able to
analyze Cubist works, particularly those of
Picasso, discussing the use of geometric
shapes, fragmented forms, and the
representation of multiple perspectives.

e Personal Reflection: Students should reflect
on how Cubist techniques and ideas
influence their own creative practices,
considering how they can apply
fragmentation, abstraction, and multiple
viewpoints in their artwork.

Declarative/procedural knowledge broken down:

Autumn 1 & 2:
Declarative Knowledge:

e Skills and techniques students use to
create and evaluate their own artwork, as
well as how they apply theoretical
concepts (declarative knowledge) in
practical ways. This type of knowledge is
built through practice and experience,
helping students become more proficient
and confident in their artistic abilities.
Understanding different art movements
(e.g., Impressionism, Cubism).

e Recognizing and identifying elements of
art such as colour, line, shape, form,
texture, space, and value.

e Knowledge of famous artists and their
works.

Declarative/procedural knowledge broken down:

Spring 3 & 4:
Declarative Knowledge:

e Art Elements and Principles: Understanding the
basic building blocks of art, such as colour, line,
shape, form, texture, space, and value, as well as
principles like balance, contrast, emphasis,
movement, pattern, rhythm, and unity.

e Art Terminology: Learning specific vocabulary
related to art techniques, styles, and tools (e.g.,
chiaroscuro, composition, perspective).

e Art History and Movements: Knowledge of
different art movements (e.g., Renaissance,
Impressionism, Abstract Expressionism) and the
ability to identify and describe the works of
notable artists.

e Cultural and Historical Contexts: Understanding
how art reflects and influences cultural and
historical contexts, including the social, political,
and technological influences on art.

Declarative/procedural knowledge broken down:
Summer 5 &6:

Declarative Knowledge:

e Understand the origins, key characteristics,
and historical significance of Cubism,
particularly the role of Picasso in the
movement’s development.

e Identify and describe the techniques used
in Cubist art, such as fragmentation,
multiple perspectives, and the use of
geometric shapes.

e Recognize the cultural influences on
Picasso, especially the impact of African and
Iberian art on his work.

e Critically analyze Cubist works and reflect
on how these principles can be applied in
their own creative practice.

e Create original Cubist-inspired artworks,
demonstrating an understanding of the
movement’s core ideas and techniques.

91




Assessment

Assessment

Assessment
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