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End of K53 End of K54 End of K55 Mational curriculum

* Through reading strategies within the classroom, students |* To understand and critically evaluate texts using a range = develop and apply their understanding of the concepts and |* to be able to read easily, fluently, and with good
read easily, fluenthy and with good understanding. of reading skills for different purposes; selecting methods appropriate for the analysis and study of understanding

relevant evidence and making inferences; identifying language. Apply methods of the disciplines of English
themes, ideas and information; making informed language/linguistics in relation to a wide range of spoken
personal responses and recognising and evaluating and written forms of English, including electronic and
ogthers’ responses and evaluating them. multimodal forms.

= Choosing and reading books independently through = Through regular reading of whole class form readers = Through regular exposure to a range of transactional and |+ To have developed the habit of reading widely and
Accelerated Reader, through whole class form readers and and exposure to high-guality texts, students further fictional texts, including contextual study of sound often, for both pleasure and information
through being exposed to a wide range of texts in lessons, cultivate their pleasure of reading for both enjoyment theoretical knowledge, students further cultivate their
students develop the habit of reading for both pleasure and information. pleasure of reading for both enjoyment and information
and information

= Having built on K52 programmes of study by extending and | *  Consclidate and develop vocabulary and grammar by = Through regular exposure to high-guality texts and a * To have acquired a wide vocabulary, an
applying new grammatical knowledge and developing tier studying the impact and effectiveness of the writer's deeper understanding of the relationship between words understanding, an understanding of grammar and
2 and 3 vocabularies, students acquire and apply a wide choices and further selecting vocabulary for nuances of and nuances in meaning; students’ development of knowledge of linguistic conventions for reading,
vocabulary and an understanding of grammatical and meaning in their own writing. Develop an understanding vocabulary will happen naturally. Develop an writing and spoken language
linguistic conventions. of the differences in registers and forms of English. understanding and to apply this to their use of figurative

language

= Through being exposed to a wide range of well-selected = Reading high-quality, challenging and classic literature = Further exposure and reading of a2 wide variety of = Toappreciate a rich and varied literary heritage
literature, both fictional and transactional, students have and a variety of transactional writing, students challenging transactional and fictional writings further
an apprecigtion of the richness and diversity of our literary appredate the richness and diversity of our literary develop students’ appredation of our rich and c=varied
heritage, heritage heritage.

* Regular opportunities to write for a wide range of *  Regular cpportunities to write for a wide range of *  Regular opportunities to write for a wide range of = To be able to write dearly, accurately and coherently,
purposes, across @ wide range of forms and genres. purposes, organising ideas and using cohesive and purposes, organising ideas and using cohesive and adapting their language and style in and for a range of
Regular opportunities to reflect and redraft to write grammatical constructions to write for pleasure and grammatical constructions to write for pleasure and contexts, purposes and audiences
accurately, dearly and coherenthy. information. Regular opportunities to redraft and information. Regular opportunities to redraft and

restructure to improve clarity, cohesion and restructure to improve clarity, cohesion and effectiveness.
effectiveness.

= Through pedagogical strategies students can elaborate and | *  Through pedagogical strategies students can speak and = Through pedagogical strategies students can speak and * Tobe able to use discussion in order ta leam; to be
explain understanding and ideas, as well as “speak like an elaborate confidently, audibly and effectively, elaborate confidently, audibly and effectively, responding able to elaborate and explain clearly their
essay” through practising academic discourse. responding appropriately to different viewpoints appropriately to different viewpoints through presentation understanding and ideas

through presentation and debate and debate.

=  (Opportunities to practice oracy skills through structured = Dpportunities to practice gracy skills through structured = QOpportunities to practice oracy skills through structured = To be competent in the arts of speaking and listening,
discussion, presentations and other pedagogical strategies, discussion, presentations and other pedagogical discussion, presentations and other pedagogical strategies, making formal presentations, demonstrating to others
students are competent in the arts of speaking and strategies, students are competent in the arts of students are competent in the arts of speaking and and participating in debate.
listening and participating in debate speaking and listening and participating in debate; listening and participating in debate; building on the

building on the contribution of others asking questions contribution of others asking questions to clarify and
to clarify and inform and challenge appropriately. inform and challenge appropriately.
S



VISION

Vision/intent:

Through the exploration of literature and language at St Mary’s, students embark on a transformative journey, developing cultural, emotional, intellectual, social, and
spiritual growth. Reading fluency becomes a gateway to acquiring knowledge and expanding existing foundations, fuelling curiosity and lifelong learning, as well as
fostering equitable access to cultural capital. Deliberate writing practice and explicit vocabulary teaching close the word and attainment gaps, providing opportunities to
write accurately, cohesively and at length. By embracing the richness of literature and language, we empower students to become articulate communicators, confident
orators, fluent readers and writers and compassionate global citizens. They are the voices of a brighter future where they see no barriers to aspiring to ambitious careers.

Domains of knowledge

* The Chronology of English Literature — context

O 0O O O O O O O

Era of Classical Antiquity

Medieval era

Elizabethan era

Jacobean era

Romantic era

Victorian era

Edwardian era

20" Century literature (modernist/post-modernist/
post-colonial, contemporary)

*  Enduring themes — key themes across time

O 0O 00O O0OO0OO0OO0OO0OO0oOOoOOoOOoOOo

Ambition
Honour
Judgement
Justice
Prejudice
Reputation
Power
Survival
War
Conflict
Nature
Identity
Peace
Displacement

Key concepts

Metaphor:

Tenor, Vehicle, Ground (tool for analysing language)

Linguistic metaphor — words (etymology — roots in metaphor), systemised metaphor
Epithets

Appositives

Literary metaphor — Tropes (turning away from the literal), metonymy, synecdoche, simile,
personification, conceit, symbolism, allegory, motif, enduring themes, verbal irony,
situational irony, dramatic irony.

Story:

Sense-making > mythology.

Artifice/Creation - enduring themes, motif, setting, plot
Form - poetry/drama/prose.

omniscient narrator, first person narration, multiple narrators’ use of persona,
autobiography

Genre > tragedy, comedy, epic
Character - characterisation - character arc - peripetia, anagnorisis, catharsis, nemesis

Narratology —> perspective




O 0O 0O OO OO O0OO0OO0OO0oOOoOOo

Diaspora
Inequality
Morality

Love vs hate.
Heroism
Good vs evil
Suffering
Deception
Death
Romantic love
Humanity
Order vs chaos.
Fate

Writer’s craft

O O O O O

Writer’s intention

Narrative arc

Character arc

Dramatic arc (protasis, epitasis, catastrophe)

structure of the text - beginnings, climax,
sequential/chronological ordering, flashback, conclusion
descriptive techniques — vocabulary choices, use of imagery
and the senses

creation of setting

creation of character

narration: omniscient narrator, first-person narration, multiple
narrators’ use of persona, autobiography

cohesion and disjunction

punctuation and typography (italics, capitalisation, etc)

Context and reception of literary criticism: (socio-historical, gender,
Marxist, archetypal, post-colonial, psychoanalytical) )

Genre: mythology, legends, tragedy, comedy, romance,
bildungsroman; folklore, historical, mystery, dystopian, detective,
gothic, non-fiction

Form: sonnet, narrative, prose, epic, speech, articles, formal letters,

diary.

Structure:

Theory — feminist, Jungian, Marxist, psychoanalytical
Narrative arc
Active/passive Voice, speech, thought.

Facade <& Flaw

Patterns:

Dissonance/Consonance (differences and similarities)

Phonemes, vowels and consonants (effects) - Alliteration, Assonance
Organisation of text

o Poetry: stanza, lines, metre, rhythm, rhyme, caesura, enjambment, form
e Drama & Prose: sentences, paragraphs, chapters, acts, scenes, beginnings,
shifts and changes, endings, motifs, enduring themes

Grammar:
Morphology - spelling and decoding - roots and fixes - etymology

Syntax - word classes, subjects, fragments, phrases, clauses, sentences, punctuation
(complexity), purpose

Semantics and pragmatics — meaning created in the real world.

Argument:
Debate, persuasion, rhetoric,
Speaking and listening — oracy techniques

Analytical writing: parts of rhetoric, thesis statements, structuring arguments
(deconstructed essay and slow writing), evidence (identifying & embedding), tentative
phrasing.

Composition: parts of rhetoric, appeals, ethos, pathos, Kairos, decorum

Summarising




o Poetry: stanza, lines, metre, rhythm, rhyme, caesura,
enjambment, form

o Drama & Prose: sentences, paragraphs, chapters, 5-
act structure, acts, scenes, beginnings, shifts and
changes, endings, motifs, enduring themes

Grammar — spelling, punctuation, syntax, semantics, pragmatics

Intertextuality — making links to common ideas/concepts across texts.

Linking enduring themes across texts
Analytical writing and composition:

o Deconstructed essay
o  Slow writing
o Tentative phrasing

Oracy
Tone, pace, fluency, control, rhetorical techniques
Vocabulary

Appositives

Epithets

Word classes.

Tier 2 words

Tier 3 words (academic lexis)
Discourse markers.

O O O O O O

Context

Classical and Biblical allusions, Elizabethan, Romantic, Victorian, Edwardian, 20t and
21t Century

Specific background knowledge — historical, social, literary (satire)
Theory (story) — feminist, psychoanalytical, Marxist, Jungian

Analysis (argument)— embedding relevant detail into essay writing




Year /

Year: 7

Autumn 1 and 2 Autumn 2 & Spring 1 Spring 2 & Summer 1 Summer 1 & 2
Unit Title Unit Unit Title Unit Title Unit Unit Title Unit

) o Length ) . ) Length Length
Ancient Origins: Links to Legends Unit The Art of Rhetoric Romance

) 10 ) Length . ) 10 ) . 10
Main text Homer’s The Odyssey |yeeks Main text Beowulf — (modern Main text: Julius Caesar by \Wweeks | Main text: A Knight's Tale weeks
(modern interpretation) by Interpretation) by Seamus 8 weeks | Shakespeare (from The Canterbury Tales)

Simon Armitage

Variety of Retold myths from
around the world and extracts

Non-fiction extracts

LRC — Reading lesson (1 lesson
fortnightly)

Heaney

Variety of extracts from epic
legends

Non-Fiction extracts

LRC Reading lessons (1 lesson
fortnightly)

Variety of extracts from across
literary periods

Non-fiction extracts

LRC Reading lessons (1 lesson
fortnightly)

by Geoffrey Chaucer

Variety of extracts across the
literary eras that show the
development of the Romance
genre.

Non-fiction extracts

LRC Reading Lessons (1
lesson fortnightly)

Domains of knowledge

The Chronology of English Literature —
Context

Enduring themes
Writers Craft
Composition
Oracy

Analytical writing

Genre

Domains of knowledge

The Chronology of English Literature —
Context

Enduring themes
Writers Craft
Composition
Oracy

Analytical writing

Genre

Domains of knowledge

The Chronology of English Literature —
Context

Enduring themes
\Writers Craft
Composition
Oracy

Analytical writing

Genre

Domains of knowledge

The Chronology of English Literature —
Context

Enduring themes
\Writers Craft
Composition
Oracy

Analytical writing

Genre




Grammar

Vocabulary

Grammar

Vocabulary

Grammar

\Vocabulary

Grammar

\Vocabulary

Key concepts

Metaphor: Tenor, vehicle, ground;
epithets, appositives

Story: Sensemaking — Mythology; Plot,
acts; The Epic

Argument: Debate; Thesis statements;
Summarising, Oracy techniques

Pattern: Beginnings, changes, and
endings:

Grammar: Syntax: word class & subjects;
Fragments; phrases; clauses; etymology;
semantics and pragmatics — meaning
created in the real world

Context: Specific background knowledge
— historical, social.

Key concepts

Metaphor: Tenor, vehicle, ground;
abstract to concrete;

Story: Recalling the features of epic;
identify and evaluate characterisation

Argument: How to write grammatical
construction of thesis statements; topic
sentences using adjectives; comparative
statements; how to embed textual detail

Pattern: Understanding phonemes,
alliteration and caesura.

Grammar: Morphology (the study of word
structure); root words; revise and recap
clauses and sentences.

Context: Understanding the process of
change in English from Old English
through to Middle English

Key concepts

Metaphor: Tenor, vehicle, ground;
Flowers of rhetoric

Story: Genre: tragedy; Drama;

Argument: Ethos, logos, pathos;
Thesis statements; Arrangement
Structuring arguments; Composition

Pattern: Metrical feet: Acts & scenes;
literary methods

Grammar: Changing word classes;
matching suffixes to word class;
Clauses & sentences;

Context: Using context to support
arguments; Origins of rhetoric
Elizabethan

Key concepts

Metaphor: Tenor, vehicle, ground;
abstract to concrete; archetypes;
symbolism.

Story: Recalling the features of epic
and quest narratives; the romance
genre; modern fantasy genre; tragedy
and comedy.

Argument: Summarising; thesis
statements;

Pattern: Rhyme; alliteration; metre;
binding time: theme and motif.

Grammar: Sentence types and
complexity; semantics and pragmatics

Context: Understanding the process of
change in English from Old English
through to Middle English; Chivalry and
the development of courtly love; how
writers adapt genres to reflect their own
time.

Endpoints KS3

Through reading strategies within the
classroom, students read easily, fluently
and with good understanding.

Choosing and reading books
independently through whole class
readers and through being exposed to a
wide range of texts in lessons, students
develop the habit of reading for both
pleasure and information

Endpoints KS3

Through reading strategies within the
classroom, students read easily, fluently
and with good understanding.

Choosing and reading books
independently through whole class
readers and through being exposed to a
wide range of texts in lessons, students
develop the habit of reading for both
pleasure and information

Endpoints KS3

Through reading strategies within the
classroom, students read easily,
fluently and with good understanding.

Choosing and reading books
independently through whole class
readers and through being exposed to
a wide range of texts in lessons,
students develop the habit of reading
for both pleasure and information

Endpoints KS3

Through reading strategies within the
classroom, students read easily,
fluently and with good understanding.

Choosing and reading books
independently through whole class
readers and through being exposed to
a wide range of texts in lessons,
students develop the habit of reading
for both pleasure and information




Having built on KS2 programmes of study
by extending and applying new
grammatical knowledge and developing
tier 2 and 3 vocabularies, students
acquire and apply a wide vocabulary and
an understanding of grammatical and
linguistic conventions.

Through being exposed to a wide range of
well-selected literature, both fictional and
transactional, students have an
appreciation of the richness and diversity
of our literary heritage.

Regular opportunities to write for a wide
range of purposes, across a wide range of
forms and genres. Regular opportunities
to reflect and redraft to write accurately,
clearly and coherently.

Through pedagogical strategies, students
can elaborate and explain their
understanding and ideas, as well as
engage in “structured discussions” and
practice academic discourse.

Opportunities to practice oracy skills
through structured discussion,
presentations and other pedagogical
strategies, students are competent in the
arts of speaking and listening and
participating in debate.

Having built on KS2 programmes of study
by extending and applying new
grammatical knowledge and developing
tier 2 and 3 vocabularies, students
acquire and apply a wide vocabulary and
an understanding of grammatical and
linguistic conventions.

Through being exposed to a wide range
of well-selected literature, both fictional
and transactional, students have an
appreciation of the richness and diversity
of our literary heritage,

Regular opportunities to write for a wide
range of purposes, across a wide range of
forms and genres. Regular opportunities
to reflect and redraft to write accurately,
clearly and coherently.

Through pedagogical strategies, students
can elaborate and explain their
understanding and ideas, as well as
engage in “structured discussions” and
practice academic discourse.

Opportunities to practice oracy skills
through structured discussion,
presentations and other pedagogical
strategies, students are competent in the
arts of speaking and listening and
participating in debate.

Having built on KS2 programmes of
study by extending and applying new
grammatical knowledge and
developing tier 2 and 3 vocabularies,
students acquire and apply a wide
vocabulary and an understanding of

grammatical and linguistic conventions.

Through being exposed to a wide
range of well-selected literature, both
fictional and transactional, students
have an appreciation of the richness
and diversity of our literary heritage,

Regular opportunities to write for a
wide range of purposes, across a wide
range of forms and genres. Regular
opportunities to reflect and redraft to

write accurately, clearly and coherently.

Through pedagogical strategies,
students can elaborate and explain
their understanding and ideas, as well
as engage in “structured discussions”
and practice academic discourse.

Opportunities to practice oracy skills
through structured discussion,
presentations and other pedagogical
strategies, students are competent in
the arts of speaking and listening and
participating in debate.

Having built on KS2 programmes of
study by extending and applying new
grammatical knowledge and developing

tier 2 and 3 vocabularies, students
acquire and apply a wide vocabulary
and an understanding of grammatical

and linguistic conventions.

Through being exposed to a wide
range of well-selected literature, both
fictional and transactional, students
have an appreciation of the richness
and diversity of our literary heritage,

Regular opportunities to write for a
wide range of purposes, across a wide
range of forms and genres. Regular
opportunities to reflect and redraft to
write accurately, clearly and coherently.

Through pedagogical strategies,
students can elaborate and explain
their understanding and ideas, as well
as engage in “structured discussions”
and practice academic discourse.

Opportunities to practice oracy skills
through structured discussion,
presentations and other pedagogical
strategies, students are competent in
the arts of speaking and listening and
participating in debate.

Knowledge of Deconstructed essay
2024 - 25

Sentences 1, 3 and 4 should be explicitly
taught in Y7 and practised to the point of
mastery

Knowledge of Deconstructed essay
2024 - 25

Recap and refine sentences from prior
learning. Sentences 1, 3 and 4 should be
explicitly taught in Y7 and practised to the
point of mastery

Knowledge of Deconstructed essay
2024 - 25

Recap and refine sentences from prior
learning. Sentences 1, 3 and 4 should
be explicitly taught in Y7 and practised
to the point of mastery

Knowledge of Deconstructed essay
2024 - 25

Recap and refine sentences from prior
learning. Sentences 1, 3 and 4 should
be explicitly taught in Y7 and practised
to the point of mastery

10




Sentence 1: Construct personal
viewpoints in the form of thesis
statements.

Sentence 3: Use the thesis statement to
create topic sentences.

Sentence 4: Select and embed relevant
textual detail

Sentence 1: Construct personal
viewpoints in the form of thesis
statements.

Sentence 3: Use the thesis statement to
create topic sentences.

Sentence 4: Select and embed relevant
textual detail

Sentence 1: Construct personal
viewpoints in the form of thesis
statements.

Sentence 3: Use the thesis statement
to create topic sentences.

Sentence 4: Select and embed relevant
textual detail

Sentence 1: Construct personal
viewpoints in the form of thesis
statements.

Sentence 3: Use the thesis statement
to create topic sentences.

Sentence 4: Select and embed relevant

Knowledge of Slow Writing:
2024 - 25:
1. Comma Sandwich

2. More, More, More Sentence /Less,
Less, Less

3. Comparative, More, More Sentence

Knowledge of Slow Writing
2024 - 25

Regular recap of sentences from prior
learning

1. Comma Sandwich

2. More, More, More Sentence / Less,
Less, Less Sentence

3. Comparative, More, More Sentence
New sentences to be taught:

4. Semi-colon Split

5. Colon Clarification

6. Three Verb Sentence

Knowledge of Slow Writing
2024 - 25

Regular recap of sentences from prior
learning

1. Comma Sandwich

2. More, More, More Sentence / Less,
Less, Less Sentence

3. Comparative, More, More Sentence
4. Semi-colon Split:

5. Colon Clarification:

6. Three Verb Sentence:

New sentences to be taught:

7. Not, Nor, Nor Sentence

8. Prepositional Push Off

Knowledge of Slow Writing
2024 — 25

Regular recap of sentences from prior
learning

1. Comma Sandwich

2. More, More, More Sentence / Less,
Less, Less Sentence

3. Comparative, More, More Sentence
4. Semi-colon Split:

5. Colon Clarification:

6. Three Verb Sentence

7. Nor, Nor, Nor sentence

8. prepositional push off

New sentences to be taught:
9. Never Did Than

10. The Writer’s Aside

Declarative/procedural knowledge
broken down:

Use of a variety of reading strategies such
as echo reading, teacher reading, choral
reading, and students reading aloud.

Declarative/procedural knowledge
broken down:

Use of a variety of reading strategies such
as echo reading, teacher reading, choral
reading, and student reading.

Declarative/procedural knowledge
broken down:

Use of a variety of reading strategies
such as echo reading, teacher reading,
choral reading, and student reading.

Declarative/procedural knowledge
broken down:

Use of a variety of reading strategies
such as echo reading, teacher reading,
choral reading, and student reading.

11




“Reading for pleasure” lessons use HfL
reading fluency strategies to support less
fluent readers' challenges.

Preplanned discussions to check
comprehension.

Through “Reading for Pleasure” lessons
and the use of LRC, students read for
enjoyment and select books to read in
their own time.

Use and understand excellent epithets
and appositives to write thesis
statements. Homeric epithets.

Use and understand key vocabulary for
the unit.

Introduce, revisit and retrieve key tier 2
and 3 vocabularies.

Etymology of words — making students
word conscious

exposure to a wide range of myths,
ranging from classical antiquity to myths
from around the world, epics, and
contemporary poetry.

Introduction of Literary Timeline

Understand key terminology relating to
ancient Greece.

Identifying enduring themes — key themes
across time

Ambition
Power

War

Conflict
Heroism
Good vs evil
Suffering

O O O O O O O

“Reading for pleasure” lessons use HfL
reading fluency strategies to support less
fluent readers' challenges.

Preplanned discussions to check
comprehension.

Through “Reading for Pleasure” lessons
and the use of LRC, students read for
enjoyment and select books to read in
their own time.

Kennings are used in Old English poems
to describe characters and things

use excellent epithets and appositives to
write thesis statements.

identify the connotations of different word
choices.

Use and understand key vocabulary for
the unit.

Etymology of words — making students
word conscious

know and identify quest narratives.

the impact of Christianity on Anglo Saxon
culture; Chivalry and the Chivalric Code.

Era of Classical Antiquity and medieval
era

Enduring themes — key themes across
time

Power

War

Conflict
Heroism
Good vs evil
Deception
Death

O O O O O O O

“Reading for pleasure” lessons use HfL
reading fluency strategies to support
less fluent readers' challenges.

Preplanned discussions to check
comprehension.

Through “Reading for Pleasure”
lessons and the use of LRC, students
read for enjoyment and select books to
read in their own time.

Introduce antithesis, hyperbole,
metonymy, synecdoche, transferred
epithets.

Use excellent epithets and appositives
to evaluate and analyse characters and
themes.

Use and understand key vocabulary for
the unit.

Etymology of words — making students
word conscious

Show an awareness of themes:
Ambition
Honour
Judgement
Power

Conflict

Love vs hate.
Good vs evil
Deception
Death

Order vs chaos.
Fate

Genre: tragedy and elements of
tragedy facade/flaw, drama, non-fiction

Using context to support arguments -

‘Reading for pleasure” lessons use HfL
reading fluency strategies to support
less fluent readers' challenges.

Preplanned discussions to check
comprehension.

Through “Reading for Pleasure”
lessons and the use of LRC, students
read for enjoyment and select books to
read in their own time.

Introduce, revisit, and retrieve key tier 2
and 3 vocabularies.

Use excellent epithets and appositives
to evaluate and analyse characters and
themes.

Use and understand key vocabulary
for the unit

Etymology of words — making students
word conscious

Genre: Romance - identifying the
features of romance (knights, damsels
in distress, chivalry)

Shakespeare’s development of the
romance genre into tragedy and
comedy

Geoffrey Chaucer was an English
author who had a big impact on English
Literature

[The Romance genre developed over
time into the modern fantasy genre.

Over time writers have reused,
subverted, and changed the archetypes
of the Romance genre.

12




Deception
Death

Order vs chaos.
Fate

o O O O

Genre: mythology, tragedy, historical,
non-fiction

write from different narrative perspectives.

summarise a range of mythical and epic
stories.

use a range of sentence types to create
effects and use descriptive techniques —
vocabulary choices and imagery.

use a range of sentences to begin to form
essays using academic expression.

Use a range of punctuation, understanding
its use in different sentence types.

Introduce the use of tentative phrasing.
How epic heroes are presented.

begin to understand the five stages of
Aristotle’s plot structure.

understand common features of creation
myths.

Texts are constructs—they are not about
real things happening in the moment—
and they have authors, audiences, and
readers.

A range of different narrative structures
(chronological, in medias res )

Understanding of plot

uses tenor, vehicle, and ground to
analyse a range of metaphors.

o Order vs chaos.
o Fate

English changed over time from Old
English, spoken by Anglo Saxons, to
Middle English after the Norman
Conquest.

Chivalry was a strict code of behaviour
that knights were meant to follow at all
costs.

Genre: mythology, legends, historical,
non-fiction

summarise a short extract using who/did
what/when/why/how.

transform adjectives into nouns use thesis
statements to write three topic sentences.

embed textual detail to support
arguments.

construct because/but/so sentences.

use a range of sentence types to create
effects.

use of tentative phrasing.

begin to understand the creation of
characters.

Intent to argue to what makes a good
hero.

use tenor, vehicle and ground to analyse
a range of metaphors.

Symbols are a metaphor where the tenor
and the vehicle stay the same throughout

Origins of rhetoric (Aristotle & Cicero)
Elizabethan anxieties; attitudes to
suicide; The different attitudes to
suicide held by Romans and
Elizabethans; Aristotle and Cicero were
responsible for laying down the
foundations of rhetoric.

Use thesis statements to write topic
sentences.

Use creative sentence types to craft
descriptive passages.

Arrange an argument into six sections.

use of tentative phrasing.

Write thesis statements using excellent
epithets.

Use thesis statements to form

academic argument.

- Arrangement (See JC act 3 scene
2)

- Structuring arguments

Understand the composition and
structure of a text - metrical feet: iambic
pentameter, acts & scenes

Introduce Anaphora, alliteration,
assonance, isocolon, tricolon and
effects

Changing word classes; matching
suffixes to word class; clauses &
sentences; Sentences (subjects &
verbs; fragments; run ons)

Understand arguments are arranged
into six parts: exordium, narration,

Enduring themes — key themes across
time

Honour
Judgement
Justice

Power
Conflict
Inequality
Love vs hate
Romantic love
Humanity.
Heroism
Suffering
Deception
Death

Order vs chaos.
Fate

O 0O O OO O0OO0OO0OO0OO0OOoOOoOO0oOOoOOo

use a range of sentences to begin to
form essays using academic
expression.

Use a range of punctuation,
understanding its use in different
sentence types.

Summarising skills developed
Selecting and embedding evidence
Use tentative phrasing.

use a range of sentence types to create
effects and use descriptive techniques
— vocabulary choices and imagery.

Use thesis statements to write topic
sentences.

Use creative sentence types to craft
descriptive passages.

13




begin to analyse a writer's methods.

begin to understand the creation of
characters.

begin to understand narration: omniscient
narrator, first-person narration.

Understand the use of typography (italics,
capitalisation)

Structure: Poetry: stanza. Drama & Prose:

sentences, paragraphs, acts, scenes,
beginnings, endings

Understand the differences between
spoken language and written academic
language and the language used in
spoken and written language.

Using standard English and academic
language confidently in a range of oral
discussions.

the text e.g. Heorot symbolises human
civilisation.

Aristotle’s plot structure is as follows:
Inciting moment, exposition, rising action,
complication, climax, reversal, falling
action, Denouement, and End.

A quest narrative involves a hero, sent far
from home, facing many dangers before
eventually returning home successful.

begin to analyse a writer's methods.

Structure: Poetry: stanza (Beowulf, Sir
Gawain, and the Greek Knight are
structured using alliteration and caesura,
which was a common form in medieval

poetry.)
Order events in a narrative.

Structure: Poetry: stanza. Drama & Prose:
sentences, paragraphs, acts, scenes,
beginnings, endings

Understand the differences between
spoken language and written academic
language and the language used in
spoken and written language.

Using standard English and academic
language confidently in a range of oral
discussions.

division, proof, refutation, and
peroration.

Understand key concepts from Julius
Ceasar:

- Shakespeare presents Caesar as
indecisive and superstitious.

- The rhetorical techniques used in
Mark Antony’s ‘Friends, Roman’s
and Countrymen’ speech.

- That a play is staged and
dramatized

Use Tenor, vehicle, ground to analyse
a range of metaphors.

Introduce “flowers of rhetoric” (figures
of speech) and the Rhetorical triangle -
Invention depends on the Aristotelian
triad of ethos, pathos and logos

Understand that rhetoric is a toolkit for
manipulating readers or listeners

Identify rhetorical techniques in
speeches

Memorise short speeches

Use rhetorical devices to improve
arguments

Understand the differences between
spoken language and written academic
language and the language used in
spoken and written language.

Using standard English and academic
language confidently in a range of oral
discussions.

Use tentative language to explore two
different viewpoints.

\Write thesis statements using excellent
epithets and appositives.

Use Tenor, vehicle, ground to analyse
a range of metaphors.
Metaphors — abstract to concrete

Character archetypes - the hero, the
lady and the villain

Compare how archetypes have been
presented in different texts and
different time periods.

Symbolism revisited in this genre

Recalling the features of epic and quest|
narratives

Structure: Rhyme; alliteration; metre;

Understanding the process of change
in English from Old English through to
Middle English;

Chivalry and the development of courtly|
love

how writers adapt genres to reflect their
own time.

Analyse a writer's use of language.
Evaluate a writer’s intent.

[Track an image in a Shakespearian
speech, annotate it and summarise the
meaning.

English as a language has changed
over time.
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Chaucer wrote a long collection of
stories called ‘The Canterbury Tales’.

[The Romance genre has been popular
since the Middle Ages.

The term romance refers to any
imaginative adventure concerned with
noble heroes, gallant

love, a chivalric code of honour and
daring deeds.

Courtly love was the love of a knight for
a noble lady who followed strict roles
and had nothing to do with marriage or
romantic love.

[The Knight’s Tale is a classic chivalric
romance.

Fortune’s Wheel is a medieval symbol
that showed how ‘fortune’ controlled
your life.

Chivalric romances use archetypes
such as the Hero, The Lady and the
Villain.

Shakespeare subverts the conventions
and archetypes of Romance in his
plays A Midsummer Night's Dream and
Romeo and Juliet.

The presentation of women in
Romance texts has changed from
silent, obedient and pious characters to
outspoken, disobedient and challenging
characters

Show an awareness of themes and
motifs

Understand the differences between
spoken language and written academic
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language and the language used in
spoken and written language.

Using standard English and academic
language confidently in a range of oral
discussions.

Assessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of Tier 2
and Tier 3 vocabulary, sentence
structures, content

Regular opportunities for spelling tests —
tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
guestions to check understanding.

Mid-unit assessment to assess the
application of key skills and understanding
from across the unit

Final assessment - assess the application
of key skills and understanding from
across the unit

Assessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of Tier 2
and Tier 3 vocabulary, sentence
structures, content

Regular opportunities for spelling tests —
tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
questions to check understanding.

Final assessment - assess the application
of key skills and understanding from
across the unit

Assessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of
Tier 2 and Tier 3 vocabulary, sentence
structures, content

Regular opportunities for spelling tests
—tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
questions to check understanding.

Mid-unit assessment to assess the
application of key skills and
understanding from across the unit

Final assessment - assess the
application of key skills and
understanding from across the unit

IAssessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of
Tier 2 and Tier 3 vocabulary, sentence
structures, content

Regular opportunities for spelling tests
- tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
questions to check understanding.

Mid-unit assessment to assess the
application of key skills and
understanding from across the unit

Final assessment - assess the
application of key skills and
understanding from across the unit

Cross-Curricular Extra-curricular

Cross-Curricular  |Extra-curricular

Cross-Curricular [Extra-curricular

Cross-Curricular [Extra-curricular
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Year 8

Year: 8
Autumn 1 & 2 Autumn 2 & Spring 1 Spring 2 & Summer 1 Summer 1 & 2
Unit Title: Unit length [Unit Title: Unit Length Unit Title: Unit Length Unit Title: Unit
Length
Tragedy 10 weeks [The Sonnet 8 weeks Story of the Novel 12 Weeks Freedom Writing \NeegI](s
Of Mice and Men by S Weeks

Supporting texts:
Oedipus The King
The Monk’s Tale — Chaucer

Macbeth - Shakespeare

LRC Reading Lessons
(1 lesson fortnightly)

A collection of selected
sonnets

LRC Reading Lessons
(1 lesson fortnightly)

Extracts from:

Robinson Crusoe —
Daniel Defoe

Gulliver’s Travels —
Jonathan Swift

Pride and Prejudice —
Jane Austen

Full Novel — A Christmas
Carol — Charles Dickens

LRC Reading Lessons
(1 lesson fortnightly)

John Steinbeck

Spunk by Zora Neale
Hurston

The poetry of Claude
McKay

The memoirs of
Olaudah Equiano

| Know Why The Caged
Bird Sings by Maya
Angelou

LRC Reading Lessons
(1 lesson fortnightly)

Domains of knowledge

The Chronology of English Literature —
context

Enduring themes — key themes across
time

Domains of knowledge

[The Chronology of English Literature —
context

\Writer's craft

Enduring themes — key themes across time

Domains of knowledge

The Chronology of English Literature —
context

Enduring themes — key themes across
time

Domains of Knowledge

The Chronology of English Literature —
context

Enduring themes — key themes across
time

17




Writer’s craft

Context and reception of literary criticism
Genre

Form

Structure

Grammar

Intertextuality

Analytical writing and composition

Oracy

Vocabulary

Context and reception of literary criticism
Genre

Form

Structure

Grammar

Intertextuality

Analytical writing and composition

Oracy

Vocabulary

\Writer's craft

Context and reception of literary criticism
Genre

Form

Structure

Grammar

Intertextuality

Analytical writing and composition
Oracy

\Vocabulary

\Writer's craft

Context and reception of literary
criticism

Genre

Form

Structure

Grammar

Intertextuality

Analytical writing and composition
Oracy

\Vocabulary

Key concepts

Metaphor: Symbolism: definition,
identification, and effect; Motif: definition,
identification and effect

Story: Themes; Characteristics of the
tragic hero: Structure: prologue, parodos,
stasima, exodus

Argument: Debate/thesis
statements/structuring arguments

Pattern: Noticing patterns in
plays/novels: Structural patterns (acts,
scenes, chapters — rising action, climax,
denouement); - Motifs (Metaphor);
Theme (Story); Character arcs

Grammar: Semantics and pragmatics:

Direct meaning vs intentions; Complexity:

The deconstructed essay/structuring
arguments

Key concepts

Metaphor: Tenor, vehicle, ground;
Systematised metaphor; Irony

Story: Can sonnets tell stories, or are they
arguments? Theme

Argument: Volta as crux of argument;
Analysing writers’ use of language, structure
& form; Comparative statements;
Summarising

Pattern: The sonnet form; Rhyme; Metre

Grammar: Adverbs & adverbials; sentence
combining; Sentences (subjects & verbs;
fragments; run ons)

Context: - Conventions of Petrarchan &
Shakespearean sonnets; History of the
sonnet; Elizabethan; Romanticism

Key concepts

Metaphor: Extended metaphors; Motif;
Irony

Story: Narrative voice; Narrative structure
Characterisation; dialogue; Epistolary
writing

Argument: Analytical lexis; Comparative
literary themes; How does the novel try to
persuade us?

Pattern: Serialisation; chapters; Form;
Beginnings, changes & endings; How
prose ‘binds time’

Grammar: Grammatical construction of
thesis statements, comparative
statements, how to embed textual detail
and introduce analysis of writer's methods
and intent; Semantics & pragmatics;
Paragraphing; Serial sentences;
Understanding the effects/uses

Key Concepts

Metaphor: Symbolism; Extended
metaphor; Tenor, vehicle, ground;
Allusion; Motif; Metaphor as protest
and identity

Story: Theme vs motif;
Characterisation and dialogue; The
tragic figure; Supernatural elements;
Frame narrative

Argument: Thesis statements;
Analytical lexis; Ethos, pathos, logos;
Literary perspectives; Comparative
writing

Pattern: Motifs; Recurring symbols;
Structural shifts; Narrative arcs;
Literary echoes

Grammar: Subordinating
conjunctions; Sentence variation;
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Context: Historical (Othello): Setting of
Venice/Ottoman empire; Attitudes to race
in the Renaissance era; Patriarchal
hierarchy. Religious conflict; Literary:
Conventions of Greek;
tragedy/Aristotelian unities; Conventions
of medieval tragedy; Conventions of
Renaissance/Revenge tragedy;
Conventions of modern tragedy (modest
and ordinary)

Context: The social and historical context
that led to the emergence of the novel ;
Differences and similarities between early
novels and contemporary writing; Literary
concepts which relate to writer’s intent;
Caxton & mass literacy; letter writing

Thesis/topic construction; Embedding
evidence

Context:. Harlem Renaissance;
Race/gender/class; Politics of dialect;
Colonialism/postcolonialism;
Reception,

Endpoints KS3

Through reading strategies within the
classroom, students read easily, fluently
and with good understanding.

Choosing and reading books
independently through whole class
readers and through being exposed to a
wide range of texts in lessons, students
develop the habit of reading for both
pleasure and information

Having built on KS2 programmes of
study by extending and applying new
grammatical knowledge and developing
tier 2 and 3 vocabularies, students
acquire and apply a wide vocabulary and
an understanding of grammatical and
linguistic conventions.

Through being exposed to a wide range
of well-selected literature, both fictional
and transactional, students have an
appreciation of the richness and diversity
of our literary heritage,

Regular opportunities to write for a wide
range of purposes, across a wide range
of forms and genres. Regular

Endpoints KS3

Through reading strategies within the
classroom, students read easily, fluently and
with good understanding.

Choosing and reading books independently
through whole class readers and through
being exposed to a wide range of texts in

for both pleasure and information

Having built on KS2 programmes of study by
extending and applying new grammatical
knowledge and developing tier 2 and 3
vocabularies, students acquire and apply a
wide vocabulary and an understanding of
grammatical and linguistic conventions.

Through being exposed to a wide range of
well-selected literature, both fictional and
transactional, students have an appreciation
of the richness and diversity of our literary
heritage,

of purposes, across a wide range of forms

and genres. Regular opportunities to reflect

and redraft to write accurately, clearly and
coherently.

lessons, students develop the habit of reading

Regular opportunities to write for a wide range

Endpoints KS3

Through reading strategies within the
classroom, students read easily, fluently
and with good understanding.

Choosing and reading books
independently through whole class readers
and through being exposed to a wide
range of texts in lessons, students develop
the habit of reading for both pleasure and
information

Having built on KS2 programmes of study
by extending and applying new
grammatical knowledge and developing
tier 2 and 3 vocabularies, students acquire
and apply a wide vocabulary and an
understanding of grammatical and
linguistic conventions.

Through being exposed to a wide range of
well-selected literature, both fictional and
transactional, students have an
appreciation of the richness and diversity
of our literary heritage,

Regular opportunities to write for a wide
range of purposes, across a wide range of
forms and genres. Regular opportunities to

Endpoints KS3

Through reading strategies within the
classroom, students read easily,
fluently and with good understanding.

Choosing and reading books
independently through whole class
readers and through being exposed to
a wide range of texts in lessons,
students develop the habit of reading
for both pleasure and information

Having built on KS2 programmes of
study by extending and applying new
grammatical knowledge and
developing tier 2 and 3 vocabularies,
students acquire and apply a wide
vocabulary and an understanding of
grammatical and linguistic
conventions.

Through being exposed to a wide
range of well-selected literature, both
fictional and transactional, students
have an appreciation of the richness
and diversity of our literary heritage,

Regular opportunities to write for a
wide range of purposes, across a wide
range of forms and genres. Regular

opportunities to reflect and redraft to
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opportunities to reflect and redraft to
write accurately, clearly and coherently.

Through pedagogical strategies,
students can elaborate and explain their
understanding and ideas, as well as
engage in “structured discussions” by
practising academic discourse.

Opportunities to practice oracy skills
through structured discussion,
presentations and other pedagogical
strategies, students are competent in the
arts of speaking and listening and
participating in debate.

Through pedagogical strategies, students can
elaborate and explain their understanding and
ideas, as well as engage in “structured
discussions” by practising academic
discourse.

Opportunities to practice oracy skills through
structured discussion, presentations and other
pedagogical strategies, students are
competent in the arts of speaking and
listening and participating in debate.

reflect and redraft to write accurately,
clearly and coherently.

Through pedagogical strategies, students
can elaborate and explain their
understanding and ideas, as well as
engage in “structured discussions” by
practising academic discourse.

Opportunities to practice oracy skills
through structured discussion,
presentations and other pedagogical
strategies, students are competent in the
arts of speaking and listening and
participating in debate.

write accurately, clearly and
coherently.

Through pedagogical strategies,
students can elaborate and explain
their understanding and ideas, as well
as engage in “structured discussions”
by practising academic discourse.

Opportunities to practice oracy skills
through structured discussion,
presentations and other pedagogical
strategies, students are competent in
the arts of speaking and listening and
participating in debate.

Knowledge of Deconstructed essay
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

Knowledge of Deconstructed essay
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

Knowledge of Deconstructed essay

Prior Knowledge 2024 - 25

Recap and refine sentences from prior

Knowledge of Deconstructed essay
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

learning from year 7 (2023/24)

Sentence 1: Construct personal
viewpoints in the form of thesis
statements.

Sentence 3: Use the thesis statement to
create topic sentences.

Sentence 4: Select and embed relevant

New sentences to be taught:
Sentences 2, 5 and 6 should be taught
explicitly during Year 8 and practised to
the point of mastery. Sentences 1, 3 and
4 should be integrated and practised
alongside the new essay sentences.

Sentence 2. Focus on the effects of
the whole text and controlling ideas

learning from year 7 (2023/24) and previous

learning from vear 7 (2023/24) and

terms

Sentence 1. Construct personal viewpoints in
the form of thesis statements.

Sentence 3: Use the thesis statement to
create topic sentences.

Sentence 4: Select and embed relevant

Sentence 2. Focus on the effects of the whole
text and controlling ideas

New sentences to be taught:

Sentences 2, 5 and 6 should be taught
explicitly during Year 8 and practised to the
point of mastery. Sentences 1, 3 and 4 should
be integrated and practised alongside the new
essay sentences.

previous terms

Sentence 1: Construct personal viewpoints
in the form of thesis statements.

Sentence 3: Use the thesis statement to
create topic sentences.

Sentence 4: Select and embed relevant

Sentence 2. Focus on the effects of the
whole text and controlling ideas

Sentence 5. Analyse a writer’s use of
language, structure and form

New sentences to be taught:

Sentences 2, 5 and 6 should be taught
explicitly during Year 8 and practised to the
point of mastery. Sentences 1, 3 and 4

learning from year 7 (2023/24) and

previous terms

Sentence 1: Construct personal
viewpoints in the form of thesis
statements.

Sentence 3: Use the thesis statement
to create topic sentences.

Sentence 4: Select and embed
relevant

Sentence 2. Focus on the effects of
the whole text and controlling ideas

Sentence 5. Analyse a writer’s use of
language, structure and form.

Sentence 6. Evaluate the writer’'s
intent

New sentences to be taught:
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Sentence 5. Analyse a writer’s use of
language, structure and form

should be integrated and practised
alongside the new essay sentences.

Sentence 6. Evaluate the writer’s intent

Sentences 2, 5 and 6 should be taught
explicitly during Year 8 and practised
to the point of mastery. Sentences 1, 3
and 4 should be integrated and
practised alongside the new essay
sentences

Knowledge of Slow Writing
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

Knowledge of Slow Writing
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

learning from year 7 (2023/24)

Comma sandwich; more, more, more,
less, less, less; comparative more; semi-
colon split; colon clarification; three
verbs; prepositional push off; never di,
than; so so sentence; the big because;
adjective attack; without, without; but
no...more than; past participle start; not
(not), nor, nor.

New sentences to be taught:

Repeat same sentences to ensure
embedded

learning from vear 7 (2023/24)

Comma sandwich; more, more, more, less,
less, less; comparative more; semi-colon split;
colon clarification; three verbs; prepositional
push off; never di, than; so so sentence; the
big because; adjective attack; without,
without; but no...more than; past patrticiple
start; not (not), nor, nor.

New sentences to be taught:

Repeat same sentences to ensure
embedded

Knowledge of Slow Writing
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

Knowledge of Slow Writing
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

learning from vear 7 (2023/24)

Comma sandwich; more, more, more, less,
less, less; comparative more; semi-colon
split; colon clarification; three verbs;
prepositional push off; never di, than; so so
sentence; the big because; adjective
attack; without, without; but no...more
than; past participle start; not (not), nor,
nor.

New sentences to be taught:

15. Whoever/ Whenever/ Whichever
17. End Loaded Sentence

18. Present participle start (—ing)

learning from year 7 (2023/24)

Comma sandwich; more, more, more,
less, less, less; comparative more;
semi-colon split; colon clarification;
three verbs; prepositional push off;
never di, than; so so sentence; the big
because; adjective attack; without,
without; but no...more than; past
participle start; not (not), nor, nor;
\Whoever/ Whenever/ Whichever; End
Loaded Sentence; Present participle
start (—ing)

New sentences to be taught:

19. The As If Pivot
20. The As If Avalanche

Declarative/procedural knowledge
broken down:

Use of a variety of reading strategies
such as echo reading, teacher reading,
choral reading, and students reading
aloud.

“Reading for pleasure” lessons use HfL
reading fluency strategies to support less
fluent readers' challenges.

Declarative/procedural knowledge broken
down:

Use of a variety of reading strategies such as
echo reading, teacher reading, choral reading,
and students reading aloud.

“Reading for pleasure” lessons use HfL
reading fluency strategies to support less
fluent readers' challenges.

Declarative/procedural knowledge
broken down:

Use of a variety of reading strategies such
as echo reading, teacher reading, choral
reading, and students reading aloud.

“Reading for pleasure” lessons use HfL
reading fluency strategies to support less
fluent readers' challenges.

Declarative/procedural knowledge
broken down:

Use of a variety of reading strategies
such as echo reading, teacher reading,
choral reading, and students reading
aloud.

‘Reading for pleasure” lessons use
HfL reading fluency strategies to
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Preplanned discussions to check
comprehension.

Through “Reading for Pleasure” lessons
and the use of LRC, students read for
enjoyment and select books to read in
their own time.

Introduce, revisit, and retrieve key tier 2
and 3 vocabularies.

Use excellent epithets to evaluate and
analyse characters and themes.

Use and understand key vocabulary for
the unit.

Etymology of words — making students
word conscious

Enduring themes — key themes across
time

Ambition
Honour
Judgement
Justice
Prejudice
Reputation
Power
Conflict
Morality
Love vs hate.
Heroism
Good vs evil
Deception
Death
Isolation
Humanity
Order vs chaos.
Fate

OO0 OO O0OO0OO0OO0OO0OO0OO0OO0OO0OO0oOO0oOO0oOOoOOo

Preplanned discussions to check
comprehension.

How to read a poem

Through “Reading for Pleasure” lessons and
the use of LRC, students read for enjoyment
and select books to read in their own time.

Introduce, revisit and retrieve key tier 2 and 3
\vocabularies.

Use excellent epithets to evaluate and
analyse characters and themes.

Use and understand key vocabulary for the
unit.

Specific analytical lexis and how to use them
in their sentences.

Etymology of words — making students word
conscious

Enduring themes — key themes across time

Honour
Reputation
Conflict
Morality

Love vs hate.
Deception
Death
Romantic love
Humanity

O O O O O O O O O

Other comparative literary themes evident

Cognitive dissonance
Abandonment
Revulsion
Resentment

Satire

Admiration

O O O O O O

Preplanned discussions to check
comprehension.

Through “Reading for Pleasure” lessons
and the use of LRC, students read for
enjoyment and select books to read in their
own time.

Introduce, revisit and retrieve key tier 2
and 3 vocabularies.

Use excellent epithets and appositives to
evaluate and analyse characters and
themes.

Use and understand key vocabulary for the
unit.

Etymology of words — making students
word conscious

Charles Dickens’ novels were often a form
of social commentary about the plight of
the poor and dispossessed

The conventions of bildungsroman novels

Early novels were usually given the
appearance of a ‘found narrative’ to give
them verisimilitude

*  Enduring themes — key themes
across time

Honour
Justice
Reputation
Power
Conflict
Nature
Identity
Inequality
Morality

Love vs hate.

O 0O O O O OO OO0 0

support less fluent readers'
challenges.

Preplanned discussions to check
comprehension.

Through “Reading for Pleasure”
lessons and the use of LRC, students
read for enjoyment and select books to
read in their own time.

Introduce, revisit and retrieve key tier 2
and 3 vocabularies.

Use excellent epithets to evaluate and
analyse characters and themes.

Use and understand key vocabulary
for the unit.

Etymology of words — making students
word conscious

Understand the differences between
spoken language and written
academic language and the language
used in spoken and written language.

Using standard English and academic
language confidently in a range of oral
discussions.
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The conventions of Greek tragedy/
Aristotelian unities

The conventions of medieval tragedy

The conventions of
Renaissance/Revenge tragedy

The conventions of modern tragedy

The historical context of Shakespeare’s
Macbeth

Genre: Tragedy/non-fiction

Justice (colonialism/race/civil
disobedience)/ desire

Construct personal viewpoints in the form
of thesis statements.

Write about tragic heroes and their
function in the text.

The characteristics of a tragic hero - we
identify with the main character because
we have gone through the same things
they are experiencing on stage. This is
the great mirror which allows tragedy to
resonate so deeply with us.

How tragedies are structured

Catharsis means “purification” in Greek,
and it is precisely this which is at the
centre of the tragic power contained in
this genre of literature. Catharsis allows
us to release emotions, not just in
traditional ways but as a group audience.

How to structure an argument

Conventions of Petrarchan & Shakespearean
sonnets

History of the sonnet; Elizabethan;
Romanticism

Genre: Poetry; non-fiction

Analysing writers’ use of language, structure
& form

Comparative statements skills developed.

Summarising skills developed.

How to write grammatical construction of
thesis statements and comparative
statements,

How to embed textual detail

How to write a grammatical construction of an
analysis of writer's methods

Use Tenor, vehicle, ground to analyse a
range of metaphors.

Begin to understand systemised metaphors.
Explore the concept of irony in texts.

Explore whether sonnets tell stories, or if they
are arguments?

\Volta as crux of argument
Structure: The sonnet form; Rhyme; Metre

IAdverbs & adverbials.

Sentence combining; Sentences (subjects &
verbs; fragments; run ons)

Heroism

Good vs evil
Suffering
Deception
Death

Isolation
Romantic love
Humanity
Order vs chaos.

O O O O O O O O O

Genre: Gothic; romance; non-fiction;
bildungsroman

Use excellent epithets to evaluate and
analyse characters and themes

\Write thesis statements using excellent
epithets

Use thesis statements to write topic
sentences

Expand thesis statements by exploring the
themes and ideas in a novel

Embed relevant textual detail

write a grammatical construction of an
analysis/evaluation of writer's methods

Analyse the writer’s use of language,
structure, perspective and form

Use creative sentence types to craft
descriptive passages.

Summarising skills developed

Novels developed how writers can explore
characters’ internal lives
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Identify and explain the effect of
symbolism and motifs in specific texts

Explain how key themes are presented in
specific texts

Explain the difference between meaning
and intentions of specific words

Select and embed relevant textual detail.
Consider alternative interpretations.

Analyse the writer’'s use of language,
structure and form.

Structure: drama & Prose: sentences,
paragraphs, 5 act structure, scenes,
beginnings, endings

Evaluate the writer’s intent.

Understand the differences between
spoken language and written academic
language and the language used in
spoken and written language.

Using standard English and academic
language confidently in a range of oral
discussions.

How to identify a range of poetic devices

Specific literary concepts which relate to
writer’s intent

Key features of the literary context which
influenced the writer’s intent.

Introduce writer’s intent and construct
personal viewpoints in the form of thesis
statements.

Select relevant textual detail.
Evaluate the writer’s intent.

Compare poems in relation to literary
concepts, ideas, and methods.

the language used in spoken and written
language.

Using standard English and academic
language confidently in a range of oral
discussions.

Analyse the writer’'s use of language,
structure and poetic form

Understand the differences between spoken
language and written academic language and

The different ways writers can develop a
character (description, action, dialogue,
internal monologue)

Novels have a range of purposes: to
entertain, to criticise, to satirise, to highlight
social issues, to argue the strength of
weakness of ideas etc.

How to identify a range of literary devices

Specific literary concepts which relate to
writer’s intent

Key features of the literary context which
influenced the writer’s intent.

Introduce writer’s intent and construct
personal viewpoints in the form of thesis
statements.

Select relevant textual detail.
Evaluate the writer’s intent.

Use tenor, vehicle and ground to analyse
language
Select relevant textual detalil

Understand the differences between
spoken language and written academic
language and the language used in spoken
and written language.

Using standard English and academic
language confidently in a range of oral
discussions.

Using inferences to extend arguments;
Embedding terminology — identifying
effects
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Assessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of Tier
2 and Tier 3 vocabulary, sentence
structures, content

Regular opportunities for spelling tests —
tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
questions to check understanding.

Mid-unit assessment to assess the
application of key skills and
understanding from across the unit

Final assessment - assess the
application of key skills and
understanding from across the unit

IAssessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of Tier 2 and
Tier 3 vocabulary, sentence structures,
content

Regular opportunities for spelling tests — tier 2
and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic questions
to check understanding.

Mid-unit assessment to assess the application
of key skills and understanding from across
the unit

Final assessment - assess the application of
key skills and understanding from across the
unit

IAssessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of Tier 2
and Tier 3 vocabulary, sentence
structures, content

Regular opportunities for spelling tests —
tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
guestions to check understanding.

Mid-unit assessment to assess the
application of key skills and understanding
from across the unit

Final assessment - assess the application
of key skills and understanding from
across the unit

IAssessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of
Tier 2 and Tier 3 vocabulary, sentence
structures, content

Regular opportunities for spelling tests
— tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
guestions to check understanding.

Mid-unit assessment to assess the
application of key skills and
understanding from across the unit

Final assessment - assess the
application of key skills and
understanding from across the unit

Cross-Curricular

Cross-Curricular

Cross-Curricular

Cross-Curricular

Extra-curricular

Extra-curricular

Extra-curricular

Extra-curricular
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Year 9

The Yellow Wallpaper
(1892) - Charlotte
Perkins Gilman

Frankenstein (1818) -
Mary Shelley (Explored
further at A-Level.

The Tell Tale Heart —
Edgar Allen Poe

The Raven — Edgar Allen
Poe

The Red Room-H G
Wells

The Signalman — Charles
Dickens

The Castle of Otranto
(1764) - Horace
Walpole

Poetry collection including:

Age &
innocence/Discriminati
on/Authority -

Thirteen

Language and Identity
— The Right Word

Perception/Truth/Time
- Mirror

Living between two
cultures/Race/Langua
ge -_Search For My
Tongue

Migration — Windrush
Child

(GCSE S&L Endorsement)

Texts studied include:

1984 — George Orwell

The Handmaids Tale —
Margaret Atwood

Examination Day — Henry
Slesar

Year 9
AQA GCSE English Literature
AQA GCSE English Language
Autumn 1 & 2 Spring 1& 2 Spring 2 Summer 1 Summer 2
(2 weeks of Spring 1)
Unit Title: Unit Unit Title: Unit Length Unit Title: Unit Length Unit Title: Unit
) o Length ) » . Length
Gothic Tradition: Identity writing 10 weeks My Murder 6 weeks Dystopian Study (language
14 weeks skills) 8 weeks
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Domains of knowledge

The Chronology of English Literature —
context

Enduring themes — key themes across
time

Writer's craft

Context and reception of literary criticism
Genre

Form

Structure

Grammar

Intertextuality

Analytical writing and composition
Oracy

Vocabulary

Domains of knowledge

[The Chronology of English Literature —
context

Enduring themes — key themes across time
\Writer’s craft

Context and reception of literary criticism
Genre

Form

Structure

Grammar

Intertextuality

Analytical writing and composition

Oracy

Vocabulary

Domains of knowledge

The Chronology of English Literature —
context

Enduring themes — key themes across
time

\Writer’s craft

Context and reception of literary criticism
Genre

Form

Structure

Grammar

Intertextuality

Analytical writing and composition
Oracy

\Vocabulary

Domains of knowledge

context

time
\Writer’s craft

Context and reception of literary
criticism

Genre

Form

Structure

Grammar

Intertextuality

Analytical writing and composition
Oracy

\Vocabulary

Key concepts

Metaphor: conceptual metaphor;
systemised metaphor; motifs; symbols

Story: characterisation; narrative
perspective; narrative structure;
narratology; theme, setting; theory

Argument: language; structure; form;
evaluating intent; comparison; tentative
phrasing

Pattern: periodic sentences; chapters;
beginnings, changes and endings; time
binding

Key concepts

Metaphor: extended metaphors; motifs,
symbols, tropes; metonymy; irony; allegory

Story: sense-making — making sense of the
world around us; themes; narratology; theory

Argument: rhetoric; persuasion; oracy
techniques; thesis statements; structuring
arguments; composition -parts of arguments;
appeals; ethos; pathos; Kairos; decorum;
summarising;

Pattern: poetry: stanza; lines; rhythm; rhyme;
caesura; enjambment; form. Prose:
sentences; paragraphs; beginnings, shifts and

Key concepts

Purpose-first speaking: clear intention
(inform, persuade, advocate).

Audience design: adapt content, tone, and
register to listener needs.

Ethos/Pathos/Logos: credibility, emotion,
and reasoning in balance.

Narrative framing: use story structure
(hook — build — reveal — close) to make
arguments memorable.

Key concepts

Reading and Analysis

Textual overview: establish
situation, perspective, and
purpose swiftly and accurately.

and assumptions supported by
precise, embedded evidence.

Language analysis: interpret
significant lexis, imagery, and
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Enduring themes — key themes across

Inference: derive implicit meanings
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Grammar: summarising; explaining;
discussing; describing

Context: Romanticism; Gothic
conventions; Victorian era,
psychoanalytic theory

changes; endings; phonemes and vowels —
assonance and alliteration, themes

Grammar: semantics and pragmatics —
meaning created in the real world;

Context: 20t century; post-colonial theory;
Romanticism

Signposting & cohesion: explicit structure,
discourse markers, and strategic repetition.

Evidence ethics: represent people/events
responsibly; avoid sensationalism; cite
fairly.

\Voice control: pace, pause, emphasis,
intonation for meaning.

Body language: stance, gesture, eye
contact to support message.

Rhetorical craft: triads, anaphora,
antithesis, rhetorical questions used
purposefully.

Clarity & concision: plain English, precise
lexis; avoid jargon unless explained.

VVisual support (if used): slides/props that
enhance, not distract.

Handling questions: listen, clarify, respond;
concede and reframe when needed.

Memorable close: call to action or
crystallising line that ties back to purpose.

Structural analysis: track focus,
shifts, contrasts, and endings;
explain how structure shapes
meaning.

Evaluation: form a defensible
judgement, prioritising the most
significant methods and evidence.

Comparative reading: align like-
for-like ideas across texts and
compare method, tone, and
viewpoint.

Rhetorical recognition: identify
anecdote, statistic, authority,
imperatives, and loaded lexis;
explain reader positioning.

Writing and Composition

Planning for purpose: concise plan
indicating stance, key reasons,
counterpoint, and intended impact.

Imaginative writing control: hook
— development — turn —
controlled ending; maintain
consistent mood and viewpoint.

Argumentative/transactional
control: clear thesis, logically
sequenced points, balanced
concession/refutation, purposeful
conclusion.

Cohesion: topic sentences, logical
progression, and economical
discourse markers for
development and contrast.

Style and register: adapt tone and
conventions to audience and
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purpose; use precise nouns and
verbs; avoid cliché.

Sentence craft and accuracy:
varied sentence types, secure
punctuation, correct spelling, and
effective paragraphing.

Evidence handling: integrate
micro-quotations or examples
fluently and grammatically.

Performance in Timed Conditions

Time management: allocate time
proportionately; reserve minutes
for proofreading.

Priority of ideas: lead with the
strongest point; avoid redundancy.

Targeted improvement: act on
feedback with a single, specific
focus (e.g., upgrade analytical
verbs; improve topic sentences).

Endpoints KS3

Through reading strategies within the
classroom, students read easily, fluently
and with good understanding.

Choosing and reading books
independently through whole class
readers and through being exposed to a
wide range of texts in lessons, students
develop the habit of reading for both
pleasure and information

Having built on KS2 programmes of
study by extending and applying new
grammatical knowledge and developing
tier 2 and 3 vocabularies, students
acquire and apply a wide vocabulary and

Endpoints KS3

Through reading strategies within the
classroom, students read easily, fluently and
with good understanding.

Choosing and reading books independently
through whole class readers and through
being exposed to a wide range of texts in

lessons, students develop the habit of reading
for both pleasure and information

Having built on KS2 programmes of study by
extending and applying new grammatical
knowledge and developing tier 2 and 3
vocabularies, students acquire and apply a
wide vocabulary and an understanding of
grammatical and linguistic conventions.

Endpoints KS4

To understand and critically evaluate texts

using a range of reading skills for different

purposes; selecting relevant evidence and
making inferences; identifying themes,
ideas and information; making informed
personal responses and recognising and

evaluating others’ responses and
evaluating them.

Through regular reading of whole class
form readers and exposure to high-quality
texts, students further cultivate their
pleasure of reading for both enjoyment and

information.

Endpoints KS4

To understand and critically evaluate
texts using a range of reading skills for
different purposes; selecting relevant
evidence and making inferences;
identifying themes, ideas and
information; making informed personal
responses and recognising and
evaluating others’ responses and
evaluating them.

Through regular reading of whole class
form readers and exposure to high-
quality texts, students further cultivate
their pleasure of reading for both
enjoyment and information.
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an understanding of grammatical and
linguistic conventions.

Through being exposed to a wide range
of well-selected literature, both fictional
and transactional, students have an
appreciation of the richness and diversity
of our literary heritage,

Regular opportunities to write for a wide
range of purposes, across a wide range
of forms and genres. Regular
opportunities to reflect and redraft to
write accurately, clearly and coherently.

Through pedagogical strategies,
students can elaborate and explain their
understanding and ideas, as well as
engage in “structured discussions” by
practising academic discourse.

Opportunities to practice oracy skills
through structured discussion,
presentations and other pedagogical
strategies, students are competent in the
arts of speaking and listening and
participating in debate.

Through being exposed to a wide range of
well-selected literature, both fictional and
transactional, students have an appreciation
of the richness and diversity of our literary
heritage,

Regular opportunities to write for a wide range
of purposes, across a wide range of forms
and genres. Regular opportunities to reflect
and redraft to write accurately, clearly and

coherently.

Through pedagogical strategies, students can
elaborate and explain their understanding and
ideas, as well as engage in “structured
discussions” by practising academic
discourse.

Opportunities to practice oracy skills through
structured discussion, presentations and other
pedagogical strategies, students are
competent in the arts of speaking and
listening and participating in debate.

Consolidate and develop vocabulary and
grammar by studying the impact and
effectiveness of the writer’s choices and
further selecting vocabulary for nuances of
meaning in their own writing. Develop an
understanding of the differences in
registers and forms of English.

Reading high-quality, challenging and
classic literature and a variety of
transactional writing, students appreciate
the richness and diversity of our literary
heritage

Regular opportunities to write for a wide
range of purposes, organising ideas and
using cohesive and grammatical
constructions to write for pleasure and
information. Regular opportunities to
redraft and restructure to improve clarity,
cohesion and effectiveness.

Through pedagogical strategies students
can speak and elaborate confidently,
audibly and effectively, responding
appropriately to different
viewpoints through presentation and
debate.

Opportunities to practice oracy skills
through structured discussion,
presentations and other
pedagogical strategies, students are
competent in the arts of speaking and
listening and participating in
debate, building on the contribution of
others, asking questions to clarify and
inform and challenge appropriately.

Consolidate and develop vocabulary
and grammar by studying the impact
and effectiveness of the writer's
choices and further selecting
vocabulary for nuances of meaning in
their own writing. Develop an
understanding of the differences in
registers and forms of English.

Reading high-quality, challenging and
classic literature and a variety of
transactional writing, students
appreciate the richness and diversity
of our literary heritage

Regular opportunities to write for a
wide range of purposes, organising
ideas and using cohesive and
grammatical constructions to write for
pleasure and information. Regular
opportunities to redraft and restructure
to improve clarity, cohesion and
effectiveness.

Through pedagogical strategies
students can speak and elaborate
confidently, audibly and
effectively, responding appropriately to
different viewpoints through
presentation and debate.

Opportunities to practice oracy skills
through structured discussion,
presentations and other
pedagogical strategies, students are
competent in the arts of speaking and
listening and participating in
debate, building on the contribution of
others, asking questions to clarify and
inform and challenge appropriately.
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Knowledge of Deconstructed essay
Prior Knowledge 2024 — 25

Recap and refine sentences from prior
learning from Y8 (2023/24)

Sentence 1: Construct personal
viewpoints in the form of thesis
statements.

Sentence 3: Use the thesis statement to
create topic sentences.

Sentence 4: Select and embed relevant
New sentences to be taught

Sentences 2, 5, 6,7,8 and 9 should be
taught explicitly during Year 9 and
practised to the point of mastery. All
other sentences should continue to be
integrated and practised alongside the
new essay sentences.

Sentence 2: Focus on the effects of
the whole text and controlling ideas

Sentence 5: Analyse a writer’s use of
language, structure and form

Prior Knowledge 2025 - 26

Recap and refine sentences from prior
learning from year 7 (2023/24) & year 8
(2024- 25)

Sentence 1: Construct personal
viewpoints in the form of thesis
statements.

Sentence 3: Use the thesis statement to
create topic sentences.

Sentence 4: Select and embed relevant

Knowledge of Deconstructed essay
Prior Knowledge 2024 - 25

Recap and refine sentences from prior
learning from Y8 (2023/24) and previous
terms in Y9

Sentence 1. Construct personal viewpoints in
the form of thesis statements.

Sentence 3: Use the thesis statement to
create topic sentences.

Sentence 4: Select and embed relevant

Sentence 2: Focus on the effects of the whole
text and controlling ideas

Sentence 5: Analyse a writer’'s use of
language, structure and form

New sentences to be taught

Sentences 2, 5, 6,7,8 and 9 should be taught
explicitly during Year 9 and practised to the
point of mastery. All other sentences should
continue to be integrated and practised
alongside the new essay sentences.

Sentence 6: Evaluate the writer’s intent

Sentence 7: Compare texts in relation to
literary concepts, ideas and methods

Sentence 8: Linking to context

Prior Knowledge 2025 - 26

Recap and refine sentences from prior

learning from year 7 (2023/24) & year 8

(2024- 25)

Knowledge of Deconstructed essay
Prior Knowledge 2024 - 25

Recap and refine sentences from prior
learning from Y8 (2023/24) and previous
terms in Y9

Sentence 1. Construct personal viewpoints
in the form of thesis statements.

Sentence 3: Use the thesis statement to
create topic sentences.

Sentence 4: Select and embed relevant

Sentence 2: Focus on the effects of the
whole text and controlling ideas

Sentence 5: Analyse a writer’s use of
language, structure and form

Sentence 6: Evaluate the writer’s intent

Sentence 7. Compare texts in relation to
literary concepts, ideas and methods

Sentence 8: Linking to context
New sentences to be taught

Sentences 2, 5, 6,7,8 and 9 should be
taught explicitly during Year 9 and
practised to the point of mastery. All other
sentences should continue to be integrated
and practised alongside the new essay
sentences.

Sentence 9: Extend: recognising
different arguments

Prior Knowledge 2025 - 26

Knowledge of Deconstructed essay
Prior Knowledge 2024 - 25

Recap and refine sentences from prior
learning from Y8 (2023/24) and
previous terms in Y9

Sentence 1: Construct personal
viewpoints in the form of thesis
statements.

Sentence 3: Use the thesis statement
to create topic sentences.

Sentence 4: Select and embed
relevant

Sentence 2: Focus on the effects of
the whole text and controlling ideas

Sentence 5: Analyse a writer’s use of
language, structure and form

Sentence 6: Evaluate the writer’'s
intent

Sentence 7: Compare texts in relation
to literary concepts, ideas and
methods

Sentence 8: Linking to context

Sentence 9: Extend: recognising
different arguments

No new sentences to be taught
Sentences 2, 5, 6,7,8 and 9 should be
taught explicitly during Year 9 and
practised to the point of mastery. All
other sentences should continue to be
integrated and practised alongside the
new essay sentences.
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Sentence 2. Focus on the effects of the  |[Sentence 1: Construct personal viewpoints in [Recap and refine sentences from prior _

whole text and controlling ideas the form of thesis statements. learning from year 7 (2023/24) & year 8 . .
(2024- 25) Recap and refine sentences from prior
Sentence 5. Analyse a writer’s use of Sentence 3: Use the thesis statement to learning from year 7 (2023/24) & year
language, structure and form. create topic sentences. Sentence 1: Construct personal viewpoints [8 (2024- 25)
Sentence 6. Evaluate the writer's intent  |[Sentence 4: Select and embed relevant In the form of thesis statements. Sentence 1: Construct personal
_ Sentence 3: Use the thesis statement to  |viewpoints in the form of thesis
Sentence 2. Focus on the effects of the whole Create topic sentences. statements.

text and controlling ideas
Sentence 4: Select and embed relevant Sentence 3: Use the thesis statement

Sentence 5. Analyse a writer’s use of .
y to create topic sentences.

language, structure and form. Sentence 2. Focus on the effects of the
o whole text and controlling ideas Sentence 4: Select and embed
Sentence 6. Evaluate the writer’s intent relevant
Sentence 7. Compare texts in relation to Sentence 5. Analyse a writer's use of
) ) X i P language, structure and form. Sentence 2. Focus on the effects of

Sentence 7. Compare texts in relation [iterary concepts, ideas and methods the whole text and controlling ideas
to literary concepts, ideas and ki Sentence 6. Evaluate the writer’s intent
methods Sentence 8. Linking to context Sentence 5. Analyse a writer’s use of

Sentence 7. Compare texts in relation to language, structure and form.
Sentence 8. Linking to context literary concepts, ideas and methods
Sentence 6. Evaluate the writer's

Sentence 8. Linking to context intent

Sentence 9. Extend: recognising different |sentence 7. Compare texts in relation
arguments to literary concepts, ideas and
methods

Sentence 9. Extend: recognising different
arguments

Sentence 8. Linking to context

Sentence 9. Extend: recognising
different arguments
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Knowledge of Slow Writing
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

Knowledge of Slow Writing
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

learning from Y8 (2023/24)

Comma sandwich; more, more sentence;
Adjective attack; simile start; Let loose
sentence; three verb sentence; End
loaded sentence; writer’s aside sentence;
not, nor, nor sentence; prepositional
push off sentence

New sentences to be taught:

2. More, more, more/ Less, less, less
4. Semi-colon split

5. Colon Clarification

9. Never, did, than

Recap and refine sentences from prior
learning from year 7 (2023/24) and Y8
(2024/25)

Comma sandwich; more, more, more,
less, less, less; comparative more; semi-
colon split; colon clarification; three
verbs; prepositional push off; never di,
than; so so sentence; the big because;
adjective attack; without, without; but
no...more than; past participle start; not
(not), nor, nor; Whoever/ Whenever/
Whichever; End Loaded Sentence;
Present participle start (—=ing); The As If
Pivot; The As If Avalanche

21. Three Adjective Punch.

learning from Y8 (2023/24) and previous

Knowledge of Slow Writing
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

Knowledge of Slow Writing
Prior Knowledge 2024 - 25

Recap and refine sentences from prior

learning from Y8 (2023/24) and previous

learning from Y8 (2023/24) and

terms in Y9

Comma sandwich; more, more sentence;
Adjective attack; simile start; Let loose
sentence; three verb sentence; End loaded
sentence; writer’s aside sentence; not, nor,
nor sentence; prepositional push off sentence;
more, more, more/less, less, less, less; Semi-
colon split; Colon clarification; Never, did
than;

New sentences to be taught:

11. So, so sentence

12. The Big because

13. But none more then sentence

14. Past participle start (-ed)

Recap and refine sentences from prior
learning from year 7 (2023/24) and Y8
(2024/25) and previous terms in Y9

Comma sandwich; more, more, more, less,
less, less; comparative more; semi-colon split;
colon clarification; three verbs; prepositional
push off; never di, than; so so sentence; the
big because; adjective attack; without,
without; but no...more than; past participle

\Whichever; End Loaded Sentence; Present
participle start (—ing); The As If Pivot; The As
If Avalanche;Three Adjective Punch; Almost,

start; not (not), nor, nor; Whoever/ Whenever/

terms in Y9

Comma sandwich; more, more sentence;
Adjective attack; simile start; Let loose
sentence; three verb sentence; End loaded
sentence; writer’s aside sentence; not, nor,
nor sentence; prepositional push off
sentence; more, more, more/less, less,
less, less; Semi-colon split; Colon
clarification; Never, did than; so, so
sentence; The Big because; But none
more than sentence; Past participle start
(ed);

New sentences to be taught:

15. Whoever/whenever/whichever
18. Present participle start (-ing)
19 The as if pivot

20. The As if avalanche

Recap and refine sentences from prior
learning from year 7 (2023/24) and Y8
(2024/25) and previous terms in Y9

Comma sandwich; more, more, more, less,
less, less; comparative more; semi-colon
split; colon clarification; three verbs;
prepositional push off; never di, than; so so
sentence; the big because; adjective
attack; without, without; but no...more
than; past participle start; not (not), nor,
nor; Whoever/ Whenever/ Whichever; End
Loaded Sentence; Present participle start

previous terms in Y9

Comma sandwich; more, more
sentence; Adjective attack; simile start;
Let loose sentence; three verb
sentence; End loaded sentence;
writer's aside sentence; not, nor, nor
sentence; prepositional push off
sentence; more, more, more/less,
less, less, less; Semi-colon split; Colon
clarification; Never, did than; so, so
sentence; The Big because; But none
more than sentence; Past participle
start (ed); whoever, whenever,
whichever; present participle start; The
As if avalanche; The As if pivot;

New sentences to be taught:
21. Three adjective punch
22. Almost, almost, when
23. Repeat and reload

Recap and refine sentences from prior
learning from year 7 (2023/24) and Y8
(2024/25) and previous terms in Y9

Comma sandwich; more, more, more,
less, less, less; comparative more;
semi-colon split; colon clarification;
three verbs; prepositional push off;
never di, than; so so sentence; the big
because; adjective attack; without,
without; but no...more than; past
participle start; not (not), nor, nor;
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22. Almost, Almost, When
23. Repeat and reload.

24. Let Loose Sentence

Almost, When; Repeat and reload; Let loose
sentence;

25. Simile Start

26. Or & Or Sentence
27. Without Without
28. Adverb Snap:

(—ing); The As If Pivot; The As If
Avalanche; Three Adjective Punch;
Almost, AlImost, When; Repeat and reload;
Let loose sentence; simile start; or & or
sentence; without, without sentence;
Adverb snap;

29. Double Adverb Snap

30. Last word; first word

\Whoever/ Whenever/ Whichever; End
Loaded Sentence; Present participle
start (—ing); The As If Pivot; The As If
Avalanche; Three Adjective Punch;
Almost, Almost, When; Repeat and
reload; Let loose sentence; ; simile
start; or & or sentence; without, without
sentence; Adverb snap; Double
Adverb Snap; Last word; first word

Continue to revisit, retrieve and refine
sentences

Declarative/procedural knowledge
broken down:

Use of a variety of reading strategies
such as echo reading, teacher reading,
choral reading, and students reading
aloud.

Preplanned discussions to check
comprehension.

Through “Reading for Pleasure” lessons
and the use of LRC, students read for
enjoyment and select books to read in
their own time.

Introduce, revisit, and retrieve key tier 2
and 3 vocabularies.

Use excellent epithets to evaluate and
analyse characters and themes.

Use and understand key vocabulary for
the unit.

Understand use of discourse markers for
cohesive writing.

Etymology of words — making students
word conscious

Declarative/procedural knowledge broken
down:

Use of a variety of reading strategies such as

and students reading aloud.

Preplanned discussions to check
comprehension.

Through “Reading for Pleasure” lessons and
the use of LRC, students read for enjoyment
and select books to read in their own time.

vocabularies.

Use excellent epithets to evaluate and
analyse characters and themes.

Use and understand key vocabulary for the
unit.

Etymology of words — making students word
conscious

writing

echo reading, teacher reading, choral reading,

Introduce, revisit, and retrieve key tier 2 and 3

Use of discourse markers consciously used in

Declarative/procedural knowledge
broken down:

Use of a variety of reading strategies such
as echo reading, teacher reading, choral
reading, and students reading aloud.

Preplanned discussions to check
comprehension.

Through “Reading for Pleasure” lessons
and the use of LRC, students read for
enjoyment and select books to read in their
own time.

Introduce, revisit, and retrieve key tier 2
and 3 vocabularies.

Use excellent epithets to evaluate and
analyse characters and themes.

Use and understand key vocabulary for the
unit.

Etymology of words — making students
word conscious

Use of discourse markers consciously
used in writing

Endpoints KS4

To understand and critically evaluate
texts using a range of reading skills for
different purposes; selecting relevant
evidence and making inferences;
identifying themes, ideas and
information; making informed personal
responses and recognising and
evaluating others’ responses and
evaluating them.

Through regular reading of whole class|
form readers and exposure to high-
quality texts, students further cultivate
their pleasure of reading for both
enjoyment and information.

Consolidate and develop vocabulary
and grammar by studying the impact
and effectiveness of the writer’s
choices and further selecting
vocabulary for nuances of meaning in
their own writing. Develop an
understanding of the differences in
registers and forms of English.

Reading high-quality, challenging and
classic literature and a variety of
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Understand Victorian context and how
social anxieties (science/religion/the
supernatural/women/race etc) influenced
gothic fiction

The human condition — what it means to
be human)

Gothic Literature is a genre of literature
and film that covers horror, death, and at
times, romance

Introduce Gothic literature through the
centuries from Romanticism to
contemporary Gothic symbolism

Through gaining understanding of
different literary movements, explore how
writer’s exploited fears of the time

Romanticism is an artistic and intellectual
movement that began in the late 18th
century where imagination rather than
reason was the most important factor.

Develop understanding of societal
anxiety portrayed through Gothic
literature

Enduring themes — key themes across
time

Judgement
Justice
Prejudice
Reputation
Power
Conflict
Nature
Identity
Isolation
Inequality
Morality
Love vs hate.

O O O OO OO O OO OO OO0

Genre: poetry; non-fiction; contemporary
literature, romanticism

Through gaining understanding of different

writer's exploited fears of the time

Explore historical context of the Windrush
generation

The human condition — (what it is like to be
human)

Contemporary contexts relevant to particular
socio-ethnic groups

Understanding of different cultural influences
on literature

Understanding of cultural and societal
influences on identity

Understanding of societal attitudes and
anxieties through different cultures, race,
aging, gender

Explore poetry in music and how
contemporary social issues are highlighted

Enduring themes — key themes across time

Judgement
Justice
Prejudice
Reputation
Power
Survival
Conflict
Identity
Peace
Displacement
Diaspora
Inequality

O O O OO O OO0 OO OO O0OO0OO0

Morality

literary movements and contexts, explore how

The human condition — (what it is like to be
human)

Contemporary contexts relevant to
particular socio-ethnic groups

Understanding of different cultural
influences on literature

Understanding of cultural and societal
influences on identity

Understanding of societal attitudes and
anxieties through different cultures, gender

Explore poetry in music and how
contemporary social issues are highlighted

Enduring themes — key themes across
time

Judgement
Justice
Prejudice
Reputation
Power
Survival
Conflict
Identity
Peace
Displacement
Diaspora
Inequality
Morality

Love vs hate.
Suffering
Deception
Humanity

O 0O OO0 O0OO0OO0OO0OO0OO0OO0OO0OOo0OOoOOoOOoOOo

Recognise different arguments and
perspectives

transactional writing, students
appreciate the richness and diversity
of our literary heritage

Regular opportunities to write for a
wide range of purposes, organising
ideas and using cohesive and
grammatical constructions to write for
pleasure and information. Regular
opportunities to redraft and restructure
to improve clarity, cohesion and
effectiveness.

Through pedagogical strategies
students can speak and elaborate
confidently, audibly and
effectively, responding appropriately to
different viewpoints through
presentation and debate.

Opportunities to practice oracy skills
through structured discussion,
presentations and other

pedagogical strategies, students are
competent in the arts of speaking and
listening and participating in

debate, building on the contribution of
others, asking questions to clarify and
inform and challenge appropriately.

Jingoism
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Good vs evil
Suffering
Deception
Death
Romantic love
Humanity
Order vs chaos.

O O O O O O O

use excellent epithets to evaluate and
analyse Gothic characters and
conventions, writer's and themes

Develop use of conceptual metaphors to
craft own detailed description.

Use periodic sentences within own
writing to build suspense.

Summarise chronological events within
Wouthering Heights and the development
of tension and conflict.

Develop comparative sentence through
thematic links between texts such as the
female conflicted mind as shown by
Cathy in Wuthering Heights and Jane in
The Yellow Wallpaper.

Introduce discourse markers for cohesive
writing.

Compare texts in relation to literary
concepts, ideas and methods

Embed relevant contextual detail into
writing to support argument

The Gothic derived from Walpole’'s The
Castle of Otranto and developed with

Love vs hate.

@]
o Suffering
o Deception
o Humanity
Other themes:

o Age

o Time

o Truth

o Living between two cultures

Christianity
o Pride experience

o Cultural influences

Use excellent epithets to evaluate and
analyse speakers, writer's and themes

\Write thesis statements using excellent
epithets

Use thesis statements to write topic
sentences

Expand thesis statements by exploring the
themes and ideas in a novel

Embed relevant textual detail

write a grammatical construction of an
analysis/evaluation of writer’'s methods

Analyse the writer’'s use of language,
structure, perspective and form

Use creative sentence types to craft
persuasive passages

Summarising skills developed

ideas and methods

Compare texts in relation to literary concepts,

Conventions of speech writing and
persuasive argument

Characterisation is a conscious construct
developed by a writer’ often convincing
representation of society or a dramatised
\version for stylistic or moral effect.

Introduce tropes; metonymy; irony;
allegory though study of poetry.

Understand the concept of extended
metaphors, motifs and symbolism

[Through non-fiction articles explore
contemporaneous societal issues

Understand the differences between
spoken language and written academic
language and the language used in spoken
and written language.

Using standard English and academic
language confidently in a range of oral
discussions.

Demonstrate effective persuasive
techniques, clear reasoning, strong
communication skills in presentation of
speech

Demonstrate effective persuasive
techniques, clear reasoning, strong
communication skills in class debate

Demonstrate understanding of tone, pace,
fluency, control and rhetorical techniques
in presentation of speech
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https://sites.google.com/view/oat-english/implementation/c25k-writing/slow-writing
https://sites.google.com/view/oat-english/implementation/c25k-writing/slow-writing

texts such as Mysteries of Udolpho, Jane
Eyre and Wuthering Heights.

Gothic conventions consist of evoking
mystery and fear, emotional distress, the
supernatural, romance as well as many
others.

Characterisation is a conscious construct
developed by a writer’ often convincing
representation of society or a dramatised
version for stylistic or moral effect.

A conceptual metaphor is a figurative

comparison that draws on experience
and shared understanding of a source
and the target image.

Class structures in WH — reflect class
biases of the novelists and society of the
time

The concept of the outsider

Gothic women — suffering vs
empowerment

The structure of the novel into 2 parts —
covering generations (old/young
attitudes/change/repeating itself)

Feminism/Patriarchal oppression — need
to expose masculine patterns in literature
and approach to Cathy’s character

The sublime is a concept that implies an
exaltation or elevation almost beyond
human comprehension.

A Byronic hero is an arrogant, intelligent,
educated outcast, who somehow
balances their cynicism and self-
destructive tendencies with a mysterious

Embed relevant contextual detail into writing
to support argument

Extend: recognising different arguments

Characterisation is a conscious construct
developed by a writer’ often convincing
representation of society or a dramatised
version for stylistic or moral effect.

Introduce tropes; metonymy; irony; allegory
though study of poetry.

Understand the concept of extended
metaphors, motifs and symbolism

Through non-fiction articles explore
contemporaneous societal issues

Adverbs & adverbials.

Sentence combining; Sentences (subjects &
verbs; fragments; run ons)

How to identify a range of poetic devices

Specific literary concepts which relate to
writer’s intent

Key features of the literary context which
influenced the writer’s intent.

Introduce writer’s intent and construct
personal viewpoints in the form of thesis
statements.

Select relevant textual detail.
Evaluate the writer’s intent.

Compare poems in relation to literary
concepts, ideas, and methods.
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magnetism and attraction, particularly for
heroines.

A periodic sentence is a sentence in
which the main clause is given at the end
of the sentence in order to create interest
or suspense

use tenor, vehicle and ground to analyse
a range of metaphors

Evaluate the writer’s creation of
characters and their state of mind

Select relevant textual detail.

Evaluate the roles of Cathy and
Heathcliff and Bronte’s purpose in
creating such characters.

Discuss thematic links between texts

such as the female conflicted mind as
shown by Cathy in Wuthering Heights
and Jane in The Yellow Wallpaper.

Understand the differences between
spoken language and written academic
language and the language used in
spoken and written language.

Using standard English and academic
language confidently in a range of oral
discussions.

Recognise different arguments and
perspectives

Conventions of speech writing and persuasive
argument

Understand the differences between spoken
language and written academic language and
the language used in spoken and written
language.

Using standard English and academic
language confidently in a range of oral
discussions.

Demonstrate effective persuasive techniques,
clear reasoning, strong communication skills
in presentation of speech

Demonstrate effective persuasive techniques,
clear reasoning, strong communication skills
in class debate

Demonstrate understanding of tone, pace,
fluency, control and rhetorical techniques in
presentation of speech

Assessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of Tier
2 and Tier 3 vocabulary, sentence
structures, content

IAssessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of Tier 2 and
Tier 3 vocabulary, sentence structures,
content

IAssessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of Tier 2
and Tier 3 vocabulary, sentence
structures, content

IAssessment

Opportunities for exit tickets for
comprehension.

Quick Fire 3/5 “Do Now” retrieval of
Tier 2 and Tier 3 vocabulary, sentence
structures, content
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Regular opportunities for spelling tests —
tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
guestions to check understanding.

Mid-unit assessment to assess the
application of key skills and
understanding from across the unit

Final assessment - assess the
application of key skills and
understanding from across the unit

Regular opportunities for spelling tests — tier 2
and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic questions
to check understanding.

Mid-unit assessment to assess the application
of key skills and understanding from across
the unit

Final assessment - assess the application of
key skills and understanding from across the
unit

Regular opportunities for spelling tests —
tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
guestions to check understanding.

Mid-unit assessment to assess the
application of key skills and understanding
from across the unit

Final assessment - assess the application
of key skills and understanding from
across the unit

Regular opportunities for spelling tests
— tier 2 and tier 3 vocabulary

Structured discussions

Regular opportunities for diagnostic
guestions to check understanding.

Mid-unit assessment to assess the
application of key skills and
understanding from across the unit

Final assessment - assess the
application of key skills and
understanding from across the unit

Cross Curricular

Cross Curricular

Cross Curricular

Cross Curricular

Extra Curricular

Extra Curricular

Extra Curricular

Extra Curricular
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Year 10

Year 10

AQA GCSE English Literature

AQA GCSE English Language

Autumn 1 Autumn 1 & Autumn 2 Spring 1 Spring 2 Spring 2 and Summer 1 |Summer 1 and Summer 2
Unit Title: Unit Unit Title: Unit Length Unit Title: Unit Length |Unit Title: Unit Unit Title [Unit Length Unit Title: |Unit Length 10
Length ) Length weeks
Worlds and The Tragedy of [10 weeks IAn Inspector [6 weeks World and Lives PPE 4 weeks The Strange
Lives Poetry |4 weeks [Romeo and Calls Poetry Block 2 |4 Weeks [Language Case of Dr
Block 1 Juliet prep Jekyll and
Mr Hyde
Domains of Domains of knowledge Domains of knowledge [Domains of knowledge Domains of knowledge Domains of knowledge
knowledge

Poem knowledge
(selected anthology

poems), poet

background, and
thematic groupings
(identity, power, place,

relationships).

Poetic form/structure

(sonnet, ballad,

free

verse, stanza patterns,
rhyme, metre) and how
structure shapes

meaning.

Language and imagery
(metaphor, symbolism,

sound devices,

semantic fields,

tone).

Plot and dramatic structure

(Prologue sonnet, rising action,

turning point, catastrophe).

Character arcs and relationships

(Romeo, Juliet, Friar, Nurse,
Tybalt, Mercutio, the parents).

Language and dramatic
methods (iambic pentameter,

imagery of light/dark, fate/omens,

stagecraft).

Context and genre (Elizabethan

values, patriarchy, religion,
honour culture; tragedy
conventions).

Plot and structural design
(enclosed setting, timing of
entrances, cyclical

ending).

Characterisation (Birling,
Sheila, Eric, Gerald, Mrs
Birling, Inspector) and

arcs.

Themes (social

responsibility, class,
gender, generational
conflict, guilt/blame).

Dramatic methods
(staging, lighting, props,
dialogue as rhetoric).

Retrieval and consolidation
of studied poems;
interleaving with new
pairings.

IAdvanced comparison:
prioritising most telling links
and contrasts.

Unseen poetry method (first
read, gist/voice, pattern-
spotting, tentative thesis).

Crafting comparative essays
under timed conditions.

Paper 1 reading:
implicit/explicit info,
language analysis, structure
analysis, evaluation.

Paper 2 reading:
synthesising,
summary/comparison,
perspective and rhetoric,
comparison of viewpoints.

\Writing: narrative/descriptive
(P1) and
transactional/speech/article/|
etter (P2): planning,
audience/purpose,
cohesion, paragraphing.

Plot/narrative method (dual
narrative through
documents, secrecy,
revelations).

Character studies (Jekyll,
Hyde, Utterson, Lanyon;
reputations and roles).

Themes (duality, repression,
respectability, science vs
religion,
degeneration/atavism).

Gothic conventions (setting,
the uncanny, doubles,
mystery) and symbolism
(doors, fog, cityscape).
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Comparison skills
(similarities/differences,
connecting threads,
weighing significance).

Extract-to-whole skills
and precise use of
evidence.

Exam craft: analysing an extract
and linking to the whole play.

Context and purpose
(1912 vs 1945, capitalism
vs socialism, Priestley’s
message).

Technical accuracy and
style: sentence variety,
\vocabulary precision,
spelling/punctuation.

Victorian context (fin-de-
siecle anxieties, evolution,
urban modernity) linked to
meanings.

Exam craft: extract analysis
connected to whole-novel
patterns.

Key concepts

Speaker and poet;
voice and perspective.

Structure as argument;
shifts/volta.

How choices create
effects on the reader.

Building a comparative
line of argument (thesis
— criteria — judicious
evidence).

Key concepts

Fate vs agency; impulsivity and
consequence.

Public feud vs private desire;
youth vs age.

Patriarchal control and social
order.

Dramatic irony, foils, motifs, and
the tragic pattern.

Key concepts

Collective responsibility vs
individualism.

Hypocrisy and dramatic
irony.

Change vs resistance
(youth vs older
generation).

The Inspector as moral
catalyst/symbol.

Key concepts

Synthesis across texts to
develop a bigger argument.

Alternative interpretations
and critical nuance.

Precision of quotation and
terminology in service of a
thesis.

Judging significance
(noticing the most important
similarity/difference).

Key concepts

Writer's methods — effects
— meanings — intentions.

Structure as meaning
(focus, shifts, zooms,
threads).

Rhetorical strategy
(ethos/pathos/logos), tone
and register.

IAO5/A06 balance:
content/organisation vs
accuracy.

Key concepts

The divided self and
moral hypocrisy.

Repression —
transgression —
consequence.

The
uncanny/doppelganger
as social critique.

Reliability, framing, and
the power of secrecy.

Endpoints KS4

To understand and critically evaluate texts using a range of reading skills for different purposes; selecting relevant evidence and making inferences; identifying themes,
ideas and information; making informed personal responses and recognising and evaluating others’ responses and evaluating them.

Through regular reading of whole class form readers and exposure to high-quality texts, students further cultivate their pleasure of reading for both enjoyment and
information.

Consolidate and develop vocabulary and grammar by studying the impact and effectiveness of the writer’'s choices and further selecting vocabulary for nuances of meaning
in their own writing. Develop an understanding of the differences in registers and forms of English.

Reading high-quality, challenging and classic literature and a variety of transactional writing, students appreciate the richness and diversity of our literary heritage

Regular opportunities to write for a wide range of purposes, organising ideas and using cohesive and grammatical constructions to write for pleasure and information.
Regular opportunities to redraft and restructure to improve clarity, cohesion and effectiveness.
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Through pedagogical strategies students can speak and elaborate confidently, audibly and effectively, responding appropriately to different viewpoints through presentation
and debate

Opportunities to practice oracy skills through structured discussion, presentations and other pedagogical strategies, students are competent in the arts of speaking and
listening and participating in debate; building on the contribution of others asking questions to clarify and inform and challenge appropriately. .

Knowledge of Deconstructed essay
Prior Knowledge: 2024-25
Recap and refine sentences from prior learning from Y9 (2023-2024)

New sentences to be taught

Sentences 2, 5, 6,7,8 and 9 should be taught explicitly during Year 9 and practised to the point of mastery. All other sentences should continue to be integrated and
practised alongside the new essay sentences.

Prior Knowledge 2025-26

Recap and refine sentences from prior learning from Y8 (2023/24) and Y9 (2024-2025)
Sentence 1: Construct personal viewpoints in the form of thesis statements.
Sentence 3: Use the thesis statement to create topic sentences.

Sentence 4: Select and embed relevant

Sentence 2: Focus on the effects of the whole text and controlling ideas
Sentence 5: Analyse a writer’s use of language, structure and form

Sentence 6: Evaluate the writer’s intent

Sentence 7: Compare texts in relation to literary concepts, ideas and methods
Sentence 8: Linking to context

Sentence 9: Extend: recognising different arguments

No new sentences to be taught

All sentences should be practised to the point of mastery and integrated into essay style paragraphs.
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Recap and refine sentences from prior learning from Year 7 (2023/24) & Year 8 (2024- 25) and Y9 (2025-26)

Sentence 1: Construct personal viewpoints in the form of thesis statements.
Sentence 3: Use the thesis statement to create topic sentences.

Sentence 4: Select and embed relevant

Sentence 2. Focus on the effects of the whole text and controlling ideas
Sentence 5. Analyse a writer’s use of language, structure and form.

Sentence 6. Evaluate the writer’s intent

Sentence 7. Compare texts in relation to literary concepts, ideas and methods
Sentence 8. Linking to context

Sentence 9. Extend: recoanisini different arguments

Knowledge of Slow Writing
Prior Knowledge 2024-25

Prior Knowledge 2025-26
Recap and refine sentences from prior learning from Y8 (2023/24) and Y9 (2024-25)

Comma sandwich; more, more sentence; Adjective attack; simile start; Let loose sentence; three verb sentence; End loaded sentence; writer’'s aside sentence; not, nor,
nor sentence; prepositional push off sentence; more, more, more/less, less, less, less; Semi-colon split; Colon clarification; Never, did than; so, so sentence; The Big
because; But none more than sentence; Past participle start (ed); whoever, whenever, whichever; present participle start; The As if avalanche; The As if pivot; three
adjective punch; almost, almost, when; Repeat and reload

New sentences to be taught:

26. Or & Or Sentence
27. Without Without

28. Adverb Snap

29. Double Adverb Snap
30. Last word; first word

Recap and refine sentences from prior learning from year 7 (2023/24) and Y8 (2024/25) and previous terms in Y9

Comma sandwich; more, more, more, less, less, less; comparative more; semi-colon split; colon clarification; three verbs; prepositional push off; never di, than; so so
sentence; the big because; adjective attack; without, without; but no...more than; past participle start; not (not), nor, nor; Whoever/ Whenever/ Whichever; End Loaded
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Sentence; Present participle start (—ing); The As If Pivot; The As If Avalanche; Three Adjective Punch; Almost, Almost, When; Repeat and reload; Let loose sentence; ;
simile start; or & or sentence; without, without sentence; Adverb snap; Double Adverb Snap; Last word; first word

No new sentences to be taught Continue to revisit, retrieve and refine sentences, practising putting them into paragraphs

Assessment

comparative
paragraph(s) on a
named poem + one of
choice.

Low-stakes quizzes on
forms/devices; retrieval
on poet/poem tags.

Exit tickets: “what’s the
volta/turn doing?” one-
sentence analysis.

IAssessment

Mid-unit: timed extract analysis
paragraph + conceptual link to
whole.

End-unit: full Literature extract
question (with whole-text
connections).

IAssessment

Analytical essay
responding to a statement
(agree/disagree to what
extent).

Character-focus timed
guestion
(Sheila/Birling/Inspector).

IAssessment

Unseen single poem +
comparison (timed).

Knowledge organisers quiz;
comparative micro-essays.

comparative paragraph(s)
on a named poem + one of
choice.

IAssessment

Full PPE papers (P1 + P2)
under timed conditions.

40-minute writing mocks
with feedback codes;.

IAssessment

Literature extract essay
(with whole-text links).

Duality concept question:
construct a thesis and test it
across 3 chapters.

Cross Curricular

History
(colonialism/industrialis
ation where relevant),
Geography
(place/landscape
poems), PSHE
(identity/relationships),
Music (rhythm/ metre
parallels).

Cross Curricular

History
(Renaissance/Elizabethan), RE
(Catholic doctrine, confession),
Drama (blocking, proxemics),
Psychology
(adolescence/impulsivity).

Cross Curricular

History (Edwardian Britain,
WWIWWIIY,
Citizenship/PSHE (social
responsibility), Economics
(capitalism/socialism
basics), Drama
(set/lighting).

Cross Curricular

Art (visual symbolism),
Music (sound devices),
PSHE (identity/voice).

Cross Curricular

History/Geography/Science
non-fiction extracts; PSHE
issues for persuasive
writing.

Cross Curricular

Science (Victorian science,
experimentation ethics), RE
(sin, temptation), History
(urbanisation, class),
Psychology
(persona/shadow).

Extra-curricular

Poetry Live

Extra-curricular

Theatre visit

Extra-curricular

Extra-curricular

Extra Curricular

Extra Curricular
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Year 11

Year 11

AQA GCSE English Literature

AQA GCSE English Language

Autumn 1 Autumn 1 and Autumn 2 |Autumn 2 Autumn 2 Spring 1 Spring 1 Spring 2
Unit Title: Unit  |Unit Title: [Unit Length  [Unit Unit Unit Title: [Unit Unit Title: [Unit Unit Title |[Unit Unit Title |Unit Length
Length Title: Length Length Length Length
Worlds and Language |3 weeks AN Jekyll and Language Exam 5 Weeks
Lives Poetry |4 Paper 1 - Romeo [4 weeks Inspector |3 weeks |Hyde - 3 weeks |Paper2 |4 weeks [Practice and
Block 3 weeks |Revision and Calls - Revision Revision Final
Juliet - Revision Revision
Revision )
(Depending
on class
teacher’s
observation
S on gap
closing)
Domains of Domains of knowledge Domains of Domains of Domains of Domains of Domains of knowledge
knowledge knowledge knowledge knowledge knowledge
Reading Q1-Q4:
Anthology recall: retrieval/inf, language Plot & dramatic arc; [Structure (single set, |[Narrative method Reading:

core quotes,
themes,

forms/structure

(volta, rhyme,

metre), poet/context

shapshots.

High-value

comparisons: best
pairings, ‘most

analysis, structure analysis,
evaluation.

\Writing Q5:
narrative/descriptive—
planning arcs, viewpoint,
cohesion, technical
accuracy.

pivotal scenes;
thematic threads (fate
Vs agency; youth vs
age;
honour/patriarchy).

Character arcs
(Romeo, Juliet,

timing of entrances,
cyclical ending);
themes
(responsibility, class,
gender).

Character functions
and arcs (Sheila,

(documents,
testimonies, secrecy)
and reliability.

[Themes: duality,
repression,
respectability vs
desire, science vs

synthesis/summary,
comparison of
\viewpoints, rhetorical
methods, evaluation.

\Writing: transactional
forms
(speech/article/letter);
audience/purpose;

Interleaved content across Lit
& Lang: flexible retrieval of
texts, methods, contexts.

Exam craft: time management,
guestion selection, planning
under pressure.

Personal gap targets from
PPEs and class assessments.

45




significant”
similarities/differenc
es.

Unseen poetry:
voice, tone, shift,
pattern spotting;
concise thesis
building.

Precise evidence
use: micro-
guotation,
terminology in
service of argument.

Structural features: focus,
shifts, cyclical
openings/closings, threads.

Tybalt, Mercutio,
Nurse, Friar) and foils.

Methods: iambic
pentameter, sonnets,
motifs (light/dark),
dramatic irony;
context (Elizabethan
values).

Birling, Eric, Gerald,
Mrs B, Inspector).

Context/purpose
(1912 vs 1945;
capitalism vs
socialism); methods
(lighting, props,
irony).

religion,
degeneration.

Gothic conventions:
the double, setting
(fog, doors),
symbolism; Victorian
context (fin-de-siecle
anxieties).

argument spine;
counter-argument.

Cohesion: discourse
markers, paragraph
architecture, endings
with purpose.

Key concepts

Speaker and poet;
perspective and
reliability.

Structure as
argument
(turns/shifts) and
how it shapes
meaning.

Comparative criteria
and weighing
significance.

Alternative
interpretations and
evaluative
language.

Key concepts

Methods — effect —
meaning — writer’s intent.

Narrative arc: hook —
development — turn —
resolution.

AOS5 vs AOG6 balance;
sentence variety and
punctuation control.

Key concepts

Tragic structure and
consequences of
impulsivity.

Public feud vs private
desire.

Applying a lens (basic
feminist/archetypal) to
deepen interpretation.

Extract-to-whole
linkage.

Key concepts

Collective
responsibility vs
individualism.

The Inspector as
device/symbol;
dramatic irony as
critique.

Building a conceptual
argument (most
responsible? why?).

Key concepts

The divided self
(persona/shadow);
hypocrisy and
consequence.

Symbol tracking
(doors/fog) to theme.

Extract analysis with
disciplined whole-text
patterning.

Key concepts

Rhetorical strategy
(ethos/pathos/logos),
tone and register
control.

Comparative
argument: aligning
criteria and evaluating
perspective.

IAO5
content/organisation
\vs AOG6 accuracy
uplift.

Key concepts

Mixed-practice gains (spacing,
interleaving, retrieval).

“Most significant first” planning;
evaluative closings.

Precision over breadth: fewer,
better points.

Endpoints KS4

To understand and critically evaluate texts using a range of reading skills for different purposes; selecting relevant evidence and making inferences; identifying themes,
ideas and information; making informed personal responses and recognising and evaluating others’ responses and evaluating them.
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Through regular reading of whole class form readers and exposure to high-quality texts, students further cultivate their pleasure of reading for both enjoyment and

information.

Consolidate and develop vocabulary and grammar by studying the impact and effectiveness of the writer’'s choices and further selecting vocabulary for nuances of
meaning in their own writing. Develop an understanding of the differences in registers and forms of English.

Reading high-quality, challenging and classic literature and a variety of transactional writing, students appreciate the richness and diversity of our literary heritage

Regular opportunities to write for a wide range of purposes, organising ideas and using cohesive and grammatical constructions to write for pleasure and information.
Regular opportunities to redraft and restructure to improve clarity, cohesion and effectiveness.

Through pedagogical strategies students can speak and elaborate confidently, audibly and effectively, responding appropriately to different viewpoints through

presentation and debate

Opportunities to practice oracy skills through structured discussion, presentations and other pedagogical strategies, students are competent in the arts of speaking and
listening and participating in debate; building on the contribution of others asking questions to clarify and inform and challenge appropriately..

Assessment

Fortnightly timed
tasks: (a) anthology
comparison; (b)
unseen +
comparison.

IAssessment (With
feedback loop)

Mini-mocks: Q2+Q3 one
lesson; Q4 next; 40-min Q5

write.

Mark with codes; students

complete specific DIRT:
tighten topic sentences,

upgrade verbs, fix comma

splices.

Assessment (With
feedback loop)

Timed extract essay
(AO1-A03),

Quote-bank retrieval
tests; scene-to-theme
mapping drills.

Assessment (With
feedback loop)

Timed extract essay
(AO1-A03),

IAssessment (With
feedback loop)

Timed extract essay
(AO1-AO03),

Assessment (With
feedback loop)

Mini-mocks: Q2+Q3
one lesson; Q4 next;
40-min Q5 write.

Mark with codes;
students complete
specific DIRT: tighten
topic sentences,
upgrade verbs, fix
comma splices.

Assessment (With feedback
loop)

Rotating full papers (Lang
P1/P2, Lit papers) under timed
conditions.

Analytics dashboard (AOs,
guestion-by-question) —
individual action steps.

Targeted re-writes of weakest
paragraph; oral rehearsal of
thesis + line of argument.

Cross Curricular

History
(industrialisation/em
pire), PSHE
(identity/voice),
Music

Cross Curricular

Geography/Science non-
fiction extracts for context;
Drama (show, don't tell in

writing).

Cross Curricular

History/RE
(patriarchy,
Catholicism), Drama
(staging choices),
Psychology

Cross Curricular

History (Edwardian
Britain, world wars),
Citizenship/Economic
s (social
responsibility,
systems).

Cross Curricular

Science/RE (ethics,
temptation), History
(urban modernity),
Psychology (shadow
self).

Cross Curricular

PSHE/Citizenship
topics for writing
prompts;
History/Geography
non-fiction sources.

Cross Curricular

Study skills (metacognition,
spacing), Wellbeing (exam
stress strategies), Drama
(voice for speeches), ICT
(typing/formatting where
relevant).
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(rhythm/metre), Art
(symbolism).

(adolescence/impulse

Extra-curricular

Extra-curricular

Extra-curricular

Extra-curricular

Extra-curricular

Extra-curricular

Extra-curricular
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Year 12

Year 12

Autumn 1 Autumn 2 Spring 1 & 2 Summer 1 & 2

Unit Title: Unit Length |Unit Title: Unit Length Unit Title: Unit Length Unit Title: Unit Length
A Level English Literature 10 weeks [A Level English Literature |10 Weeks A Level English |10 Weeks A Level English 8 Weeks

Why study English
literature

The Literary Canon
Component 1
Hamlet - Shakespeare

Component 2

Introduction to the Gothic
— Wider reading and critical
appreciation

A Level English Language

Bridging Work: introduction
to A Level Study &
Beginning textual variation
and representation

Sociolinguistics: Language
& Gender

Component 1
Hamlet - Shakespeare

Component 2
- Dracula
A Level English Language

Bridging Work:
introduction to A

Level Study & Beginning
textual variation and
representation

Sociolinguistics: Language
and Power (Inc
Occupation and
technology

Literature

Component 3
Coursework texts
(analysis)

A Street Car
Named Desire
Purple Hibiscus

Component 2 -
The Bloody
Chamber

A Level English
Language

Language
Diversity
Accents/dialects

\World Englishes

Language
Change

Original Writing
NEA and Opinion
\Writing (P2 Q4)

Literature

Component 3
Additional reading
theory and
coursework
(analysis)

Component 2
The Bloody
Chamber

A Level English
Language

Textual Variations
and representation

Language
Investigation NEA
intro

More
Sociolinguistics

Exam Practice and
revision
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Domains of knowledge

0 Canon formation, period overviews,
movements; critical schools (formalism,
historicism, feminism, psychoanalysis).

0 Tragedy conventions;
Shakespearean language, soliloquy,
rhetoric, stagecraft.

0 Gaothic origins, tropes, and cultural
anxieties; intertextuality across periods

0 Mode, genre, audience, purpose;
representation; discourse structure;
graphology/orthography.

[ Gender theories (Lakoff, Tannen,
Cameron), deficit/fdominance/difference
paradigms; language ideology.

Domains of knowledge

O Tragic structure; political/theological
context; performance history.

0 Late-Victorian Gothic, degeneration theory,
epistolary form, narrative reliability.

00 Power types (instrumental/influential),
institutional discourse, occupational lexis,
digital pragmatics.

[0 Politeness theory (Brown & Levinson),
facework, accommodation (Giles),
technolexicon.

Domains of knowledge

[J Drama: American post-war context,
stage directions, symbolism;
postcolonial/narratorial control in prose.

[ Feminist/psychoanalytic/postcolonial
lenses; Carter’s revisionist fairy tales;
intertextuality and myth.

Regional/social variation;
prestige/stigma; Kachru’s circles;
globalisation; prescriptivism/descriptivism.

Historical change (semantic shift,
grammatical change), change drivers;
genre conventions of opinion writing.

Domains of knowledge

IAdvanced critical theory integration;
argument structuring; scholarly citation.

[l Regional/social variation;
prestige/stigma; Kachru’s circles;
globalisation;
prescriptivism/descriptivism.

[J Historical change (semantic shift,
grammatical change), change drivers;
genre conventions of opinion writing.

Key concepts

[ Text—context—audience reciprocity;
authorial method vs. reader response.

U Tragic hero/hamartia/catharsis;
appearance vs reality;
surveillance/uncanny in Gothic.

Variation as systematic; representation
as constructed; ideology embedded in
lexis/grammar.

Key concepts

Surveillance and knowledge; public vs private
selves; science/religion tension.

Power enacted through pragmatics;
technological affordances reshape discourse.

Key concepts

Power, voice, and trauma; domesticated
patriarchy; metamorphosis and the abject

Language as socially indexed; plurality of
standards; change as continuous and
contested..

Key concepts

Lens-aware analysis; intertextual
patterning; evaluative synthesis.

Language as socially indexed; plurality
of standards; change as continuous
and contested.

Endpoints

O Articulate what “the canon” is and
critique it using at least two critical
lenses.

0 Analyse a Hamlet passage linking
method — meaning — tragedy concept
— context.

Endpoints

[0 Write a sustained Hamlet essay integrating
close analysis and conceptual argument.

00 Analyse Dracula as fin-de-siécle critique
using at least one critical lens.

Endpoints

Produce a comparative NEA plan with
critical framing and line of argument.

Close-read Catrter’s stories linking motif
— theme — ideology.

Endpoints

(0 Submit polished NEA meeting
assessment objectives and academic
conventions.
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[0 Compare Gothic extracts with a
conceptual through-line (e.g.,
repression).

00 Analyse how texts construct
identity/relations through lexis/grammar
and discourse choices.

00 Evaluate at least two competing
gender-language claims using data
excerpts.

Compare power dynamics across
occupational/digital texts with methodical AO
breakdown.

Explain variation/change with reference
to real data and scholarship.

Draft original writing with commentary
evidencing linguistic decision-making.

[1 Deliver seminar-style analysis on
Carter with secondary sources.

[ Explain variation/change with
reference to real data and scholarship.

[ Draft original writing with
commentary evidencing linguistic
decision-making.

Assessment

U Diagnostic canon quiz
(periods/movements) + short reflective
paragraph.

00 Timed Hamlet extract paragraph (with
whole-play hypotheses).

00 Gothic comparative commentary
(800—1000 words) with criterion-based
feedback.

Assessment

00 Timed essay (Hamlet) with DIRT rewrite
targeting thesis and integration of context.

0 Extract analysis (Dracula) + mini-viva on
critical readings.

0 Comparative analysis of two contrasting
power texts (timed).

O Annotation portfolio with commentary on
pragmatics/representation.

Assessment

[0 NEA Milestones: proposal + annotated
bibliography — analytical outline — 1st
draft.

00 Timed Bloody Chamber extract
response (concept-led).

0 Diversity/change data response (timed)
with evaluative conclusion.

00 NEA Original Writing: proposal — draft
— commentary; opinion piece under timed
conditions.

Assessment

LI NEA final submission with
viva/reflective rationale.

[1 Mock exam questions sampling
Components 1 & 2; feedback mapped
to AOs.

[1 NEA Investigation: proposal + pilot
analysis.

[ Full timed papers/sections with
diagnostics; targeted DIRT cycles and
re-attempts.

Cross Curricular

Dracula Theatre Trip

Extra-curricular
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Year 13

Year 13

Autumn 1 Autumn 2 Spring 1 & 2 Summer 1 & 2

Unit Title Unit Length [Unit Title: Unit Length Unit Title: Unit Length Unit Title: Unit Length
A Level English Literature 10 weeks |A Level English Literature |10 Weeks A Level English |10 Weeks A Level English |8 Weeks

Component 1

A Doll’s House
Component 3
Coursework texts
(comparison)

A Level English Language

Language Investigation
coursework Child
Language Development

Language and Technology

Component 1

Rossetti Poetry
Component 3

Revisit Coursework
(analysis)

Component 3
Coursework (comparison)
technique plan draft

A Level English Language

Language Investigation
coursework Child
Language Development

Sociolinguistics

Literature

Exam Revision

IA Level English
Language

\World Englishes
and Accents and
Dialects

Language
Change

Literature
Exam Revision

A Level English
Language

Textual Variations
and
Representation

Language
Diversity and
Discourses

Domains of knowledge

0 Realist drama: form, stagecraft,
nineteenth-century social/ideological

context.

0 Gender, marriage, respectability,
economics; reception and performance

history.

symbolism.

Domains of knowledge

0 Pre-Raphaelite context; devotional/secular
tensions; form and prosody; imagery and

[0 Comparative technique: integrating critical
material; line-of-argument coherence.

craft.

Domains of knowledge

Consolidated text knowledge; critical
perspectives; comparative frames; exam

[0 Kachru’s circles, Schneider’'s Dynamic
Model; prestige/stigma; levelling.

strategies.

Domains of knowledge

Rapid retrieval; synoptic links;
examiner expectations; timing
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00 Comparative criticism: thesis
building, conceptual threads, secondary
sources, academic conventions.

0 Investigation design: hypothesis, data
collection, ethics, methodology,
analysis.

[0 CLD theories (Skinner, Piaget,
Bruner, Vygotsky, Halliday), transcripts,
caregiver language.

0 CMCltechnology: multimodality,
affordances, pragmatics, discourse
features.

0 Variation theories (Labov, Trudgill),
accommodation, face, power/solidarity.

00 Transcription conventions;
guantitative/qualitative methods.

00 Historical change
(lexis/grammar/semantics), prescriptivism
vs descriptivism.

[0 Mode/genre/audience/purpose;
representation; discourse structures;
ideology.

[0 Discourses about language:
standardness, correctness, identity politics

Interleaved texts, contexts, critics; question
interpretation; planning strategies.

Synoptic application across variation,
representation, diversity, change;
investigation skills transfer.

Key concepts

. O Individual vs social determinism;
performance as interpretation.

0 Comparative argument: method —
effect — meaning across texts.

Operationalising concepts; linking data
to theory; reliability/validity.

Key concepts

\Voice, desire, and renunciation; form as
meaning; intertextual echoes.

Social indexing of language; pattern—
explanation linkage.

Produce high-fidelity timed responses with

secure AO coverage.

.Compare varieties/change with data-led
analysis and evaluative conclusion.

Key concepts

Thesis-driven essays; “most significant
first”; evaluative synthesis.

Plurality of standards; change as socially
driven; evidence-based claims.

Conceptual coherence; integration of
context/criticism without bolt-on.

Key concepts

Precision and selectivity; evaluative
conclusions; critical integration.

Comparative synthesis; clarity and
economy in written argument.

Endpoints

00 Produce a concept-led analysis of a
Doll’s House extract with whole-text
links.

(0 Submit NEA comparison plan with
research question, lens, and outline
structure.

0 Deliver a close reading of a set poem
with conceptual framing.

Endpoints

00 Timed data response (varieties/change) +

reflection targets.

00 Low-stakes retrieval on key theorists/terms.

Endpoints

Consistent upper-band features across
practice questions.

Execute comparative analyses aligning
method, tone, ideology.

Endpoints

Produce consistently coherent,
accurate, and concept-led responses
across tasks.

Deliver exam-ready essays under full
timed conditions with minimal
prompting.
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00 Submit NEA comparative first draft
meeting AO expectations.

Apply sociolinguistic theory to own
dataset; refine methodology section.

0 Submit Investigation proposal with
dataset plan and analytical framework.

0 Analyse CLD/technology data using
appropriate theory and terminology.

Assessment Assessment Assessment Assessment
00 Timed poetry essay (choice of Rotating full/sectional papers; marking
poems) + targeted DIRT. - ] ) ) ) ) ) conferences; final DIRT cycle with re-
Component-specific mocks; diagnostics by Mixed-section mock; viva on planning attempts.
U NEA draft with supervisor feedback IAO; DIRT re-attempt paragraphs. choices; targeted re-draft.
rubric. ) ) ) L Full mock(s) mirroring timetable;
0 Data analysis write-up section (1,000— Comparative timed response (two texts);

; . personalised action plan; micro-targets.
1,500 words) with advisor feedback. IAO-mapped feedback + DIRT.

O Short timed commentary on sociolinguistic
extract.

When you start working on the LTP, think about the following links that you can make across the curriculum:

Vertical links — e.g. how do concepts such as tyranny/ sustainability/ romance/ tragedy run through the entire curriculum? How do you build on them? Develop them?
Challenge them? Do teachers refer back to where these concepts have been taught?

Horizontal links — these are like topic links and concepts— for example — links between kings in History / identifying the importance of migration across a number of topics —
similarities and differences of major religion / the role of the protagonist / the knowledge needed in maths. Again, as you plan you should be looking at how past knowledge
is built on, where it is revisited and how your staff and students will build on this knowledge/concepts.

Diagonal links — these are links that join concepts across year groups and subjects e.g. in English they may learn about Othello but they will link to work studied in history
about the Elizabethan period and in RS prejudice and discrimination. This will become more evident when you have a wider knowledge of the whole school curriculum.

This is the work of Clare Seeley — for more information please see the link: https://researchschool.org.uk/bradford/news/knowledge-never-the-same-river-twice

It is also important to consider:
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Spacing — planning for when you will revisit core knowledge. For example, what is the important knowledge that students need to be familiar with? — how will you ensure it

is spaced across the curriculum so they visit it again and again? This will support knowledge becoming long term

Assessment — what skills / knowledge are you assessing? How are assessments progressively more challenging? Do they assess what is important and what students need

to know? Is past knowledge revisited through assessment?

How are topics structured? Why is more time needed for some and less for others?

Dates to work towards:

There is no order in which LTP should be written. However, they are accumulative and so starting with KS3 or working back from KS5 can be helpful as it allows you to

identify how themes develop and where misconceptions might develop.

Use Teaching and Learning time to work through the LTP with staff — this doesn’t need to be completed in isolation and discussion will support staff understand the

curriculum journey better.

Date to be uploaded
onto TEAMS

Support

Forum for discussion

LTP 1 January 29" 2024
LTP2 February 26" 2024
LTP 3 March 25% 2024
LTP4 April 197 2024

LTP 5 May 20%" 2024

LTP 6 June 24" 2024

LTP 7* July 15" 2024

Line Management /
SL

There will be allocated
times for SL to meet
with EWA to discuss
the curriculum

SL meeting end of January
Three subjects will share their LTP and others will work with critical friends to talk through it

Line management — EWA and LM’s will meet to review LTP’s

SL meeting end of March/early April
Two subjects will share their LTP and others will work with critical friends to talk through the
completed LTP (2-3 years)

Line management — EWA and LM’s will meet to review LTP’s

SL meeting end of May/ early June
Two subjects will share their LTP and others will work with critical friends to talk through the
completed LTP (KS3, 4 or 5 years)

SL meeting end of June/early July
Two subjects will share their LTP and others will work with critical friends to talk through the
completed LTP (KS3, 4 or 5 years)

Line management — EWA and LM’s will meet to review LTP’s

* Some subjects have multiple Yr 12/13 courses so time will be given to complete these
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