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Year 7  
Vision/intent:  

The History curriculum at St Marys C of E High School allows students to understand how modern British society was formed. Students are also equipped 
with the knowledge of societies from across the world which enhances their knowledge of place and time. The curriculum intent centres on the second 
order concepts essential to the study of History:  

History aims to explain the causes, consequences, significance, changes and continuities which have shaped the modern world. 

•  It is crucial for students to explain the causes of events in history. Recognising social, political and economic causes. 
•  The aim of the history curriculum is for pupils to recognise and measure the impact of historical events and individuals on the modern world.  
•  Students recognise change and continuity in history are able to explain how change has occurred. 

Domains of knowledge  

Substantive Content 

Anglo Saxon and Norman England 1060-88 

Medieval Christendom c1000-1500 

Women in Medieval Europe c1000-1500 

The Impact of the Black Death c1348-1381 

Medieval revolts-The Great Revolt 1381 

Tudor England 1485-1603 

The Impact of the Reformation in Early Modern Europe c1500-1700 

Early Modern England, Ireland and Scotland 1603-1702 

Industrial and Imperial Britain 1750-1900 

The campaign for women’s rights c1900-Present 

Key concepts 

Absolutism-William I, Richard II, Henry VIII (Yr7) Stuart monarchs (Yr8), 
French and Russian revolutions (Yr8) Stuart Britain (Yr12 &13) 

Students establish a foundation of the powers of a monarch in Year 7 
studying William I, Richard II, Henry VIII. The concept of absolutism is 
introduced in Year 8 with the study of the Stuarts and Charles I in 
particular. Students are able to revisit this concept with the study of the 
French and Russian revolutions in Summer 1 of Year 8. This is essential an 
essential building block for students as the Stuarts topic is studied at A 
level. A clear understanding of the difference between types of monarchy 
will enable students to access the A Level course in Year 12 &13.  

Anti-Semitism-The Black Death (Yr7), The Holocaust (Yr9 and Yr11) and 
Anti-Semitism in England c1070-1900 (Yr10).  

Students encounter prejudice towards the Jewish population during the 
Black Death. This is important as it shows that Anti-Semitism is not just 
confined to the Holocaust. This learning in Year 7 will aid students’ 
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The Making of the Modern World-Revolution 1776-1959 

The African American Civil Rights Movement 1945-1970 

Decolonisation in Africa 1945-80 

India’s road to Independence 1900-45 

Warfare 1900-Present 

Genocide c1900-Present 

Causes of migration to Britain c800-1500 

Experience of migrants c800-1500 

Impact of migrants c800-1500  

Causes of migration to Britain c1500-1700 

Experience of migrants c1500-1700 

Impact of migrants c1500-1700 

Causes of migration to Britain c1700-1900 

Experience of migrants c1700-1900 

Impact of migrants c1700-1900 

Causes of migration to Britain c1900-Present 

Experience of migrants c1900-Present 

Impact of migrants c1900-Present 

Weimar Germany 1918-1933 

The rise of the Nazi Party 1918-33 

The Nazi State 1933-39 

Post war international relations in the Cold War 1943-56 

understanding when Jewish migration in the Medieval period is studied in 
Year 10.   

Aristocracy-Norman Aristocracy (Yr7 and Yr 10), Medieval Women (Yr7), 
Tudor England (Yr7), The Restoration (Yr8 and Yr13), The French 
Revolution (Yr8), Social Hierarchy in Early Modern England (Yr10).  

Students establish an understanding of social hierarchy in the first two 
terms of Year 7. The Feudal System is an integral part of learning. It is 
introduced in the Normans topic but is reinforced in the Medieval women 
and Black Death topics. Students are able to use the Feudal system as a 
frame of reference as they view how women from different classes were 
treated and how the Black Death had an impact on rich and poor. This 
learning will ensure that when the students study Anglo Saxon and 
Norman England at KS4 they can explain the role of the Feudal system at 
length and start to question its effectiveness. In Year 8, the Stuarts topic 
provides an opportunity to demonstrated how the aristocracy can 
challenge the monarchy and an absolutist monarch in particular. This is 
essential for understanding complex topics in Year 12 &13. The French 
Revolution provides a useful comparison in Year 8 as pupils are able to use 
their prior learning of Charles I and apply it to the reign of Louis XVI.  

Civil and Human Rights-Suffrage (Yr8), Revolutions (Yr8)  African American 
Civil Rights (Yr8 and Yr13 NEA), Decolonisation (Yr9), Rights of Indian 
citizens under British rule (Yr9) Denial of civil rights during the Holocaust 
(Yr9 and Yr11).  

Students study the struggle for suffrage in Year 8. Case studies of Peterloo 
and the Suffragettes establish what is meant by civil and human rights. 
The American and French revolutions provide students with criteria of 
what is meant my freedom. This is then enhanced with the study of 
decolonisation in the post war era. Students are able to apply what has 
been learnt in the Year 8 Colonialism unit and then explain how citizens of 
Algeria and Ghana were able to dismantle features of the French and 
British empires respectively.  
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Cold War international crises 1958-1968 

Détente 1968-79 

The Second Cold War 1979-91 

 

Kings and parliaments 1603-29 

Personal Rule and Political Breakdown 1629-40 

Division and Conflict 1640-46 

Radicalism and Regicide 1646-49 

Republic and Restoration 1649-60 

The Restoration 1660-78 

Crisis and Revolution 1678-89 

Revolution and War 1689-1702 

 

 

 

 
 

Communism-Russian Revolution (Yr8, Yr12 and Yr13), Weimar and Nazi 
Germany and The Cold War (Yr11) 

The basics of communism are taught in Year 8 with the Russian 
Revolution. This is extremely helpful when explaining the appeal of 
Communism in Weimar Germany. The concept is revisited in the Cold War 
unit when studying ideology. The foundation provided in previous years 
ensures students can enhance their understanding of communism by 
encountering Stalin’s rule at the start of the Cold War. At A-Level students 
are then able to recognise the key features of Stalinist policy.  

Conquest-William’s conquest of England (Yr7), Colonialism (Yr8 and Yr10), 
Mansa Musa (Yr9), Stalin’s takeover of Eastern Europe (Yr11, 12 &13). 

Students will establish a foundation of knowledge of conquest through 
studying William’s victory at the Battle of Hastings and subsequent 
consolidation of power. This knowledge will deepen in year 8 as conquest 
in taught through and international context through the expansion of the 
British Empire. In Year 9, students learn that conquest was not just a 
European concept. The study of Mansa Musa challenges students’ 
preconceptions of African history. Understanding of the characteristics of 
conquest expands at GCSE with the study of the Cold War and Stalin’s 
takeover of Eastern Europe. Conquest through propaganda, censorship 
and oppression. At A Level, students are able to develop this knowledge of 
the actions of Stalin in their study of Russia 1917-24.  

Dictatorship-Russian Revolution (Yr8,11 12 and 13), Genocide (Yr9), 
Weimar and Nazi Germany (Yr11) 

Students will compare leaders they have studied from monarchs to prime 
ministers to presidents. The prior knowledge will help them establish the 
concept that there are different types of leadership. The Year 8 curriculum 
provides this opportunity to compare revolutions and their consequences. 
Having established the criteria of what makes a dictator in KS3, students 
will then be able to build upon this knowledge with a study of Germany 
1918-39 and the Cold War 1941-91 at KS4. A Level students then study 
Russia 1917-54 for A Level.  
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Empire-Colonialism (Yr8), African empires (Yr9) Decolonisation (Yr9) 

Students first encounter empire in Year 8 with examples of British 
Colonialism in India, Nigeria, Jamaica and Barbados. They will identify the 
causes of British expansion. Students will measure the impact of the 
British on the different parts of the empire. This is essential in providing 
students with a foundation for identifying the features of empire that they 
then can use in the Year 9 study of decolonisation. In Year 9, students will 
study another example of empire in Mansa Musa’s Malian empire. This 
provides students with contexts besides the British empire to widening 
their understanding of the concept.    

Gender-Medieval Women (Yr7 and Yr10), Female suffrage (Yr8) Feminism 
(Yr8), Women and African American civil rights (Yr8 and Yr13) 

To combat the imbalance in gender when it comes to teaching history the 
inclusion of Medieval Women at Year 7 is crucial to students 
understanding that women have always been part of history. This is 
important for progressing beyond the curriculum model of women 
appearing when studying suffragettes and students not having prior 
knowledge of the role of women both British society and abroad. The 
inclusion of women in the 20th century in Year 8 is a scheme of learning 
that provides students with a long history of women’s right rather than 
stopping with the Representation of the people act in 1918. Students are 
then able to study an example of the importance of African American 
women in organising protest in the USA. Some students have chosen this 
topic as a key part of their NEA at A Level.  

Genocide-Normans (Yr7 and Yr10), Nazi Germany (Yr9 and Yr11) 

Students are introduced to the concept with the Harrying of the North in 
Year 7. The overarching question for this assessment is based upon change 
and continuity under the Normans rather than the standard focusing on 
why William won. The Harrying of the North is an example of genocide 
used so that students have an example to refer to in Year 9. The Year 9 
Genocide unit is the last they study at KS3 to prepare those taking history 
for the study of Nazi Germany at KS4. The Holocaust is a central part of the 
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Year 9 study but so are examples such as Rwanda and Cambodia to 
demonstrate to the students that genocide continued beyond 1945.  

Migration-Normans (Yr7) Tudors (Yr7) Local study (Yr7), Colonialism (Yr8), 
Genocide (Yr8), Migrants in Britain (Yr10). 

Migration has been an important concept for the department in making 
the curriculum more representative. The Migrants in Britain c800-Present 
unit at GCSE has been structured in a way so that the causes of migration, 
experiences of migrants and impact of migrants are considered. In order 
for students to be prepared for this unit the department has made 
changes at KS3 to focus on migration. The Norman unit in Year 7 centres 
on the impact of the Norman invasion. We also felt it was important to 
study the impact of the Reformation and religious persecution being a 
push factor in migration. Therefore, migration is included in the Year 7 
curriculum when studying the Early Modern period so that students can 
see how factors such as migration and religion are linked. The Colonialism 
unit in Year 8 demonstrates to students that the British Empire increased 
links between Britain and the wider world. For example, the study of 
Jamaica and Barbados is important because it shows why there was a link 
between these two countries and Britain. In Year 10 when studying 
Notting Hill students will already have the prior knowledge to make these 
links when studying the Windrush generation.  

Nationalism-Colonialism (Yr8), Decolonisation (Yr9), 20th century warfare 
(Yr9), Weimar and Nazi Germany (Yr11), Cold War (Yr11), Russia (Yr12 and 
13) 

Students encounter nationalism for the first time when studying the 
colonialism unit in Year 8. The context then shifts to nationalism in the 
from of revolutions eg American and Cuban. This concept is then shown as 
part of the Decolonisation study demonstrating that nationalist 
movements are not just part of expanding an empire but as part of 
liberation movements. This theme is repeated in the Cold War with 
examples of resistance against the Soviet regime in Hungary and 
Czechoslovakia.  
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Protest and Revolution-Peasants Revolt (Yr7), Kett’s Rebellion (Yr7), 
Women’s Rights (Yr8), Revolution (Yr8), Decolonisation (Yr9), Migrants in 
Britain (Yr10), Cold War (Yr11),Stuarts (Yr12 and 13) Russia (Yr12 and 13) 

The curriculum provides students with the opportunity to study issues of 
social justice on a frequent basis so that they can apply what they have 
learned in History lessons to the world they live in. Causes of protest 
based on unfair rulers or unjust rules are an important them in Year 7. Civil 
human rights are a cornerstone of the Year 8 curriculum that build upon 
events such as the Peasant’s revolt in Year 7. The study of women’s rights 
in the 20th century and the civil rights movement in the USA provides 
students with examples of marginalised groups both in Britain and abroad. 
Examples of nationalist uprisings are a frequent theme in Year 9,10 and 11 
to demonstrate that nationalism is an important theme in many protests 
and revolutions. At A Level the social and religious radicalism of the 1640s 
with the Diggers, Ranters, and Levellers provides students with an 
opportunity to enhance their knowledge of protest. Ultimately showing 
that the impact of protest is not always immediate and can have an impact 
further down the historical line. Levellers to the Chartists to the 
Suffragettes.  

Disciplinary Concepts- Cause and consequence, change and continuity, 
chronology, similarity and difference, significance.  

All disciplinary concepts referred to in more detail under each unit heading.  

Year 7 

Half Term 1 Half Term 2 Half Term 3  
 

What was the impact 

of the Normans on 

England? 

Unit length 

7 weeks 

How empowered 
were women in the 
medieval period? 

Unit length  

7 weeks 

How far did the Black 
Death change the 
Medieval world? 

Unit length 

6 weeks 
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Domains of knowledge  

Anglo Saxon England 1060-66 

Norman England 1066-1154 

Domains of knowledge  

Medieval Christendom c1000-1500 

Women in Medieval Europe c1000-1500 

Domains of knowledge  

The Impact of the Black Death c1348-1381 

Peasants’ Revolt 1381 

Key concepts 

Change over time –Changes between Anglo 
Saxon and Norman England. Continuities 
between Anglo Saxon and Norman England.  

Significance – Significance of William I.  

Conquest-Understanding of conquest is more 
than winning battles. Government, building of 
castles and Domesday Book.  

Migration-Impact of Norman migrants. Link to 
GCSE migration.  

Key concepts 

Change over time – Attitudes towards women.  

Significance – Important female individuals in 
Medieval Europe.  

Gender-Concept of gender. Challenging 
misconceptions about gender.  
 

Key concepts   

Cause and consequence-consequences of the 
Black Death. Peasants’ Revolt.  

Change over time-Population.  

Migration-Movement of people as a 
consequence of the Black Death.  

Protest and Revolution-The Peasants’ Revolt. 
Identifying the causes of why people protest. 
Link with Year 8 curriculum.  

End points  

An ability to formulate arguments, framed 

around key historical concepts, in order to 

provide analytical responses to historical 

questions. 

Be able to construct an accurate and useful 

timeline, with guidance on how to use it. 

End points  

An ability to formulate arguments, framed 
around key historical concepts, in order to 
provide analytical responses to historical 
questions. 

Be able to construct an accurate and useful 
timeline, with guidance on how to use it. 

Skills in using historical sources independently, 
in order to carry out a historical investigation. 

End points  

Be able to construct an accurate and useful 
timeline, with guidance on how to use it. 

An ability to formulate arguments, framed 
around key historical concepts, in order to 
provide analytical responses to historical 
questions. 

Ability to explain the importance of factual 
evidence in history. 

Declarative/procedural knowledge broken 
down: 
Anglo Saxon England 1060-66 
Social Hierarchy 
Influence of the Church 

Declarative/procedural knowledge broken 
down:  
Medieval Women 
How empowered were Medieval women? 
Women and travel 

Declarative/procedural knowledge broken 
down:  
Causes of the Black Death 
Trade 
Migration 
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Succession Crisis 
The Battle of Hastings 
Norman England 1066-1154 
Anglo Saxon rebellions 
Harrying of the North 
Castles 
Domesday Book 

Women and employment 
Women and finance 
Women and the home 
Women and education 

Religion 
Treatments of the Black Death 
Consequences of the Black Death 
Statute of Labourers 1351 
The Peasants’ Revolt 1381 

Assessment  

Retrieval quiz 

The most effective strategy of the Norman 
Conquest was the building of castles. How far do 
you agree? 
 

Assessment  

Retrieval quiz 

How empowered (free and powerful) were 
women during the Medieval Period? 

 

Assessment 

Retrieval quiz 

How far did the Black Death change life in 
Medieval England? 

Cross Curricular  
Half term 1 
RS-Impact of Christianity. Changes to the church under the Normans.  
PD-Systems of government.  
Geography-European Geography 
Engineering-Castles   
Half Term 2 
Sociology-Gender 
PD-Systems of government.  
RS-Attitudes of the Church  
Half Term 3 
Geography-The Silk Road. Trade route.  
Science-Pandemics.  

Extra-curricular 
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Year 8 
Vision/intent:  

The History curriculum at St Marys C of E High School allows students to understand how modern British society was formed. Students are also equipped 
with the knowledge of societies from across the world which enhances their knowledge of place and time. The curriculum intent centres on the second 
order concepts essential to the study of History:  

History aims to explain the causes, consequences, significance, changes and continuities which have shaped the modern world. 

•  It is crucial for students to explain the causes of events in history. Recognising social, political and economic causes. 
•  The aim of the history curriculum is for pupils to recognise and measure the impact of historical events and individuals on the modern world.  
•  Students recognise change and continuity in history are able to explain how change has occurred. 

Domains of knowledge  

Substantive Content 

Anglo Saxon and Norman England 1060-88 

Medieval Christendom c1000-1500 

Women in Medieval Europe c1000-1500 

The Impact of the Black Death c1348-1381 

Medieval revolts-The Great Revolt 1381 

Tudor England 1485-1603 

The Impact of the Reformation in Early Modern Europe c1500-1700 

Early Modern England, Ireland and Scotland 1603-1702 

Industrial and Imperial Britain 1750-1900 

The campaign for women’s rights c1900-Present 

Key concepts 

Absolutism-William I, Richard II, Henry VIII (Yr7) Stuart monarchs (Yr8), 
French and Russian revolutions (Yr8) Stuart Britain (Yr12 &13) 

Students establish a foundation of the powers of a monarch in Year 7 
studying William I, Richard II, Henry VIII. The concept of absolutism is 
introduced in Year 8 with the study of the Stuarts and Charles I in 
particular. Students are able to revisit this concept with the study of the 
French and Russian revolutions in Summer 1 of Year 8. This is essential an 
essential building block for students as the Stuarts topic is studied at A 
level. A clear understanding of the difference between types of monarchy 
will enable students to access the A Level course in Year 12 &13.  

Anti-Semitism-The Black Death (Yr7), The Holocaust (Yr9 and Yr11) and 
Anti-Semitism in England c1070-1900 (Yr10).  

Students encounter prejudice towards the Jewish population during the 
Black Death. This is important as it shows that Anti-Semitism is not just 
confined to the Holocaust. This learning in Year 7 will aid students’ 
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The Making of the Modern World-Revolution 1776-1959 

The African American Civil Rights Movement 1945-1970 

Decolonisation in Africa 1945-80 

India’s road to Independence 1900-45 

Warfare 1900-Present 

Genocide c1900-Present 

Causes of migration to Britain c800-1500 

Experience of migrants c800-1500 

Impact of migrants c800-1500  

Causes of migration to Britain c1500-1700 

Experience of migrants c1500-1700 

Impact of migrants c1500-1700 

Causes of migration to Britain c1700-1900 

Experience of migrants c1700-1900 

Impact of migrants c1700-1900 

Causes of migration to Britain c1900-Present 

Experience of migrants c1900-Present 

Impact of migrants c1900-Present 

Weimar Germany 1918-1933 

The rise of the Nazi Party 1918-33 

The Nazi State 1933-39 

Post war international relations in the Cold War 1943-56 

understanding when Jewish migration in the Medieval period is studied in 
Year 10.   

Aristocracy-Norman Aristocracy (Yr7 and Yr 10), Medieval Women (Yr7), 
Tudor England (Yr7), The Restoration (Yr8 and Yr13), The French 
Revolution (Yr8), Social Hierarchy in Early Modern England (Yr10).  

Students establish an understanding of social hierarchy in the first two 
terms of Year 7. The Feudal System is an integral part of learning. It is 
introduced in the Normans topic but is reinforced in the Medieval women 
and Black Death topics. Students are able to use the Feudal system as a 
frame of reference as they view how women from different classes were 
treated and how the Black Death had an impact on rich and poor. This 
learning will ensure that when the students study Anglo Saxon and 
Norman England at KS4 they can explain the role of the Feudal system at 
length and start to question its effectiveness. In Year 8, the Stuarts topic 
provides an opportunity to demonstrated how the aristocracy can 
challenge the monarchy and an absolutist monarch in particular. This is 
essential for understanding complex topics in Year 12 &13. The French 
Revolution provides a useful comparison in Year 8 as pupils are able to use 
their prior learning of Charles I and apply it to the reign of Louis XVI.  

Civil and Human Rights-Suffrage (Yr8), Revolutions (Yr8)  African American 
Civil Rights (Yr8 and Yr13 NEA), Decolonisation (Yr9), Rights of Indian 
citizens under British rule (Yr9) Denial of civil rights during the Holocaust 
(Yr9 and Yr11).  

Students study the struggle for suffrage in Year 8. Case studies of Peterloo 
and the Suffragettes establish what is meant by civil and human rights. 
The American and French revolutions provide students with criteria of 
what is meant my freedom. This is then enhanced with the study of 
decolonisation in the post war era. Students are able to apply what has 
been learnt in the Year 8 Colonialism unit and then explain how citizens of 
Algeria and Ghana were able to dismantle features of the French and 
British empires respectively.  
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Cold War international crises 1958-1968 

Détente 1968-79 

The Second Cold War 1979-91 

 

Kings and parliaments 1603-29 

Personal Rule and Political Breakdown 1629-40 

Division and Conflict 1640-46 

Radicalism and Regicide 1646-49 

Republic and Restoration 1649-60 

The Restoration 1660-78 

Crisis and Revolution 1678-89 

Revolution and War 1689-1702 

 

 

 

 
 

Communism-Russian Revolution (Yr8, Yr12 and Yr13), Weimar and Nazi 
Germany and The Cold War (Yr11) 

The basics of communism are taught in Year 8 with the Russian 
Revolution. This is extremely helpful when explaining the appeal of 
Communism in Weimar Germany. The concept is revisited in the Cold War 
unit when studying ideology. The foundation provided in previous years 
ensures students can enhance their understanding of communism by 
encountering Stalin’s rule at the start of the Cold War. At A-Level students 
are then able to recognise the key features of Stalinist policy.  

Conquest-William’s conquest of England (Yr7), Colonialism (Yr8 and Yr10), 
Mansa Musa (Yr9), Stalin’s takeover of Eastern Europe (Yr11, 12 &13). 

Students will establish a foundation of knowledge of conquest through 
studying William’s victory at the Battle of Hastings and subsequent 
consolidation of power. This knowledge will deepen in year 8 as conquest 
in taught through and international context through the expansion of the 
British Empire. In Year 9, students learn that conquest was not just a 
European concept. The study of Mansa Musa challenges students’ 
preconceptions of African history. Understanding of the characteristics of 
conquest expands at GCSE with the study of the Cold War and Stalin’s 
takeover of Eastern Europe. Conquest through propaganda, censorship 
and oppression. At A Level, students are able to develop this knowledge of 
the actions of Stalin in their study of Russia 1917-24.  

Dictatorship-Russian Revolution (Yr8,11 12 and 13), Genocide (Yr9), 
Weimar and Nazi Germany (Yr11) 

Students will compare leaders they have studied from monarchs to prime 
ministers to presidents. The prior knowledge will help them establish the 
concept that there are different types of leadership. The Year 8 curriculum 
provides this opportunity to compare revolutions and their consequences. 
Having established the criteria of what makes a dictator in KS3, students 
will then be able to build upon this knowledge with a study of Germany 
1918-39 and the Cold War 1941-91 at KS4. A Level students then study 
Russia 1917-54 for A Level.  
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Empire-Colonialism (Yr8), African empires (Yr9) Decolonisation (Yr9) 

Students first encounter empire in Year 8 with examples of British 
Colonialism in India, Nigeria, Jamaica and Barbados. They will identify the 
causes of British expansion. Students will measure the impact of the 
British on the different parts of the empire. This is essential in providing 
students with a foundation for identifying the features of empire that they 
then can use in the Year 9 study of decolonisation. In Year 9, students will 
study another example of empire in Mansa Musa’s Malian empire. This 
provides students with contexts besides the British empire to widening 
their understanding of the concept.    

Gender-Medieval Women (Yr7 and Yr10), Female suffrage (Yr8) Feminism 
(Yr8), Women and African American civil rights (Yr8 and Yr13) 

To combat the imbalance in gender when it comes to teaching history the 
inclusion of Medieval Women at Year 7 is crucial to students 
understanding that women have always been part of history. This is 
important for progressing beyond the curriculum model of women 
appearing when studying suffragettes and students not having prior 
knowledge of the role of women both British society and abroad. The 
inclusion of women in the 20th century in Year 8 is a scheme of learning 
that provides students with a long history of women’s right rather than 
stopping with the Representation of the people act in 1918. Students are 
then able to study an example of the importance of African American 
women in organising protest in the USA. Some students have chosen this 
topic as a key part of their NEA at A Level.  

Genocide-Normans (Yr7 and Yr10), Nazi Germany (Yr9 and Yr11) 

Students are introduced to the concept with the Harrying of the North in 
Year 7. The overarching question for this assessment is based upon change 
and continuity under the Normans rather than the standard focusing on 
why William won. The Harrying of the North is an example of genocide 
used so that students have an example to refer to in Year 9. The Year 9 
Genocide unit is the last they study at KS3 to prepare those taking history 
for the study of Nazi Germany at KS4. The Holocaust is a central part of the 
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Year 9 study but so are examples such as Rwanda and Cambodia to 
demonstrate to the students that genocide continued beyond 1945.  

Migration-Normans (Yr7) Tudors (Yr7) Local study (Yr7), Colonialism (Yr8), 
Genocide (Yr8), Migrants in Britain (Yr10). 

Migration has been an important concept for the department in making 
the curriculum more representative. The Migrants in Britain c800-Present 
unit at GCSE has been structured in a way so that the causes of migration, 
experiences of migrants and impact of migrants are considered. In order 
for students to be prepared for this unit the department has made 
changes at KS3 to focus on migration. The Norman unit in Year 7 centres 
on the impact of the Norman invasion. We also felt it was important to 
study the impact of the Reformation and religious persecution being a 
push factor in migration. Therefore, migration is included in the Year 7 
curriculum when studying the Early Modern period so that students can 
see how factors such as migration and religion are linked. The Colonialism 
unit in Year 8 demonstrates to students that the British Empire increased 
links between Britain and the wider world. For example, the study of 
Jamaica and Barbados is important because it shows why there was a link 
between these two countries and Britain. In Year 10 when studying 
Notting Hill students will already have the prior knowledge to make these 
links when studying the Windrush generation.  

Nationalism-Colonialism (Yr8), Decolonisation (Yr9), 20th century warfare 
(Yr9), Weimar and Nazi Germany (Yr11), Cold War (Yr11), Russia (Yr12 and 
13) 

Students encounter nationalism for the first time when studying the 
colonialism unit in Year 8. The context then shifts to nationalism in the 
from of revolutions eg American and Cuban. This concept is then shown as 
part of the Decolonisation study demonstrating that nationalist 
movements are not just part of expanding an empire but as part of 
liberation movements. This theme is repeated in the Cold War with 
examples of resistance against the Soviet regime in Hungary and 
Czechoslovakia.  
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Protest and Revolution-Peasants Revolt (Yr7), Kett’s Rebellion (Yr7), 
Women’s Rights (Yr8), Revolution (Yr8), Decolonisation (Yr9), Migrants in 
Britain (Yr10), Cold War (Yr11),Stuarts (Yr12 and 13) Russia (Yr12 and 13) 

The curriculum provides students with the opportunity to study issues of 
social justice on a frequent basis so that they can apply what they have 
learned in History lessons to the world they live in. Causes of protest 
based on unfair rulers or unjust rules are an important them in Year 7. Civil 
human rights are a cornerstone of the Year 8 curriculum that build upon 
events such as the Peasant’s revolt in Year 7. The study of women’s rights 
in the 20th century and the civil rights movement in the USA provides 
students with examples of marginalised groups both in Britain and abroad. 
Examples of nationalist uprisings are a frequent theme in Year 9,10 and 11 
to demonstrate that nationalism is an important theme in many protests 
and revolutions. At A Level the social and religious radicalism of the 1640s 
with the Diggers, Ranters, and Levellers provides students with an 
opportunity to enhance their knowledge of protest. Ultimately showing 
that the impact of protest is not always immediate and can have an impact 
further down the historical line. Levellers to the Chartists to the 
Suffragettes.  

Disciplinary Concepts- Cause and consequence, change and continuity, 
chronology, similarity and difference, significance.  

All disciplinary concepts referred to in more detail under each unit heading.  

Year 8 

Half Term 1 Half Term 2 Half Term 3  
 

Was Britain turned 

upside down in the 

seventeenth century? 
 

Unit length 

7 weeks 

To what extent were 
the actions of 
individuals the most 
significant factor in 
improving the lives of 

Unit length  

7 weeks 

Was religion the main 
cause of the growth of 
the British Empire? 

Unit length 

6 weeks 
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the working class in 
the 19th century? 

Domains of knowledge 

The Impact of the Reformation in Early Modern 
Europe c1500-1700.  

What was the religious situation of England in 
1603? Students should have a knowledge of 
Catholic and Protestant revision from Year 7. 

Chronological understanding. Tudors to Stuarts.  
 

Domains of knowledge  

Industrial and Imperial Britain c1750-1900  

Domains of knowledge  

Industrial and Imperial Britain c1750-1900 

Key concepts 

The work of the historian 
Sorting evidence and reaching a conclusion. 
Understanding that historians are able to reach 
different conclusions.  

Change over time-How far did Britain change 
over 60 years?  

Similarity of difference-Tudors and Stuarts. 

Key concepts 

The work of the historian Sorting evidence and 
reaching a conclusion. Understanding that 
historians are able to reach different 
conclusions. 

Change and continuity-How far did life improve 
in the 19th century?  

How far did the developments of the Industrial 
Revolution affect the working class, middle class 
and upper class? 

Key concepts  

Chronology-  

End points  

Know what Civil War is and explain the impact 

on the country.  

Know what the features of a Republic are and 

explain why the Republic was short lived.  

Describes a range of events in order to answer a 

question on the wider context. Eg using the 

End points  
 

End points  

To make inferences from sources. Begin to judge 
utility using provenance.  

Work of a historian. Use of evidence. 
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Restoration as evidence that the world was not 

‘turned upside down’. 

Agreeing or disagreeing with a historians view.  

Declarative/procedural knowledge broken 
down:  

James I 

• Religious context of Protestant England 

• Finances  

• Relationship with parliament 

 

Charles I 

• Relationship with parliament 

• Religious changes under Laud 

• Ship Money 

• The road to Civil War 

Civil War 

• Why did parliament win the Civil War? 

• Execution of Charles I 

Cromwell 

• What is a republic? 

• The Rump 

The Restoration 

• Why did England restore the monarchy? 

• Charles II 

Declarative/procedural knowledge broken 
down:  

The pace of change during the Industrial 
Revolution 1750-1900.  

Manchester and the Industrial Revolution.  

Social hierarchy.  

The link between industrialisation and the 
demand for suffrage. Peterloo 1819.  

Declarative/procedural knowledge broken 
down:  

The role that missionaries played in the spread 
of Christianity within the British Empire.  
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Assessment  

Retrieval on Tudors from Year 7 and Stuarts 
from earlier in the unit.  

Essay requiring balanced argument then 
reaching a judgement on: Was Britain turned 
upside down in the seventeenth century? 

Change and continuity is the primary focus for 
this assessment. Students will be able to judge 
how far Britain changed from the outbreak of 
the English Civil War to the Restoration.  

Assessment  

Source analysis on political cartoons.  

Essay requiring balanced argument then 
reaching a judgement on: To what extent were 
the actions of individuals the most significant 
factor in improving the lives of the working class 
in the 19th century? 

Primary focus on significance. How far did 
people’s lives improve? Essential skill of source 
analysis plays a prominent part in this 
assessment to.  
 

Assessment 

Source analysis on political cartoons.  

Essay requiring balanced argument then 
reaching a judgement on: Was religion the main 
cause of the growth of the British Empire? 

 

Cross Curricular  

Half term 1 

RS-Religious conflict. Differences between Catholics and Protestants.  
Geography-The British Isles 
PD-Systems of government. Monarchy vs Republic.  
Half Term 2 

Geography-Urbanisation, problems of overcrowding 
Science-Spread of disease-Cholera, typhoid, influenza 
Engineering-Bazalgette and the London sewer system.  
PD-Suffrage.  
Sociology-Social hierarchy 
Half Term 3 

Geography-African geography 
Engineering-Railways and steamboats in the industrial age.  
RS-The role of missionaries in African colonies.   

Extra-curricular 
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Year 9 
Vision/intent:  

The History curriculum at St Marys C of E High School allows students to understand how modern British society was formed. Students are also equipped 
with the knowledge of societies from across the world which enhances their knowledge of place and time. The curriculum intent centres on the second 
order concepts essential to the study of History:  

History aims to explain the causes, consequences, significance, changes and continuities which have shaped the modern world. 

•  It is crucial for students to explain the causes of events in history. Recognising social, political and economic causes. 
•  The aim of the history curriculum is for pupils to recognise and measure the impact of historical events and individuals on the modern world.  
•  Students recognise change and continuity in history are able to explain how change has occurred. 

Domains of knowledge  

Substantive Content 

Anglo Saxon and Norman England 1060-88 

Medieval Christendom c1000-1500 

Women in Medieval Europe c1000-1500 

The Impact of the Black Death c1348-1381 

Medieval revolts-The Great Revolt 1381 

Tudor England 1485-1603 

The Impact of the Reformation in Early Modern Europe c1500-1700 

Early Modern England, Ireland and Scotland 1603-1702 

Industrial and Imperial Britain 1750-1900 

The campaign for women’s rights c1900-Present 

Key concepts 

Absolutism-William I, Richard II, Henry VIII (Yr7) Stuart monarchs (Yr8), 
French and Russian revolutions (Yr8) Stuart Britain (Yr12 &13) 

Students establish a foundation of the powers of a monarch in Year 7 
studying William I, Richard II, Henry VIII. The concept of absolutism is 
introduced in Year 8 with the study of the Stuarts and Charles I in 
particular. Students are able to revisit this concept with the study of the 
French and Russian revolutions in Summer 1 of Year 8. This is essential an 
essential building block for students as the Stuarts topic is studied at A 
level. A clear understanding of the difference between types of monarchy 
will enable students to access the A Level course in Year 12 &13.  

Anti-Semitism-The Black Death (Yr7), The Holocaust (Yr9 and Yr11) and 
Anti-Semitism in England c1070-1900 (Yr10).  

Students encounter prejudice towards the Jewish population during the 
Black Death. This is important as it shows that Anti-Semitism is not just 
confined to the Holocaust. This learning in Year 7 will aid students’ 
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The Making of the Modern World-Revolution 1776-1959 

The African American Civil Rights Movement 1945-1970 

Decolonisation in Africa 1945-80 

India’s road to Independence 1900-45 

Warfare 1900-Present 

Genocide c1900-Present 

Causes of migration to Britain c800-1500 

Experience of migrants c800-1500 

Impact of migrants c800-1500  

Causes of migration to Britain c1500-1700 

Experience of migrants c1500-1700 

Impact of migrants c1500-1700 

Causes of migration to Britain c1700-1900 

Experience of migrants c1700-1900 

Impact of migrants c1700-1900 

Causes of migration to Britain c1900-Present 

Experience of migrants c1900-Present 

Impact of migrants c1900-Present 

Weimar Germany 1918-1933 

The rise of the Nazi Party 1918-33 

The Nazi State 1933-39 

Post war international relations in the Cold War 1943-56 

understanding when Jewish migration in the Medieval period is studied in 
Year 10.   

Aristocracy-Norman Aristocracy (Yr7 and Yr 10), Medieval Women (Yr7), 
Tudor England (Yr7), The Restoration (Yr8 and Yr13), The French 
Revolution (Yr8), Social Hierarchy in Early Modern England (Yr10).  

Students establish an understanding of social hierarchy in the first two 
terms of Year 7. The Feudal System is an integral part of learning. It is 
introduced in the Normans topic but is reinforced in the Medieval women 
and Black Death topics. Students are able to use the Feudal system as a 
frame of reference as they view how women from different classes were 
treated and how the Black Death had an impact on rich and poor. This 
learning will ensure that when the students study Anglo Saxon and 
Norman England at KS4 they can explain the role of the Feudal system at 
length and start to question its effectiveness. In Year 8, the Stuarts topic 
provides an opportunity to demonstrated how the aristocracy can 
challenge the monarchy and an absolutist monarch in particular. This is 
essential for understanding complex topics in Year 12 &13. The French 
Revolution provides a useful comparison in Year 8 as pupils are able to use 
their prior learning of Charles I and apply it to the reign of Louis XVI.  

Civil and Human Rights-Suffrage (Yr8), Revolutions (Yr8)  African American 
Civil Rights (Yr8 and Yr13 NEA), Decolonisation (Yr9), Rights of Indian 
citizens under British rule (Yr9) Denial of civil rights during the Holocaust 
(Yr9 and Yr11).  

Students study the struggle for suffrage in Year 8. Case studies of Peterloo 
and the Suffragettes establish what is meant by civil and human rights. 
The American and French revolutions provide students with criteria of 
what is meant my freedom. This is then enhanced with the study of 
decolonisation in the post war era. Students are able to apply what has 
been learnt in the Year 8 Colonialism unit and then explain how citizens of 
Algeria and Ghana were able to dismantle features of the French and 
British empires respectively.  
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Cold War international crises 1958-1968 

Détente 1968-79 

The Second Cold War 1979-91 

 

Kings and parliaments 1603-29 

Personal Rule and Political Breakdown 1629-40 

Division and Conflict 1640-46 

Radicalism and Regicide 1646-49 

Republic and Restoration 1649-60 

The Restoration 1660-78 

Crisis and Revolution 1678-89 

Revolution and War 1689-1702 

 

 

 

 
 

Communism-Russian Revolution (Yr8, Yr12 and Yr13), Weimar and Nazi 
Germany and The Cold War (Yr11) 

The basics of communism are taught in Year 8 with the Russian 
Revolution. This is extremely helpful when explaining the appeal of 
Communism in Weimar Germany. The concept is revisited in the Cold War 
unit when studying ideology. The foundation provided in previous years 
ensures students can enhance their understanding of communism by 
encountering Stalin’s rule at the start of the Cold War. At A-Level students 
are then able to recognise the key features of Stalinist policy.  

Conquest-William’s conquest of England (Yr7), Colonialism (Yr8 and Yr10), 
Mansa Musa (Yr9), Stalin’s takeover of Eastern Europe (Yr11, 12 &13). 

Students will establish a foundation of knowledge of conquest through 
studying William’s victory at the Battle of Hastings and subsequent 
consolidation of power. This knowledge will deepen in year 8 as conquest 
in taught through and international context through the expansion of the 
British Empire. In Year 9, students learn that conquest was not just a 
European concept. The study of Mansa Musa challenges students’ 
preconceptions of African history. Understanding of the characteristics of 
conquest expands at GCSE with the study of the Cold War and Stalin’s 
takeover of Eastern Europe. Conquest through propaganda, censorship 
and oppression. At A Level, students are able to develop this knowledge of 
the actions of Stalin in their study of Russia 1917-24.  

Dictatorship-Russian Revolution (Yr8,11 12 and 13), Genocide (Yr9), 
Weimar and Nazi Germany (Yr11) 

Students will compare leaders they have studied from monarchs to prime 
ministers to presidents. The prior knowledge will help them establish the 
concept that there are different types of leadership. The Year 8 curriculum 
provides this opportunity to compare revolutions and their consequences. 
Having established the criteria of what makes a dictator in KS3, students 
will then be able to build upon this knowledge with a study of Germany 
1918-39 and the Cold War 1941-91 at KS4. A Level students then study 
Russia 1917-54 for A Level.  
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Empire-Colonialism (Yr8), African empires (Yr9) Decolonisation (Yr9) 

Students first encounter empire in Year 8 with examples of British 
Colonialism in India, Nigeria, Jamaica and Barbados. They will identify the 
causes of British expansion. Students will measure the impact of the 
British on the different parts of the empire. This is essential in providing 
students with a foundation for identifying the features of empire that they 
then can use in the Year 9 study of decolonisation. In Year 9, students will 
study another example of empire in Mansa Musa’s Malian empire. This 
provides students with contexts besides the British empire to widening 
their understanding of the concept.    

Gender-Medieval Women (Yr7 and Yr10), Female suffrage (Yr8) Feminism 
(Yr8), Women and African American civil rights (Yr8 and Yr13) 

To combat the imbalance in gender when it comes to teaching history the 
inclusion of Medieval Women at Year 7 is crucial to students 
understanding that women have always been part of history. This is 
important for progressing beyond the curriculum model of women 
appearing when studying suffragettes and students not having prior 
knowledge of the role of women both British society and abroad. The 
inclusion of women in the 20th century in Year 8 is a scheme of learning 
that provides students with a long history of women’s right rather than 
stopping with the Representation of the people act in 1918. Students are 
then able to study an example of the importance of African American 
women in organising protest in the USA. Some students have chosen this 
topic as a key part of their NEA at A Level.  

Genocide-Normans (Yr7 and Yr10), Nazi Germany (Yr9 and Yr11) 

Students are introduced to the concept with the Harrying of the North in 
Year 7. The overarching question for this assessment is based upon change 
and continuity under the Normans rather than the standard focusing on 
why William won. The Harrying of the North is an example of genocide 
used so that students have an example to refer to in Year 9. The Year 9 
Genocide unit is the last they study at KS3 to prepare those taking history 
for the study of Nazi Germany at KS4. The Holocaust is a central part of the 
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Year 9 study but so are examples such as Rwanda and Cambodia to 
demonstrate to the students that genocide continued beyond 1945.  

Migration-Normans (Yr7) Tudors (Yr7) Local study (Yr7), Colonialism (Yr8), 
Genocide (Yr8), Migrants in Britain (Yr10). 

Migration has been an important concept for the department in making 
the curriculum more representative. The Migrants in Britain c800-Present 
unit at GCSE has been structured in a way so that the causes of migration, 
experiences of migrants and impact of migrants are considered. In order 
for students to be prepared for this unit the department has made 
changes at KS3 to focus on migration. The Norman unit in Year 7 centres 
on the impact of the Norman invasion. We also felt it was important to 
study the impact of the Reformation and religious persecution being a 
push factor in migration. Therefore, migration is included in the Year 7 
curriculum when studying the Early Modern period so that students can 
see how factors such as migration and religion are linked. The Colonialism 
unit in Year 8 demonstrates to students that the British Empire increased 
links between Britain and the wider world. For example, the study of 
Jamaica and Barbados is important because it shows why there was a link 
between these two countries and Britain. In Year 10 when studying 
Notting Hill students will already have the prior knowledge to make these 
links when studying the Windrush generation.  

Nationalism-Colonialism (Yr8), Decolonisation (Yr9), 20th century warfare 
(Yr9), Weimar and Nazi Germany (Yr11), Cold War (Yr11), Russia (Yr12 and 
13) 

Students encounter nationalism for the first time when studying the 
colonialism unit in Year 8. The context then shifts to nationalism in the 
from of revolutions eg American and Cuban. This concept is then shown as 
part of the Decolonisation study demonstrating that nationalist 
movements are not just part of expanding an empire but as part of 
liberation movements. This theme is repeated in the Cold War with 
examples of resistance against the Soviet regime in Hungary and 
Czechoslovakia.  
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Protest and Revolution-Peasants Revolt (Yr7), Kett’s Rebellion (Yr7), 
Women’s Rights (Yr8), Revolution (Yr8), Decolonisation (Yr9), Migrants in 
Britain (Yr10), Cold War (Yr11),Stuarts (Yr12 and 13) Russia (Yr12 and 13) 

The curriculum provides students with the opportunity to study issues of 
social justice on a frequent basis so that they can apply what they have 
learned in History lessons to the world they live in. Causes of protest 
based on unfair rulers or unjust rules are an important them in Year 7. Civil 
human rights are a cornerstone of the Year 8 curriculum that build upon 
events such as the Peasant’s revolt in Year 7. The study of women’s rights 
in the 20th century and the civil rights movement in the USA provides 
students with examples of marginalised groups both in Britain and abroad. 
Examples of nationalist uprisings are a frequent theme in Year 9,10 and 11 
to demonstrate that nationalism is an important theme in many protests 
and revolutions. At A Level the social and religious radicalism of the 1640s 
with the Diggers, Ranters, and Levellers provides students with an 
opportunity to enhance their knowledge of protest. Ultimately showing 
that the impact of protest is not always immediate and can have an impact 
further down the historical line. Levellers to the Chartists to the 
Suffragettes.  

Disciplinary Concepts- Cause and consequence, change and continuity, 
chronology, similarity and difference, significance.  

All disciplinary concepts referred to in more detail under each unit heading.  

Year 9 

Half Term 1 Half Term 2 Half Term 3  
 

How did African 

countries win their 

independence? 

Unit length 

7 weeks 

Why did India gain 
independence?  

Unit length  

7 weeks 

How did the nature of 
warfare change in the 
20th century? 

Unit length 

6 weeks 
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Domains of knowledge  

Decolonisation in Africa 1945-80 

Domains of knowledge  

India’s road to Independence 1900-47 

Domains of knowledge  

Warfare 1900-Present 

Key concepts 

Change over time –British influence in Africa. 

Significance – Significance of nationalist groups 
in fighting imperial powers.  

Empire-Knowledge of European empires not just 
British. Study of French actions in Algeria.  

Nationalism-Importance of nationalism in 
decolonisation movements in Africa.  
 

Key concepts 

Change over time – changes to government and 
society in India from 1900-45 

Significance – pupils will debate significance of 
Gandhi. 

Empire-Importance of India to the British 
Empire.  

Nationalism-Importance of nationalism in 
independence movement.  

Key concepts  

Similarity and difference – between communist 
and capitalist societies 

Change over time – Change and continuity in 
warfare.  

Cause and consequence-Developments of 
weapons in the First and Second World War. 
Spiralling change in Science and Technology.  

End points  

To know that people’s attitudes/lives have 

changed significantly over time, and give 

detailed examples. 

An ability to formulate arguments, framed 

around key historical concepts, in order to 

provide analytical responses to historical 

questions. 

Be able to construct an accurate and useful 

timeline, with guidance on how to use it. 

End points  

An ability to formulate arguments, framed 
around key historical concepts, in order to 
provide analytical responses to historical 
questions. 

Be able to construct an accurate and useful 
timeline, with guidance on how to use it. 
 

End points  

Be able to construct an accurate and useful 
timeline, with guidance on how to use it. 

An ability to formulate arguments, framed 
around key historical concepts, in order to 
provide analytical responses to historical 
questions. 

Ability to explain the importance of factual 
evidence in history. 

 

Declarative/procedural knowledge broken 
down: 

Pre colonial African History 

Kush, Benin and Songhai key features. 

Declarative/procedural knowledge broken 
down:  

India under the British 1900 

Recall of the India Mutiny from Year 8.  

Declarative/procedural knowledge broken 
down:  

The First World War 

State of warfare in 1900 
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Challenge preconceptions of African history.  

Comparison of medieval Mali to medieval 
Europe. 

1800-1980 

Recall on Scramble for Africa - link to Belgian 
Congo from Year 8. 

Impact of WW1 on campaign for independence 

Understanding that campaigns for 
independence in Africa were going on for a long 
time before the 1960s. 

Case Studies 

Ghana 1957 

Algeria 1962 

Changing relations from 1900. Morley Minto 
reforms.  

Indian involvement in the First World War.  

The Amritsar Massacre 

Steps towards independence 

Leadership of Gandhi 

Salt Marches 1930 

Impact of the Second World War 

Independence 1947 
 

Global conflict 

Spiralling change from the First World War. 
Machine guns, tanks and developments in 
surgery.  

The Second World War 

The Blitz 1940-41 

Operation Barbarossa 

The development of the atomic bomb 

Assessment  

Assessment based on cause and consequence.  

How did African nations regain independence 
during the 20th century?' 

You may use the following in your answer:  

• War 

• Protest 

Case studies: Algeria and Ghana.   
 

Assessment  

Why was Gandhi able to win support of many 
Indians in the years 1920-39?   

You may use the following information to help 
you with your answer:  

• 1919 Amritsar Massacre  

• Satyagraha  

• Swadeshi 

• 1930 Salt Marches. 
 

Assessment 

Year 9 Exam 

Exit Ticket based on sources and interpretations 
linked to 20th century warfare.  

Cross Curricular  

Half term 1 

RS-Impact of Christianity and Islam on Africa.  

Extra-curricular 
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PD-Systems of government.  

Geography-Knowledge of Africa and empires.  

Half Term 2 

RS-Knowledge of Hindu, Sikh and Muslim faiths.  

PD-Systems of government.  

Geography-Knowledge of Germany’s place in Europe and its neighbours. 

Half Term 3 

Geography-European geography. Nazi conquest of Europe. Knowledge of 
Russia.  

PD- Systems of government 

Science-The development of the atomic bomb 
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Year 10 
Vision/intent:  

The History curriculum at St Marys C of E High School allows students to understand how modern British society was formed. Students are also equipped 
with the knowledge of societies from across the world which enhances their knowledge of place and time. The curriculum intent centres on the second 
order concepts essential to the study of History:  

History aims to explain the causes, consequences, significance, changes and continuities which have shaped the modern world. 

•  It is crucial for students to explain the causes of events in history. Recognising social, political and economic causes. 
•  The aim of the history curriculum is for pupils to recognise and measure the impact of historical events and individuals on the modern world.  
•  Students recognise change and continuity in history are able to explain how change has occurred. 

Domains of knowledge  

Substantive Content 

Anglo Saxon and Norman England 1060-88 

Medieval Christendom c1000-1500 

Women in Medieval Europe c1000-1500 

The Impact of the Black Death c1348-1381 

Medieval revolts-The Great Revolt 1381 

Tudor England 1485-1603 

The Impact of the Reformation in Early Modern Europe c1500-1700 

Early Modern England, Ireland and Scotland 1603-1702 

Industrial and Imperial Britain 1750-1900 

The campaign for women’s rights c1900-Present 

Key concepts 

Absolutism-William I, Richard II, Henry VIII (Yr7) Stuart monarchs (Yr8), 
French and Russian revolutions (Yr8) Stuart Britain (Yr12 &13) 

Students establish a foundation of the powers of a monarch in Year 7 
studying William I, Richard II, Henry VIII. The concept of absolutism is 
introduced in Year 8 with the study of the Stuarts and Charles I in 
particular. Students are able to revisit this concept with the study of the 
French and Russian revolutions in Summer 1 of Year 8. This is essential an 
essential building block for students as the Stuarts topic is studied at A 
level. A clear understanding of the difference between types of monarchy 
will enable students to access the A Level course in Year 12 &13.  

Anti-Semitism-The Black Death (Yr7), The Holocaust (Yr9 and Yr11) and 
Anti-Semitism in England c1070-1900 (Yr10).  

Students encounter prejudice towards the Jewish population during the 
Black Death. This is important as it shows that Anti-Semitism is not just 
confined to the Holocaust. This learning in Year 7 will aid students’ 
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The Making of the Modern World-Revolution 1776-1959 

The African American Civil Rights Movement 1945-1970 

Decolonisation in Africa 1945-80 

India’s road to Independence 1900-45 

Warfare 1900-Present 

Genocide c1900-Present 

Causes of migration to Britain c800-1500 

Experience of migrants c800-1500 

Impact of migrants c800-1500  

Causes of migration to Britain c1500-1700 

Experience of migrants c1500-1700 

Impact of migrants c1500-1700 

Causes of migration to Britain c1700-1900 

Experience of migrants c1700-1900 

Impact of migrants c1700-1900 

Causes of migration to Britain c1900-Present 

Experience of migrants c1900-Present 

Impact of migrants c1900-Present 

Weimar Germany 1918-1933 

The rise of the Nazi Party 1918-33 

The Nazi State 1933-39 

Post war international relations in the Cold War 1943-56 

understanding when Jewish migration in the Medieval period is studied in 
Year 10.   

Aristocracy-Norman Aristocracy (Yr7 and Yr 10), Medieval Women (Yr7), 
Tudor England (Yr7), The Restoration (Yr8 and Yr13), The French 
Revolution (Yr8), Social Hierarchy in Early Modern England (Yr10).  

Students establish an understanding of social hierarchy in the first two 
terms of Year 7. The Feudal System is an integral part of learning. It is 
introduced in the Normans topic but is reinforced in the Medieval women 
and Black Death topics. Students are able to use the Feudal system as a 
frame of reference as they view how women from different classes were 
treated and how the Black Death had an impact on rich and poor. This 
learning will ensure that when the students study Anglo Saxon and 
Norman England at KS4 they can explain the role of the Feudal system at 
length and start to question its effectiveness. In Year 8, the Stuarts topic 
provides an opportunity to demonstrated how the aristocracy can 
challenge the monarchy and an absolutist monarch in particular. This is 
essential for understanding complex topics in Year 12 &13. The French 
Revolution provides a useful comparison in Year 8 as pupils are able to use 
their prior learning of Charles I and apply it to the reign of Louis XVI.  

Civil and Human Rights-Suffrage (Yr8), Revolutions (Yr8)  African American 
Civil Rights (Yr8 and Yr13 NEA), Decolonisation (Yr9), Rights of Indian 
citizens under British rule (Yr9) Denial of civil rights during the Holocaust 
(Yr9 and Yr11).  

Students study the struggle for suffrage in Year 8. Case studies of Peterloo 
and the Suffragettes establish what is meant by civil and human rights. 
The American and French revolutions provide students with criteria of 
what is meant my freedom. This is then enhanced with the study of 
decolonisation in the post war era. Students are able to apply what has 
been learnt in the Year 8 Colonialism unit and then explain how citizens of 
Algeria and Ghana were able to dismantle features of the French and 
British empires respectively.  
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Cold War international crises 1958-1968 

Détente 1968-79 

The Second Cold War 1979-91 

 

Kings and parliaments 1603-29 

Personal Rule and Political Breakdown 1629-40 

Division and Conflict 1640-46 

Radicalism and Regicide 1646-49 

Republic and Restoration 1649-60 

The Restoration 1660-78 

Crisis and Revolution 1678-89 

Revolution and War 1689-1702 

 

 

 

 
 

Communism-Russian Revolution (Yr8, Yr12 and Yr13), Weimar and Nazi 
Germany and The Cold War (Yr11) 

The basics of communism are taught in Year 8 with the Russian 
Revolution. This is extremely helpful when explaining the appeal of 
Communism in Weimar Germany. The concept is revisited in the Cold War 
unit when studying ideology. The foundation provided in previous years 
ensures students can enhance their understanding of communism by 
encountering Stalin’s rule at the start of the Cold War. At A-Level students 
are then able to recognise the key features of Stalinist policy.  

Conquest-William’s conquest of England (Yr7), Colonialism (Yr8 and Yr10), 
Mansa Musa (Yr9), Stalin’s takeover of Eastern Europe (Yr11, 12 &13). 

Students will establish a foundation of knowledge of conquest through 
studying William’s victory at the Battle of Hastings and subsequent 
consolidation of power. This knowledge will deepen in year 8 as conquest 
in taught through and international context through the expansion of the 
British Empire. In Year 9, students learn that conquest was not just a 
European concept. The study of Mansa Musa challenges students’ 
preconceptions of African history. Understanding of the characteristics of 
conquest expands at GCSE with the study of the Cold War and Stalin’s 
takeover of Eastern Europe. Conquest through propaganda, censorship 
and oppression. At A Level, students are able to develop this knowledge of 
the actions of Stalin in their study of Russia 1917-24.  

Dictatorship-Russian Revolution (Yr8,11 12 and 13), Genocide (Yr9), 
Weimar and Nazi Germany (Yr11) 

Students will compare leaders they have studied from monarchs to prime 
ministers to presidents. The prior knowledge will help them establish the 
concept that there are different types of leadership. The Year 8 curriculum 
provides this opportunity to compare revolutions and their consequences. 
Having established the criteria of what makes a dictator in KS3, students 
will then be able to build upon this knowledge with a study of Germany 
1918-39 and the Cold War 1941-91 at KS4. A Level students then study 
Russia 1917-54 for A Level.  
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Empire-Colonialism (Yr8), African empires (Yr9) Decolonisation (Yr9) 

Students first encounter empire in Year 8 with examples of British 
Colonialism in India, Nigeria, Jamaica and Barbados. They will identify the 
causes of British expansion. Students will measure the impact of the 
British on the different parts of the empire. This is essential in providing 
students with a foundation for identifying the features of empire that they 
then can use in the Year 9 study of decolonisation. In Year 9, students will 
study another example of empire in Mansa Musa’s Malian empire. This 
provides students with contexts besides the British empire to widening 
their understanding of the concept.    

Gender-Medieval Women (Yr7 and Yr10), Female suffrage (Yr8) Feminism 
(Yr8), Women and African American civil rights (Yr8 and Yr13) 

To combat the imbalance in gender when it comes to teaching history the 
inclusion of Medieval Women at Year 7 is crucial to students 
understanding that women have always been part of history. This is 
important for progressing beyond the curriculum model of women 
appearing when studying suffragettes and students not having prior 
knowledge of the role of women both British society and abroad. The 
inclusion of women in the 20th century in Year 8 is a scheme of learning 
that provides students with a long history of women’s right rather than 
stopping with the Representation of the people act in 1918. Students are 
then able to study an example of the importance of African American 
women in organising protest in the USA. Some students have chosen this 
topic as a key part of their NEA at A Level.  

Genocide-Normans (Yr7 and Yr10), Nazi Germany (Yr9 and Yr11) 

Students are introduced to the concept with the Harrying of the North in 
Year 7. The overarching question for this assessment is based upon change 
and continuity under the Normans rather than the standard focusing on 
why William won. The Harrying of the North is an example of genocide 
used so that students have an example to refer to in Year 9. The Year 9 
Genocide unit is the last they study at KS3 to prepare those taking history 
for the study of Nazi Germany at KS4. The Holocaust is a central part of the 
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Year 9 study but so are examples such as Rwanda and Cambodia to 
demonstrate to the students that genocide continued beyond 1945.  

Migration-Normans (Yr7) Tudors (Yr7) Local study (Yr7), Colonialism (Yr8), 
Genocide (Yr8), Migrants in Britain (Yr10). 

Migration has been an important concept for the department in making 
the curriculum more representative. The Migrants in Britain c800-Present 
unit at GCSE has been structured in a way so that the causes of migration, 
experiences of migrants and impact of migrants are considered. In order 
for students to be prepared for this unit the department has made 
changes at KS3 to focus on migration. The Norman unit in Year 7 centres 
on the impact of the Norman invasion. We also felt it was important to 
study the impact of the Reformation and religious persecution being a 
push factor in migration. Therefore, migration is included in the Year 7 
curriculum when studying the Early Modern period so that students can 
see how factors such as migration and religion are linked. The Colonialism 
unit in Year 8 demonstrates to students that the British Empire increased 
links between Britain and the wider world. For example, the study of 
Jamaica and Barbados is important because it shows why there was a link 
between these two countries and Britain. In Year 10 when studying 
Notting Hill students will already have the prior knowledge to make these 
links when studying the Windrush generation.  

Nationalism-Colonialism (Yr8), Decolonisation (Yr9), 20th century warfare 
(Yr9), Weimar and Nazi Germany (Yr11), Cold War (Yr11), Russia (Yr12 and 
13) 

Students encounter nationalism for the first time when studying the 
colonialism unit in Year 8. The context then shifts to nationalism in the 
from of revolutions eg American and Cuban. This concept is then shown as 
part of the Decolonisation study demonstrating that nationalist 
movements are not just part of expanding an empire but as part of 
liberation movements. This theme is repeated in the Cold War with 
examples of resistance against the Soviet regime in Hungary and 
Czechoslovakia.  
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Protest and Revolution-Peasants Revolt (Yr7), Kett’s Rebellion (Yr7), 
Women’s Rights (Yr8), Revolution (Yr8), Decolonisation (Yr9), Migrants in 
Britain (Yr10), Cold War (Yr11),Stuarts (Yr12 and 13) Russia (Yr12 and 13) 

The curriculum provides students with the opportunity to study issues of 
social justice on a frequent basis so that they can apply what they have 
learned in History lessons to the world they live in. Causes of protest 
based on unfair rulers or unjust rules are an important them in Year 7. Civil 
human rights are a cornerstone of the Year 8 curriculum that build upon 
events such as the Peasant’s revolt in Year 7. The study of women’s rights 
in the 20th century and the civil rights movement in the USA provides 
students with examples of marginalised groups both in Britain and abroad. 
Examples of nationalist uprisings are a frequent theme in Year 9,10 and 11 
to demonstrate that nationalism is an important theme in many protests 
and revolutions. At A Level the social and religious radicalism of the 1640s 
with the Diggers, Ranters, and Levellers provides students with an 
opportunity to enhance their knowledge of protest. Ultimately showing 
that the impact of protest is not always immediate and can have an impact 
further down the historical line. Levellers to the Chartists to the 
Suffragettes.  

Disciplinary Concepts- Cause and consequence, change and continuity, 
chronology, similarity and difference, significance.  

All disciplinary concepts referred to in more detail under each unit heading.  

Year 10 

Half Term 1 

Anglo Saxon and Norman England 1060-88 

Half Term 2 

Migration c800-1500 

Half Term 3  

Migration c1500-1900 
 

To what extent was 

William I successful in 

Unit length 

7 weeks 

In what ways did 
migrants alter 
Medieval England? 

Unit length  

7 weeks 

In what ways did 
migrants impact early 
modern and industrial 
England? 

Unit length 

6 weeks 
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securing control over 

England? 

Domains of knowledge  

Anglo Saxon and Norman England 1060-88 

Revolts in Norman England 

Medieval Society 

 

Domains of knowledge  

Causes of medieval migration 

Experiences of medieval migrants  

Impact of medieval migration 

Domains of knowledge  

Causes of Migration 1500-1900 

Experiences of migrants 1500-1900 

Impact of migrants 1500-1900 

Key concepts 

Similarity and difference – Similarities and 
differences between Anglo Saxon and Norman 
England. 

Change over time – changes to government and 
society in Norman England.  

Key concepts 

Similarity and difference – different group’s 
experiences in Medieval England. Eg Jewish 
migrants negative experience and Lombardy 
Bankers positive experience.  

Change over time – Patterns of migration over 
time.   

Significance –Impact of migrant groups on 
England. Trade, religion and law.  

Key concepts  

Similarity and difference-Causes of medieval 
migration. Similarities-religious persecution, 
economic opportunities.  

Empire –The British Empire’s role in causing 
migration to the British Isles.  

Change over time – How did British attitudes 
towards migration change?  

Significance – Groups who had the most 
significant impact on British society.   

End points  

Be able to construct an accurate and useful 

timeline, with guidance on how to use it.  

Know what is meant by ‘power’, in the abstract 

and in various specific contexts. Be able to give 

explanations of how power has been gained, 

consolidated and lost in multiple time periods. 

End points  

To know that people’s attitudes/lives have 
changed significantly over time, with examples, 
and weave this in to understanding of the 
periods being studied (at varying levels of 
complexity) – change over time.  

Be able to construct an accurate and useful 
timeline, with guidance on how to use it.  

End points  

To know that people’s attitudes/lives have 
changed significantly over time, with examples, 
and weave this in to understanding of the 
periods being studied (at varying levels of 
complexity) – change over time.  

Be able to construct an accurate and useful 
timeline, with guidance on how to use it 
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Declarative/procedural knowledge broken 
down: 

Establishing control 

The submission of the earls, 1066.  

Rewarding followers and establishing control on 
the borderlands through the use of earls. The 
Marcher earldoms.  

Reasons for the building of castles; their key 
features and importance.  

The causes and outcomes of Anglo-Saxon 
resistance, 1068–71  

The revolt of Earls Edwin and Morcar in 1068.  

Edgar the Aethling and the rebellions in the 
North, 1069.  

Hereward the Wake and rebellion at Ely, 1070–
71.  

The legacy of resistance to 1087  

The reasons for and features of Harrying of the 
North, 1069–70 

Its immediate and long-term impact, 1069–87.  

Changes in landownership from Anglo-Saxon to 
Norman, 1066–87.  

How William I maintained royal power.  

Revolt of the Earls, 1075 

Reasons for and features of the revolt.  

The defeat of the revolt and its effects. 

Declarative/procedural knowledge broken 
down:  

The Context of migration  

Reasons for migration and patterns of 
settlement, including Vikings, Normans, Jews 
and other European traders and craftsmen. 

The context of English society: landownership 
and the growth of towns; the role of the wool 
industry; opportunities for migrants; the role the 
monarchy, including the need for royal finance; 
England as a part of Christendom. 

The experience and impact of migrants 

The experience of migrants in England: their 
relations with the authorities and the existing 
population, including the legal status of ‘alien’ 
and the impact of the Black Death. 

Case Study 

York under the Vikings 

 
 

Declarative/procedural knowledge broken 
down:  

Context of migration 

Change and continuity in reasons for migration 
and patterns of settlement, including migrants 
from Europe and Africa.  

The changing context of English society: 
changing social structures; economic growth, 
including the cloth industry and global trading 
companies; privateering and trade; the 
emergence of England as a predominantly 
Protestant nation. 

The experience and impact of migrants 

The experience of migrants in England: their 
relations with the authorities and the existing 
population.  

The impact of migrants in England, including 
culture, trade, industry and agriculture 

Case studies 

Sandwich and Canterbury in the sixteenth 
century: the experiences of Flemish and Walloon 
migrants and their role in the local economy.  

The experience of Huguenots in seventeenth 
century England. 

The context of migration 

The experience of migrants in Britain: their 
relations with the authorities and the existing 
population. The role of the media. 
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The feudal system and the Church  

The feudal hierarchy. The role and importance 
of tenants-in chief and knights. The nature of 
feudalism (landholding,  

homage, knight service, labour service); 
forfeiture.  

The Church in England: its role in society and 
relationship to government, including the roles 
of Stigand and Lanfranc. The Normanisation and 
reform of the Church in the reign of William I.  

The extent of change to Anglo-Saxon society and 
economy.  

Norman government 

Changes to government after the Conquest. 
Centralised power and the limited use of earls 
under William I. The role of regents.  

The office of sheriff and the demesne. 
Introduction and significance of the ‘forest’.  

Domesday Book and its significance for Norman 
government and finance.  

The Norman aristocracy 

The culture and language of the Norman 
aristocracy.  

The career and significance of Bishop Odo.  

William I and his sons 

The impact of migrants in Britain, including 
culture, trade and industry, politics and the 
urban environment. 

Case Studies 

Liverpool in the nineteenth century: its role in 
migration and the experiences of migrants, 
including Irish migrants. 

The experience of Jewish migrants in the East 
End of London in late nineteenth century. 
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Character and personality of William I and his 
relations with Robert. Robert and revolt in 
Normandy, 1077–80.  

William’s death and the disputed succession. 
William Rufus and the defeat of Robert and Odo. 

Assessment  

Pupils will be regularly assessed, on the 
following question stems: 

1) Describe two features of… (4 marks) 

2) Explain why… (12 marks) 

3a) How far do you agree with… (16 marks) 
 

Assessment  

Pupils will be regularly assessed, on the 
following question stems: 

1) Describe two features of… (4 marks) 

2) Study sources B and C. How useful are 
sources B and C for an enquiry into… (8 marks) 

3) Follow up question (4 marks) 

4) Give one reason similarity/difference… (4 
marks) 

5) Explain why question (12 marks)  

6) How far do you agree question based on 
causes, experiences or impact (16 marks)  

Assessment  

Pupils will be regularly assessed, on the 
following question stems: 

1) Describe two features of… (4 marks) 

2) Study sources B and C. How useful are 
sources B and C for an enquiry into… (8 marks) 

3) Follow up question (4 marks) 

4) Give one reason similarity/difference… (4 
marks) 

5) Explain why question (12 marks)  

6) How far do you agree question based on 
causes, experiences or impact (16 marks) 

Cross Curricular  

Half term 1  

RS-Religious change in Early Modern England.  

PD-Systems of government.  

Geography-Knowledge of the location of battles and where contenders 
came from.  

Half Term 2 

Extra-curricular 
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Maths-Trade, population and warfare.   

RS-Influence of the Church in Medieval England.   

PD-Systems of government.  

Geography-Knowledge of where migrants travelled from. Particular focus 
on the geography of Europe.  

Half Term 3 

Geography-Knowledge of the British Empire and how it caused migration.  

PD- Systems of government. 

Science-Developments of German scientists in the 19th century.  
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Year 11 
Vision/intent:  

The History curriculum at St Marys C of E High School allows students to understand how modern British society was formed. Students are also equipped with the 
knowledge of societies from across the world which enhances their knowledge of place and time. The curriculum intent centres on the second order concepts 
essential to the study of History:  

History aims to explain the causes, consequences, significance, changes and continuities which have shaped the modern world. 

•It is crucial for students to explain the causes of events in history. Recognising social, political and economic causes. 

•The aim of the history curriculum is for pupils to recognise and measure the impact of historical events and individuals on the modern world.  

•Students recognise change and continuity in history are able to explain how change has occurred. 

Domains of knowledge  

Substantive Content 

Anglo Saxon and Norman England 1060-88 

Medieval Christendom c1000-1500 

Women in Medieval Europe c1000-1500 

The Impact of the Black Death c1348-1381 

Medieval revolts-The Great Revolt 1381 

Tudor England 1485-1603 

The Impact of the Reformation in Early Modern Europe c1500-1700 

Early Modern England, Ireland and Scotland 1603-1702 

Industrial and Imperial Britain 1750-1900 

The campaign for women’s rights c1900-Present 

The Making of the Modern World-Revolution 1776-1959 

Key concepts 

Absolutism-William I, Richard II, Henry VIII (Yr7) Stuart monarchs (Yr8), French 
and Russian revolutions (Yr8) Stuart Britain (Yr12 &13) 

Students establish a foundation of the powers of a monarch in Year 7 studying 
William I, Richard II, Henry VIII. The concept of absolutism is introduced in Year 8 
with the study of the Stuarts and Charles I in particular. Students are able to revisit 
this concept with the study of the French and Russian revolutions in Summer 1 of 
Year 8. This is essential an essential building block for students as the Stuarts topic 
is studied at A level. A clear understanding of the difference between types of 
monarchy will enable students to access the A Level course in Year 12 &13.  

Anti-Semitism-The Black Death (Yr7), The Holocaust (Yr9 and Yr11) and Anti-
Semitism in England c1070-1900 (Yr10).  

Students encounter prejudice towards the Jewish population during the Black 
Death. This is important as it shows that Anti-Semitism is not just confined to the 
Holocaust. This learning in Year 7 will aid students’ understanding when Jewish 
migration in the Medieval period is studied in Year 10.   

Aristocracy-Norman Aristocracy (Yr7 and Yr 10), Medieval Women (Yr7), Tudor 
England (Yr7), The Restoration (Yr8 and Yr13), The French Revolution (Yr8), Social 
Hierarchy in Early Modern England (Yr10).  
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The African American Civil Rights Movement 1945-1970 

Decolonisation in Africa 1945-80 

India’s road to Independence 1900-45 

Warfare 1900-Present 

Genocide c1900-Present 

Causes of migration to Britain c800-1500 

Experience of migrants c800-1500 

Impact of migrants c800-1500  

Causes of migration to Britain c1500-1700 

Experience of migrants c1500-1700 

Impact of migrants c1500-1700 

Causes of migration to Britain c1700-1900 

Experience of migrants c1700-1900 

Impact of migrants c1700-1900 

Causes of migration to Britain c1900-Present 

Experience of migrants c1900-Present 

Impact of migrants c1900-Present 

Weimar Germany 1918-1933 

The rise of the Nazi Party 1918-33 

The Nazi State 1933-39 

Post war international relations in the Cold War 1943-56 

Cold War international crises 1958-1968 

Détente 1968-79 

The Second Cold War 1979-91 

 

Students establish an understanding of social hierarchy in the first two terms of Year 
7. The Feudal System is an integral part of learning. It is introduced in the Normans 
topic but is reinforced in the Medieval women and Black Death topics. Students are 
able to use the Feudal system as a frame of reference as they view how women 
from different classes were treated and how the Black Death had an impact on rich 
and poor. This learning will ensure that when the students study Anglo Saxon and 
Norman England at KS4 they can explain the role of the Feudal system at length 
and start to question its effectiveness. In Year 8, the Stuarts topic provides an 
opportunity to demonstrated how the aristocracy can challenge the monarchy and 
an absolutist monarch in particular. This is essential for understanding complex 
topics in Year 12 &13. The French Revolution provides a useful comparison in Year 
8 as pupils are able to use their prior learning of Charles I and apply it to the reign of 
Louis XVI.  

Civil and Human Rights-Suffrage (Yr8), Revolutions (Yr8)  African American Civil 
Rights (Yr8 and Yr13 NEA), Decolonisation (Yr9), Rights of Indian citizens under 
British rule (Yr9) Denial of civil rights during the Holocaust (Yr9 and Yr11).  

Students study the struggle for suffrage in Year 8. Case studies of Peterloo and the 
Suffragettes establish what is meant by civil and human rights. The American and 
French revolutions provide students with criteria of what is meant my freedom. This 
is then enhanced with the study of decolonisation in the post war era. Students are 
able to apply what has been learnt in the Year 8 Colonialism unit and then explain 
how citizens of Algeria and Ghana were able to dismantle features of the French 
and British empires respectively.  

Communism-Russian Revolution (Yr8, Yr12 and Yr13), Weimar and Nazi Germany 
and The Cold War (Yr11) 

The basics of communism are taught in Year 8 with the Russian Revolution. This is 
extremely helpful when explaining the appeal of Communism in Weimar Germany. 
The concept is revisited in the Cold War unit when studying ideology. The 
foundation provided in previous years ensures students can enhance their 
understanding of communism by encountering Stalin’s rule at the start of the Cold 
War. At A-Level students are then able to recognise the key features of Stalinist 
policy.  

Conquest-William’s conquest of England (Yr7), Colonialism (Yr8 and Yr10), Mansa 
Musa (Yr9), Stalin’s takeover of Eastern Europe (Yr11, 12 &13). 

Students will establish a foundation of knowledge of conquest through studying 
William’s victory at the Battle of Hastings and subsequent consolidation of power. 
This knowledge will deepen in year 8 as conquest in taught through and 
international context through the expansion of the British Empire. In Year 9, 
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Kings and parliaments 1603-29 

Personal Rule and Political Breakdown 1629-40 

Division and Conflict 1640-46 

Radicalism and Regicide 1646-49 

Republic and Restoration 1649-60 

The Restoration 1660-78 

Crisis and Revolution 1678-89 

Revolution and War 1689-1702 

 

 

 

 
 

students learn that conquest was not just a European concept. The study of Mansa 
Musa challenges students’ preconceptions of African history. Understanding of the 
characteristics of conquest expands at GCSE with the study of the Cold War and 
Stalin’s takeover of Eastern Europe. Conquest through propaganda, censorship and 
oppression. At A Level, students are able to develop this knowledge of the actions 
of Stalin in their study of Russia 1917-24.  

Dictatorship-Russian Revolution (Yr8,11 12 and 13), Genocide (Yr9), Weimar and 
Nazi Germany (Yr11) 

Students will compare leaders they have studied from monarchs to prime ministers 
to presidents. The prior knowledge will help them establish the concept that there 
are different types of leadership. The Year 8 curriculum provides this opportunity to 
compare revolutions and their consequences. Having established the criteria of 
what makes a dictator in KS3, students will then be able to build upon this 
knowledge with a study of Germany 1918-39 and the Cold War 1941-91 at KS4. A 
Level students then study Russia 1917-54 for A Level.  

Empire-Colonialism (Yr8), African empires (Yr9) Decolonisation (Yr9) 

Students first encounter empire in Year 8 with examples of British Colonialism in 
India, Nigeria, Jamaica and Barbados. They will identify the causes of British 
expansion. Students will measure the impact of the British on the different parts of 
the empire. This is essential in providing students with a foundation for identifying 
the features of empire that they then can use in the Year 9 study of decolonisation. 
In Year 9, students will study another example of empire in Mansa Musa’s Malian 
empire. This provides students with contexts besides the British empire to widening 
their understanding of the concept.    

Gender-Medieval Women (Yr7 and Yr10), Female suffrage (Yr8) Feminism (Yr8), 
Women and African American civil rights (Yr8 and Yr13) 

To combat the imbalance in gender when it comes to teaching history the inclusion 
of Medieval Women at Year 7 is crucial to students understanding that women have 
always been part of history. This is important for progressing beyond the curriculum 
model of women appearing when studying suffragettes and students not having 
prior knowledge of the role of women both British society and abroad. The inclusion 
of women in the 20th century in Year 8 is a scheme of learning that provides 
students with a long history of women’s right rather than stopping with the 
Representation of the people act in 1918. Students are then able to study an 
example of the importance of African American women in organising protest in the 
USA. Some students have chosen this topic as a key part of their NEA at A Level.  
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Genocide-Normans (Yr7 and Yr10), Nazi Germany (Yr9 and Yr11) 

Students are introduced to the concept with the Harrying of the North in Year 7. The 
overarching question for this assessment is based upon change and continuity 
under the Normans rather than the standard focusing on why William won. The 
Harrying of the North is an example of genocide used so that students have an 
example to refer to in Year 9. The Year 9 Genocide unit is the last they study at KS3 
to prepare those taking history for the study of Nazi Germany at KS4. The 
Holocaust is a central part of the Year 9 study but so are examples such as Rwanda 
and Cambodia to demonstrate to the students that genocide continued beyond 
1945.  

Migration-Normans (Yr7) Tudors (Yr7) Local study (Yr7), Colonialism (Yr8), 
Genocide (Yr8), Migrants in Britain (Yr10). 

Migration has been an important concept for the department in making the 
curriculum more representative. The Migrants in Britain c800-Present unit at GCSE 
has been structured in a way so that the causes of migration, experiences of 
migrants and impact of migrants are considered. In order for students to be 
prepared for this unit the department has made changes at KS3 to focus on 
migration. The Norman unit in Year 7 centres on the impact of the Norman invasion. 
We also felt it was important to study the impact of the Reformation and religious 
persecution being a push factor in migration. Therefore, migration is included in the 
Year 7 curriculum when studying the Early Modern period so that students can see 
how factors such as migration and religion are linked. The Colonialism unit in Year 8 
demonstrates to students that the British Empire increased links between Britain 
and the wider world. For example, the study of Jamaica and Barbados is important 
because it shows why there was a link between these two countries and Britain. In 
Year 10 when studying Notting Hill students will already have the prior knowledge to 
make these links when studying the Windrush generation.  

Nationalism-Colonialism (Yr8), Decolonisation (Yr9), 20th century warfare (Yr9), 
Weimar and Nazi Germany (Yr11), Cold War (Yr11), Russia (Yr12 and 13) 

Students encounter nationalism for the first time when studying the colonialism unit 
in Year 8. The context then shifts to nationalism in the from of revolutions eg 
American and Cuban. This concept is then shown as part of the Decolonisation 
study demonstrating that nationalist movements are not just part of expanding an 
empire but as part of liberation movements. This theme is repeated in the Cold War 
with examples of resistance against the Soviet regime in Hungary and 
Czechoslovakia.  
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Protest and Revolution-Peasants Revolt (Yr7), Kett’s Rebellion (Yr7), Women’s 
Rights (Yr8), Revolution (Yr8), Decolonisation (Yr9), Migrants in Britain (Yr10), Cold 
War (Yr11),Stuarts (Yr12 and 13) Russia (Yr12 and 13) 

The curriculum provides students with the opportunity to study issues of social 
justice on a frequent basis so that they can apply what they have learned in History 
lessons to the world they live in. Causes of protest based on unfair rulers or unjust 
rules are an important them in Year 7. Civil human rights are a cornerstone of the 
Year 8 curriculum that build upon events such as the Peasant’s revolt in Year 7. The 
study of women’s rights in the 20th century and the civil rights movement in the USA 
provides students with examples of marginalised groups both in Britain and abroad. 
Examples of nationalist uprisings are a frequent theme in Year 9,10 and 11 to 
demonstrate that nationalism is an important theme in many protests and 
revolutions. At A Level the social and religious radicalism of the 1640s with the 
Diggers, Ranters, and Levellers provides students with an opportunity to enhance 
their knowledge of protest. Ultimately showing that the impact of protest is not 
always immediate and can have an impact further down the historical line. Levellers 
to the Chartists to the Suffragettes.  

Disciplinary Concepts- Cause and consequence, change and continuity, 
chronology, similarity and difference, significance.  

All disciplinary concepts referred to in more detail under each unit heading.  

Year 11 

Half Term 1 Half Term 2 Half Term 3  
 

How did Hitler and the 

Nazis rise to power? 

Unit length 

7 weeks 

How did the Nazis 
consolidate power? 

Unit length  

7 weeks 

How did the Cold War 
develop in the years 
1943-56? 

Unit length 

6 weeks 

Domains of knowledge  

Weimar Germany 1918-1933 

The rise of the Nazi Party 1918-33 

The Nazi State 1933-39 

Domains of knowledge  

Weimar Germany 1918-1933 

The rise of the Nazi Party 1918-33 

The Nazi State 1933-39 

Domains of knowledge  

Post war international relations in the Cold War 1943-56 
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Key concepts 

Similarity and difference – different people’s 
experiences of both Weimar and Nazi Germany 
(e.g. city life v. rural life in  

Weimar, experience of women, youth, workers, 
minorities in Nazi) 

Change over time – changes to government and 
society in  

Germany over period studied 

Significance – pupils will debate significance of 
changes in Nazi Germany, as well as reasons for 
Nazis’ rise to power   
 

Key concepts 

Similarity and difference – different people’s 
experiences of both Weimar and Nazi Germany 
(e.g. city life v. rural life in  

Weimar, experience of women, youth, workers, 
minorities in Nazi) 

Change over time – changes to government and 
society in  

Germany over period studied 

Significance – pupils will debate significance of 
changes in Nazi Germany, as well as reasons for 
Nazis’ rise to power 

Key concepts  

Power – pupils will look at the power of ideas, namely 
communism and capitalism, and the conflict between 
these 

Empire – pupils’ understanding of Empire will become 
more nuanced, looking at the spheres of influence of both 
the USA and USSR 

Similarity and difference – between communist and 
capitalist societies 

Change over time – progression of the Cold War 

Significance – pupils will be explicitly questioned in their 
exam about significance, in question 3.  

End points  

Knowledge that historians often disagree, and 

that this is a key part of the discipline. 

Ability to select excerpts from interpretations.  

Be able to construct an accurate and useful 

timeline, with guidance on how to use it. 

End points  

Knowledge that historians often disagree, and 
that this is a key part of the discipline. 

Ability to select excerpts from interpretations. 

Be able to construct an accurate and useful 
timeline, with guidance on how to use it. 
 

End points  

To know that people’s attitudes/lives have changed 
significantly over time, with examples, and weave this in 
to understanding of the periods being studied. 

Be able to construct an accurate and useful timeline, with 
guidance on how to use it. 

Ability to explain the importance of factual evidence in 
history. 

 

The growth in support for the Nazis, 1929–32 

The growth of unemployment – its causes and 
impact. The failure of successive Weimar 
governments to deal with unemployment from 
1929 to January 1933. The growth of support for 
the Communist Party.  

Reasons for the growth in support for the 
Nazi Party, including the appeal of Hitler and the 
Nazis, the effects of propaganda and the work of 
the SA.  

Declarative/procedural knowledge broken down:  

Nazi policies towards women 

Nazi views on women and the family.  

Nazi policies towards women, including marriage 
and family, employment and appearance.  

Nazi policies towards the young 

Nazi aims and policies towards the young. The 
Hitler Youth and the League of German Maidens.  

Declarative/procedural knowledge broken down:  

1) Early tension between East and West 

The Grand Alliance. The outcomes of the Tehran, Yalta 
and Potsdam conferences.  

The ideological differences between the superpowers and 
the attitudes of Stalin, Truman and Churchill.  
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How Hitler became Chancellor, 1932–33  

Political developments in 1932. The roles of 
Hindenburg, Brüning, von Papen and von 
Schleicher.  

The part played by Hindenburg and von Papen in 
Hitler becoming Chancellor in 1933. 

Nazi control of the young through education, 
including the curriculum and teachers. 
Employment and living standards 

Nazi policies to reduce unemployment, including 
labour service, autobahns, rearmament and 
invisible unemployment.  

Changes in the standard of living, especially of 
German workers. The Labour Front, Strength 
Through Joy, Beauty of Labour.  

The persecution of minorities  

Nazi racial beliefs and policies and the treatment 
of minorities:  

Slavs, ‘gypsies’, homosexuals and those with 
disabilities.  

The persecution of the Jews, including the 
boycott of Jewish shops and businesses (1933), 
the Nuremberg Laws and Kristallnacht. 

The impact on US-Soviet relations of the development of 
the atomic bomb, the Long and Novikov telegrams and 
the creation of Soviet satellite states in Eastern Europe.  

2 The development of the Cold War 

The impact on US-Soviet relations of the Truman 
Doctrine and the Marshall Plan, 1947.  

The significance of Cominform (1947), Comecon (1949) 
and the formation of NATO (1949).  

Berlin: its division into zones. The Berlin Crisis (blockade 
and airlift) and its impact. The formation of the Federal 
Republic of Germany and German Democratic Republic.  

3 The Cold War intensifies 

The significance of the arms race and the formation of the 
Warsaw Pact. 

Events in 1956 leading to the Hungarian Uprising, and 
Khrushchev’s response.  

The international reaction to the Soviet invasion of 
Hungary. 

Assessment  

Pupils will be regularly assessed, on the 
following question stems: 

1) Give two things you can infer from source A 
about… (4 marks) 

2) Explain why… (12 marks) 

3a) Study sources B and C. How useful are 
sources B and C for an enquiry into… (8 marks) 

3b) Study interpretations 1 and 2. They give 
different views about… What is the main 
difference between these views? (4 marks) 

Assessment  

Pupils will be regularly assessed, on the 
following question stems: 

1) Give two things you can infer from source A 
about… (4 marks) 

2) Explain why… (12 marks) 

3a) Study sources B and C. How useful are 
sources B and C for an enquiry into… (8 marks) 

3b) Study interpretations 1 and 2. They give 
different views about… What is the main 
difference between these views? (4 marks) 

Assessment 

Pupils will be regularly assessed, on the following 
question stems: 

1) Explain the impact of… (8 marks) 

2) Write a narrative account analysing the events of… (8 
marks) 

3) Choose 2 of the following: 

The importance of… for… (x 3 options) (16 marks 



46 
 

3c) Suggest one reason why interpretations 1 
and 2 give different views about… (4 marks) 

3d) How far do you agree with interpretation 2 
about… Explain your answer, using both 
interpretations and your knowledge of the 
historical context (20 marks) 

3c) Suggest one reason why interpretations 1 
and 2 give different views about… (4 marks) 

3d) How far do you agree with interpretation 2 
about… Explain your answer, using both 
interpretations and your knowledge of the 
historical context (20 marks) 

Cross Curricular  

Half term 1 

Maths-The Wall Street Crash and the Great Depression. 

RS-Catholic and Protestant Opposition to the Nazi Party. 

PD-Systems of government.  

Geography-Knowledge of Germany’s place in Europe and its neighbours.  

Half Term 2 

Maths-Impact of the Nazis on the economy.  

RS-Catholic and Protestant Opposition to the Nazi Party. 

PD-Systems of government.  

Geography-Knowledge of Germany’s place in Europe and its neighbours. 

Half Term 3 

Geography-Superpowers 

PD- Systems of government 

Science-The nuclear arms race 

Extra-curricular 
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Year 12 and Year 13 
Year 12 

Vision/intent:  

The History curriculum at St Marys C of E High School allows students to understand how modern British society was formed. Students are also equipped 
with the knowledge of societies from across the world which enhances their knowledge of place and time. The curriculum intent centres on the second 
order concepts essential to the study of History:  

History aims to explain the causes, consequences, significance, changes and continuities which have shaped the modern world. 

•It is crucial for students to explain the causes of events in history. Recognising social, political and economic causes. 

•The aim of the history curriculum is for pupils to recognise and measure the impact of historical events and individuals on the modern world.  

•Students recognise change and continuity in history are able to explain how change has occurred. 

Domains of knowledge  

Substantive Content 

Anglo Saxon and Norman England 1060-88 

Medieval Christendom c1000-1500 

Women in Medieval Europe c1000-1500 

The Impact of the Black Death c1348-1381 

Medieval revolts-The Great Revolt 1381 

Tudor England 1485-1603 

The Impact of the Reformation in Early Modern Europe c1500-1700 

Early Modern England, Ireland and Scotland 1603-1702 

Industrial and Imperial Britain 1750-1900 

The campaign for women’s rights c1900-Present 

Key concepts 

Absolutism-William I, Richard II, Henry VIII (Yr7) Stuart monarchs (Yr8), 
French and Russian revolutions (Yr8) Stuart Britain (Yr12 &13) 

Students establish a foundation of the powers of a monarch in Year 7 
studying William I, Richard II, Henry VIII. The concept of absolutism is 
introduced in Year 8 with the study of the Stuarts and Charles I in 
particular. Students are able to revisit this concept with the study of the 
French and Russian revolutions in Summer 1 of Year 8. This is essential an 
essential building block for students as the Stuarts topic is studied at A 
level. A clear understanding of the difference between types of monarchy 
will enable students to access the A Level course in Year 12 &13.  

Anti-Semitism-The Black Death (Yr7), The Holocaust (Yr9 and Yr11) and 
Anti-Semitism in England c1070-1900 (Yr10).  

Students encounter prejudice towards the Jewish population during the 
Black Death. This is important as it shows that Anti-Semitism is not just 
confined to the Holocaust. This learning in Year 7 will aid students’ 
understanding when Jewish migration in the Medieval period is studied in 
Year 10.   
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The Making of the Modern World-Revolution 1776-1959 

The African American Civil Rights Movement 1945-1970 

Decolonisation in Africa 1945-80 

India’s road to Independence 1900-45 

Warfare 1900-Present 

Genocide c1900-Present 

Causes of migration to Britain c800-1500 

Experience of migrants c800-1500 

Impact of migrants c800-1500  

Causes of migration to Britain c1500-1700 

Experience of migrants c1500-1700 

Impact of migrants c1500-1700 

Causes of migration to Britain c1700-1900 

Experience of migrants c1700-1900 

Impact of migrants c1700-1900 

Causes of migration to Britain c1900-Present 

Experience of migrants c1900-Present 

Impact of migrants c1900-Present 

Weimar Germany 1918-1933 

The rise of the Nazi Party 1918-33 

The Nazi State 1933-39 

Post war international relations in the Cold War 1943-56 

Cold War international crises 1958-1968 

Détente 1968-79 

The Second Cold War 1979-91 

Aristocracy-Norman Aristocracy (Yr7 and Yr 10), Medieval Women (Yr7), 
Tudor England (Yr7), The Restoration (Yr8 and Yr13), The French 
Revolution (Yr8), Social Hierarchy in Early Modern England (Yr10).  

Students establish an understanding of social hierarchy in the first two 
terms of Year 7. The Feudal System is an integral part of learning. It is 
introduced in the Normans topic but is reinforced in the Medieval women 
and Black Death topics. Students are able to use the Feudal system as a 
frame of reference as they view how women from different classes were 
treated and how the Black Death had an impact on rich and poor. This 
learning will ensure that when the students study Anglo Saxon and Norman 
England at KS4 they can explain the role of the Feudal system at length 
and start to question its effectiveness. In Year 8, the Stuarts topic provides 
an opportunity to demonstrated how the aristocracy can challenge the 
monarchy and an absolutist monarch in particular. This is essential for 
understanding complex topics in Year 12 &13. The French Revolution 
provides a useful comparison in Year 8 as pupils are able to use their prior 
learning of Charles I and apply it to the reign of Louis XVI.  

Civil and Human Rights-Suffrage (Yr8), Revolutions (Yr8)  African 
American Civil Rights (Yr8 and Yr13 NEA), Decolonisation (Yr9), Rights of 
Indian citizens under British rule (Yr9) Denial of civil rights during the 
Holocaust (Yr9 and Yr11).  

Students study the struggle for suffrage in Year 8. Case studies of Peterloo 
and the Suffragettes establish what is meant by civil and human rights. The 
American and French revolutions provide students with criteria of what is 
meant my freedom. This is then enhanced with the study of decolonisation 
in the post war era. Students are able to apply what has been learnt in the 
Year 8 Colonialism unit and then explain how citizens of Algeria and Ghana 
were able to dismantle features of the French and British empires 
respectively.  

Communism-Russian Revolution (Yr8, Yr12 and Yr13), Weimar and Nazi 
Germany and The Cold War (Yr11) 

The basics of communism are taught in Year 8 with the Russian 
Revolution. This is extremely helpful when explaining the appeal of 
Communism in Weimar Germany. The concept is revisited in the Cold War 
unit when studying ideology. The foundation provided in previous years 
ensures students can enhance their understanding of communism by 
encountering Stalin’s rule at the start of the Cold War. At A-Level students 
are then able to recognise the key features of Stalinist policy.  
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Kings and parliaments 1603-29 

Personal Rule and Political Breakdown 1629-40 

Division and Conflict 1640-46 

Radicalism and Regicide 1646-49 

Republic and Restoration 1649-60 

The Restoration 1660-78 

Crisis and Revolution 1678-89 

Revolution and War 1689-1702 

Tsarist Russia 

 

 

 
 

Conquest-William’s conquest of England (Yr7), Colonialism (Yr8 and 
Yr10), Mansa Musa (Yr9), Stalin’s takeover of Eastern Europe (Yr11, 12 
&13). 

Students will establish a foundation of knowledge of conquest through 
studying William’s victory at the Battle of Hastings and subsequent 
consolidation of power. This knowledge will deepen in year 8 as conquest 
in taught through and international context through the expansion of the 
British Empire. In Year 9, students learn that conquest was not just a 
European concept. The study of Mansa Musa challenges students’ 
preconceptions of African history. Understanding of the characteristics of 
conquest expands at GCSE with the study of the Cold War and Stalin’s 
takeover of Eastern Europe. Conquest through propaganda, censorship 
and oppression. At A Level, students are able to develop this knowledge of 
the actions of Stalin in their study of Russia 1917-24.  

Dictatorship-Russian Revolution (Yr8,11 12 and 13), Genocide (Yr9), 
Weimar and Nazi Germany (Yr11) 

Students will compare leaders they have studied from monarchs to prime 
ministers to presidents. The prior knowledge will help them establish the 
concept that there are different types of leadership. The Year 8 curriculum 
provides this opportunity to compare revolutions and their consequences. 
Having established the criteria of what makes a dictator in KS3, students 
will then be able to build upon this knowledge with a study of Germany 
1918-39 and the Cold War 1941-91 at KS4. A Level students then study 
Russia 1917-54 for A Level.  

Empire-Colonialism (Yr8), African empires (Yr9) Decolonisation (Yr9) 

Students first encounter empire in Year 8 with examples of British 
Colonialism in India, Nigeria, Jamaica and Barbados. They will identify the 
causes of British expansion. Students will measure the impact of the British 
on the different parts of the empire. This is essential in providing students 
with a foundation for identifying the features of empire that they then can 
use in the Year 9 study of decolonisation. In Year 9, students will study 
another example of empire in Mansa Musa’s Malian empire. This provides 
students with contexts besides the British empire to widening their 
understanding of the concept.    

Gender-Medieval Women (Yr7 and Yr10), Female suffrage (Yr8) Feminism 
(Yr8), Women and African American civil rights (Yr8 and Yr13) 
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To combat the imbalance in gender when it comes to teaching history the 
inclusion of Medieval Women at Year 7 is crucial to students understanding 
that women have always been part of history. This is important for 
progressing beyond the curriculum model of women appearing when 
studying suffragettes and students not having prior knowledge of the role of 
women both British society and abroad. The inclusion of women in the 20th 
century in Year 8 is a scheme of learning that provides students with a long 
history of women’s right rather than stopping with the Representation of the 
people act in 1918. Students are then able to study an example of the 
importance of African American women in organising protest in the USA. 
Some students have chosen this topic as a key part of their NEA at A 
Level.  

Genocide-Normans (Yr7 and Yr10), Nazi Germany (Yr9 and Yr11) 

Students are introduced to the concept with the Harrying of the North in 
Year 7. The overarching question for this assessment is based upon 
change and continuity under the Normans rather than the standard 
focusing on why William won. The Harrying of the North is an example of 
genocide used so that students have an example to refer to in Year 9. The 
Year 9 Genocide unit is the last they study at KS3 to prepare those taking 
history for the study of Nazi Germany at KS4. The Holocaust is a central 
part of the Year 9 study but so are examples such as Rwanda and 
Cambodia to demonstrate to the students that genocide continued beyond 
1945.  

Migration-Normans (Yr7) Tudors (Yr7) Local study (Yr7), Colonialism 
(Yr8), Genocide (Yr8), Migrants in Britain (Yr10). 

Migration has been an important concept for the department in making the 
curriculum more representative. The Migrants in Britain c800-Present unit 
at GCSE has been structured in a way so that the causes of migration, 
experiences of migrants and impact of migrants are considered. In order for 
students to be prepared for this unit the department has made changes at 
KS3 to focus on migration. The Norman unit in Year 7 centres on the 
impact of the Norman invasion. We also felt it was important to study the 
impact of the Reformation and religious persecution being a push factor in 
migration. Therefore, migration is included in the Year 7 curriculum when 
studying the Early Modern period so that students can see how factors 
such as migration and religion are linked. The Colonialism unit in Year 8 
demonstrates to students that the British Empire increased links between 
Britain and the wider world. For example, the study of Jamaica and 
Barbados is important because it shows why there was a link between 
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these two countries and Britain. In Year 10 when studying Notting Hill 
students will already have the prior knowledge to make these links when 
studying the Windrush generation.  

Nationalism-Colonialism (Yr8), Decolonisation (Yr9), 20th century warfare 
(Yr9), Weimar and Nazi Germany (Yr11), Cold War (Yr11), Russia (Yr12 
and 13) 

Students encounter nationalism for the first time when studying the 
colonialism unit in Year 8. The context then shifts to nationalism in the from 
of revolutions eg American and Cuban. This concept is then shown as part 
of the Decolonisation study demonstrating that nationalist movements are 
not just part of expanding an empire but as part of liberation movements. 
This theme is repeated in the Cold War with examples of resistance against 
the Soviet regime in Hungary and Czechoslovakia.  

Protest and Revolution-Peasants Revolt (Yr7), Kett’s Rebellion (Yr7), 
Women’s Rights (Yr8), Revolution (Yr8), Decolonisation (Yr9), Migrants in 
Britain (Yr10), Cold War (Yr11),Stuarts (Yr12 and 13) Russia (Yr12 and 13) 

The curriculum provides students with the opportunity to study issues of 
social justice on a frequent basis so that they can apply what they have 
learned in History lessons to the world they live in. Causes of protest based 
on unfair rulers or unjust rules are an important them in Year 7. Civil human 
rights are a cornerstone of the Year 8 curriculum that build upon events 
such as the Peasant’s revolt in Year 7. The study of women’s rights in the 
20th century and the civil rights movement in the USA provides students 
with examples of marginalised groups both in Britain and abroad. Examples 
of nationalist uprisings are a frequent theme in Year 9,10 and 11 to 
demonstrate that nationalism is an important theme in many protests and 
revolutions. At A Level the social and religious radicalism of the 1640s with 
the Diggers, Ranters, and Levellers provides students with an opportunity 
to enhance their knowledge of protest. Ultimately showing that the impact 
of protest is not always immediate and can have an impact further down the 
historical line. Levellers to the Chartists to the Suffragettes.  

Disciplinary Concepts- Cause and consequence, change and 
continuity, chronology, similarity and difference, significance.  

All disciplinary concepts referred to in more detail under each unit 
heading.  
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Year 12 

Term 1 Term 2 Term 3  
 

How far did the 

monarchy change? 

Why was there 

discontent in Russia 

before 1917? 
 

Unit length 

14 weeks 

To what extent and 

how widely was power 

shared in the period 
1603-1642? 

Unit length  

11 weeks 

To what extent the 
events of 1649 
constitute a 
revolution? 

How far successful 
was Stalin’s first 5 
year plan?   

Unit length 

12 weeks 

Domains of knowledge  

Kings and parliaments 1603-29 

Tsarist Russia 

Domains of knowledge  

Personal Rule and Political Breakdown 1629-40 

Division and Conflict 1640-46 

Dissent and Revolution, 1917 

Bolshevik consolidation, 1918–1924 

Domains of knowledge  

Radicalism and Regicide 1646-49 

Stalin’s rise to power, 1924–1929 

Key concepts 

Change over time –Changes between Tudor and 
Stuart England.  

Change and continuity-Changes in pre-
revolutionary Russia 

Absolutism-Rule of James I and Charles I 

Absolutism-Rule of Nicholas II 
 

Key concepts 

Cause and consequence-Causes of the English 
Civil War 

Cause and consequence-Causes of the Russian 
Revolution 1917 

Similarity and difference- Rule of James I and 
Charles I 

Absolutism-Rule of James I and Charles I 

Protest and Revolution-Impact of the Revolution 

Key concepts   

Change and continuity-Changes brought about 
by the English Civil War.  

Significance-Regicide 

 

End points  End points  End points  
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An appreciation of the importance of factual 
knowledge in History, and an ability to recall and 
place such knowledge within a broad range of 
time periods. 

An ability to formulate arguments, framed around 

key historical concepts, in order to provide 

analytical responses to historical questions. 

Skills in analysing historians’ work, from a range 

of schools of thought, and using these works 

within their own arguments. 

An appreciation of the importance of factual 
knowledge in History, and an ability to recall and 
place such knowledge within a broad range of 
time periods. 

An ability to formulate arguments, framed around 
key historical concepts, in order to provide 
analytical responses to historical questions. 

Skills in analysing historians’ work, from a range 
of schools of thought, and using these works 
within their own arguments 
 

An appreciation of the importance of factual 
knowledge in History, and an ability to recall and 
place such knowledge within a broad range of 
time periods. 

An ability to formulate arguments, framed around 
key historical concepts, in order to provide 
analytical responses to historical questions. 

Skills in analysing historians’ work, from a range 
of schools of thought, and using these works 
within their own arguments. 

Skills in using historical sources independently, 
in order to carry out a historical investigation. 

Declarative/procedural knowledge broken down: 

James I 

James I finances 

James I’s favourites 

James I’s relations with parliaments 

James I’s foreign policy 

Charles I  

Charles I relations with parliament 1625-29 

Dismissal of parliament 1629 

 
 

Declarative/procedural knowledge broken down:  

Charles I 

Personal Rule 

Laudianism  

The Bishop’s Wars 

Triennial Act 

Strafford and Laud 

Pym’s Junto 

Declarative/procedural knowledge broken down:  

Civil War 

The New Model Army 

Reasons for parliament’s victory 

Diggers/Levellers/Ranters 

Regicide 

 

Assessment  

How did James’ views impact on his relations 
with parliament? 

How successful was James’ religious policy? 

Why was there discontent in Russia before 
1917? 

Assessment  

Charles declared war in August 1642 because 
parliament’s demands were too extreme. Explain 
why you agree or disagree with this view. 

Trotsky, not Stalin, was the more obvious 
successor to Lenin. Assess the validity of this 
view. 

Assessment 

To what extent was the New Model Army 
responsible for the failure to reach a political 
settlement in the years 1645-48? 

How far successful was Stalin’s first 5 year plan?   
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The main threats to the stability of Charles’s 
government from 1625 to 1629 were economic 
rather than religious. How far do you agree? 

The continuation of the Revolution was never 
seriously threatened by the Whites.  

How far do you agree?   

Cross Curricular  
Half term 1 
RS-Religious spectrum in Stuart England.   
PD-Systems of government.  
Geography-European Geography 
Sociology-Social Hierarchy 
Half Term 2 
RS-Religious spectrum in Stuart England.   
PD-Systems of government.  
Geography-European Geography 
Sociology-Social Hierarchy 
Economics-Economic developments 
Half Term 3 
RS-Religious spectrum in Stuart England.   
PD-Systems of government.  
Geography-European Geography 
Sociology-Social Hierarchy 
Economics-Five Year Plan  

Extra-curricular 
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Year 13 

Vision/intent:  

The History curriculum at St Marys C of E High School allows students to understand how modern British society was formed. Students are also equipped 
with the knowledge of societies from across the world which enhances their knowledge of place and time. The curriculum intent centres on the second 
order concepts essential to the study of History:  

History aims to explain the causes, consequences, significance, changes and continuities which have shaped the modern world. 

•It is crucial for students to explain the causes of events in history. Recognising social, political and economic causes. 

•The aim of the history curriculum is for pupils to recognise and measure the impact of historical events and individuals on the modern world.  

•Students recognise change and continuity in history are able to explain how change has occurred. 

Domains of knowledge  

Substantive Content 

Anglo Saxon and Norman England 1060-88 

Medieval Christendom c1000-1500 

Women in Medieval Europe c1000-1500 

The Impact of the Black Death c1348-1381 

Medieval revolts-The Great Revolt 1381 

Tudor England 1485-1603 

The Impact of the Reformation in Early Modern Europe c1500-1700 

Early Modern England, Ireland and Scotland 1603-1702 

Industrial and Imperial Britain 1750-1900 

The campaign for women’s rights c1900-Present 

The Making of the Modern World-Revolution 1776-1959 

The African American Civil Rights Movement 1945-1970 

Decolonisation in Africa 1945-80 

India’s road to Independence 1900-45 

Key concepts 

Absolutism-William I, Richard II, Henry VIII (Yr7) Stuart monarchs (Yr8), 
French and Russian revolutions (Yr8) Stuart Britain (Yr12 &13) 

Students establish a foundation of the powers of a monarch in Year 7 
studying William I, Richard II, Henry VIII. The concept of absolutism is 
introduced in Year 8 with the study of the Stuarts and Charles I in 
particular. Students are able to revisit this concept with the study of the 
French and Russian revolutions in Summer 1 of Year 8. This is essential an 
essential building block for students as the Stuarts topic is studied at A 
level. A clear understanding of the difference between types of monarchy 
will enable students to access the A Level course in Year 12 &13.  

Anti-Semitism-The Black Death (Yr7), The Holocaust (Yr9 and Yr11) and 
Anti-Semitism in England c1070-1900 (Yr10).  

Students encounter prejudice towards the Jewish population during the 
Black Death. This is important as it shows that Anti-Semitism is not just 
confined to the Holocaust. This learning in Year 7 will aid students’ 
understanding when Jewish migration in the Medieval period is studied in 
Year 10.   

Aristocracy-Norman Aristocracy (Yr7 and Yr 10), Medieval Women (Yr7), 
Tudor England (Yr7), The Restoration (Yr8 and Yr13), The French 
Revolution (Yr8), Social Hierarchy in Early Modern England (Yr10).  

Students establish an understanding of social hierarchy in the first two 
terms of Year 7. The Feudal System is an integral part of learning. It is 
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Warfare 1900-Present 

Genocide c1900-Present 

Causes of migration to Britain c800-1500 

Experience of migrants c800-1500 

Impact of migrants c800-1500  

Causes of migration to Britain c1500-1700 

Experience of migrants c1500-1700 

Impact of migrants c1500-1700 

Causes of migration to Britain c1700-1900 

Experience of migrants c1700-1900 

Impact of migrants c1700-1900 

Causes of migration to Britain c1900-Present 

Experience of migrants c1900-Present 

Impact of migrants c1900-Present 

Weimar Germany 1918-1933 

The rise of the Nazi Party 1918-33 

The Nazi State 1933-39 

Post war international relations in the Cold War 1943-56 

Cold War international crises 1958-1968 

Détente 1968-79 

The Second Cold War 1979-91 

 

Kings and parliaments 1603-29 

Personal Rule and Political Breakdown 1629-40 

Division and Conflict 1640-46 

introduced in the Normans topic but is reinforced in the Medieval women 
and Black Death topics. Students are able to use the Feudal system as a 
frame of reference as they view how women from different classes were 
treated and how the Black Death had an impact on rich and poor. This 
learning will ensure that when the students study Anglo Saxon and Norman 
England at KS4 they can explain the role of the Feudal system at length 
and start to question its effectiveness. In Year 8, the Stuarts topic provides 
an opportunity to demonstrated how the aristocracy can challenge the 
monarchy and an absolutist monarch in particular. This is essential for 
understanding complex topics in Year 12 &13. The French Revolution 
provides a useful comparison in Year 8 as pupils are able to use their prior 
learning of Charles I and apply it to the reign of Louis XVI.  

Civil and Human Rights-Suffrage (Yr8), Revolutions (Yr8)  African 
American Civil Rights (Yr8 and Yr13 NEA), Decolonisation (Yr9), Rights of 
Indian citizens under British rule (Yr9) Denial of civil rights during the 
Holocaust (Yr9 and Yr11).  

Students study the struggle for suffrage in Year 8. Case studies of Peterloo 
and the Suffragettes establish what is meant by civil and human rights. The 
American and French revolutions provide students with criteria of what is 
meant my freedom. This is then enhanced with the study of decolonisation 
in the post war era. Students are able to apply what has been learnt in the 
Year 8 Colonialism unit and then explain how citizens of Algeria and Ghana 
were able to dismantle features of the French and British empires 
respectively.  

Communism-Russian Revolution (Yr8, Yr12 and Yr13), Weimar and Nazi 
Germany and The Cold War (Yr11) 

The basics of communism are taught in Year 8 with the Russian 
Revolution. This is extremely helpful when explaining the appeal of 
Communism in Weimar Germany. The concept is revisited in the Cold War 
unit when studying ideology. The foundation provided in previous years 
ensures students can enhance their understanding of communism by 
encountering Stalin’s rule at the start of the Cold War. At A-Level students 
are then able to recognise the key features of Stalinist policy.  

Conquest-William’s conquest of England (Yr7), Colonialism (Yr8 and 
Yr10), Mansa Musa (Yr9), Stalin’s takeover of Eastern Europe (Yr11, 12 
&13). 

Students will establish a foundation of knowledge of conquest through 
studying William’s victory at the Battle of Hastings and subsequent 
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Radicalism and Regicide 1646-49 

Republic and Restoration 1649-60 

The Restoration 1660-78 

Crisis and Revolution 1678-89 

Revolution and War 1689-1702 

Tsarist Russia 

 

 

 
 

consolidation of power. This knowledge will deepen in year 8 as conquest 
in taught through and international context through the expansion of the 
British Empire. In Year 9, students learn that conquest was not just a 
European concept. The study of Mansa Musa challenges students’ 
preconceptions of African history. Understanding of the characteristics of 
conquest expands at GCSE with the study of the Cold War and Stalin’s 
takeover of Eastern Europe. Conquest through propaganda, censorship 
and oppression. At A Level, students are able to develop this knowledge of 
the actions of Stalin in their study of Russia 1917-24.  

Dictatorship-Russian Revolution (Yr8,11 12 and 13), Genocide (Yr9), 
Weimar and Nazi Germany (Yr11) 

Students will compare leaders they have studied from monarchs to prime 
ministers to presidents. The prior knowledge will help them establish the 
concept that there are different types of leadership. The Year 8 curriculum 
provides this opportunity to compare revolutions and their consequences. 
Having established the criteria of what makes a dictator in KS3, students 
will then be able to build upon this knowledge with a study of Germany 
1918-39 and the Cold War 1941-91 at KS4. A Level students then study 
Russia 1917-54 for A Level.  

Empire-Colonialism (Yr8), African empires (Yr9) Decolonisation (Yr9) 

Students first encounter empire in Year 8 with examples of British 
Colonialism in India, Nigeria, Jamaica and Barbados. They will identify the 
causes of British expansion. Students will measure the impact of the British 
on the different parts of the empire. This is essential in providing students 
with a foundation for identifying the features of empire that they then can 
use in the Year 9 study of decolonisation. In Year 9, students will study 
another example of empire in Mansa Musa’s Malian empire. This provides 
students with contexts besides the British empire to widening their 
understanding of the concept.    

Gender-Medieval Women (Yr7 and Yr10), Female suffrage (Yr8) Feminism 
(Yr8), Women and African American civil rights (Yr8 and Yr13) 

To combat the imbalance in gender when it comes to teaching history the 
inclusion of Medieval Women at Year 7 is crucial to students understanding 
that women have always been part of history. This is important for 
progressing beyond the curriculum model of women appearing when 
studying suffragettes and students not having prior knowledge of the role of 
women both British society and abroad. The inclusion of women in the 20th 
century in Year 8 is a scheme of learning that provides students with a long 
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history of women’s right rather than stopping with the Representation of the 
people act in 1918. Students are then able to study an example of the 
importance of African American women in organising protest in the USA. 
Some students have chosen this topic as a key part of their NEA at A 
Level.  

Genocide-Normans (Yr7 and Yr10), Nazi Germany (Yr9 and Yr11) 

Students are introduced to the concept with the Harrying of the North in 
Year 7. The overarching question for this assessment is based upon 
change and continuity under the Normans rather than the standard 
focusing on why William won. The Harrying of the North is an example of 
genocide used so that students have an example to refer to in Year 9. The 
Year 9 Genocide unit is the last they study at KS3 to prepare those taking 
history for the study of Nazi Germany at KS4. The Holocaust is a central 
part of the Year 9 study but so are examples such as Rwanda and 
Cambodia to demonstrate to the students that genocide continued beyond 
1945.  

Migration-Normans (Yr7) Tudors (Yr7) Local study (Yr7), Colonialism 
(Yr8), Genocide (Yr8), Migrants in Britain (Yr10). 

Migration has been an important concept for the department in making the 
curriculum more representative. The Migrants in Britain c800-Present unit 
at GCSE has been structured in a way so that the causes of migration, 
experiences of migrants and impact of migrants are considered. In order for 
students to be prepared for this unit the department has made changes at 
KS3 to focus on migration. The Norman unit in Year 7 centres on the 
impact of the Norman invasion. We also felt it was important to study the 
impact of the Reformation and religious persecution being a push factor in 
migration. Therefore, migration is included in the Year 7 curriculum when 
studying the Early Modern period so that students can see how factors 
such as migration and religion are linked. The Colonialism unit in Year 8 
demonstrates to students that the British Empire increased links between 
Britain and the wider world. For example, the study of Jamaica and 
Barbados is important because it shows why there was a link between 
these two countries and Britain. In Year 10 when studying Notting Hill 
students will already have the prior knowledge to make these links when 
studying the Windrush generation.  

Nationalism-Colonialism (Yr8), Decolonisation (Yr9), 20th century warfare 
(Yr9), Weimar and Nazi Germany (Yr11), Cold War (Yr11), Russia (Yr12 
and 13) 
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Students encounter nationalism for the first time when studying the 
colonialism unit in Year 8. The context then shifts to nationalism in the from 
of revolutions eg American and Cuban. This concept is then shown as part 
of the Decolonisation study demonstrating that nationalist movements are 
not just part of expanding an empire but as part of liberation movements. 
This theme is repeated in the Cold War with examples of resistance against 
the Soviet regime in Hungary and Czechoslovakia.  

Protest and Revolution-Peasants Revolt (Yr7), Kett’s Rebellion (Yr7), 
Women’s Rights (Yr8), Revolution (Yr8), Decolonisation (Yr9), Migrants in 
Britain (Yr10), Cold War (Yr11),Stuarts (Yr12 and 13) Russia (Yr12 and 13) 

The curriculum provides students with the opportunity to study issues of 
social justice on a frequent basis so that they can apply what they have 
learned in History lessons to the world they live in. Causes of protest based 
on unfair rulers or unjust rules are an important them in Year 7. Civil human 
rights are a cornerstone of the Year 8 curriculum that build upon events 
such as the Peasant’s revolt in Year 7. The study of women’s rights in the 
20th century and the civil rights movement in the USA provides students 
with examples of marginalised groups both in Britain and abroad. Examples 
of nationalist uprisings are a frequent theme in Year 9,10 and 11 to 
demonstrate that nationalism is an important theme in many protests and 
revolutions. At A Level the social and religious radicalism of the 1640s with 
the Diggers, Ranters, and Levellers provides students with an opportunity 
to enhance their knowledge of protest. Ultimately showing that the impact 
of protest is not always immediate and can have an impact further down the 
historical line. Levellers to the Chartists to the Suffragettes.  

Disciplinary Concepts- Cause and consequence, change and 
continuity, chronology, similarity and difference, significance.  

All disciplinary concepts referred to in more detail under each unit 
heading.  

Year 13 

Term 1 Term 2 Term 3  
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How was the Republic 

consolidated? 

Why did the 

Commonwealth fail?  

Unit length 

14 weeks 

How successful was 

the Restoration 
settlement?  

Unit length  

11 weeks 

How far was the 
Political Nation able to 
assert its influence 
over the Crown in the 
years 1678 to 1702? 
 

Unit length 

12 weeks 

Domains of knowledge  

Republic and Restoration 1649-60 

 

Domains of knowledge  

Republic and Restoration 1649-60 

Crisis and Revolution 1678-89 

Domains of knowledge  

Revolution and War 1689-1702 

Key concepts 

Change over time –Changes during the 
Interregnum.  

Significance-Five Year Plans 

Dictatorship-Cult of Stalin 
 

Key concepts 

Similarity and difference-The Republic and 
Restoration England.  

Significance-The Restoration Settlement 

Absolutism-Rule of Charles II, James II, Louis 
XIV 

Protest and Revolution-Exclusion Crisis 

Key concepts   

Change and continuity-Changes brought about 
by the Glorious Revolution.   

Significance-The Bill of Rights 

 

End points  

An appreciation of the importance of factual 
knowledge in History, and an ability to recall and 
place such knowledge within a broad range of 
time periods. 

An ability to formulate arguments, framed around 

key historical concepts, in order to provide 

analytical responses to historical questions. 

Skills in analysing historians’ work, from a range 

of schools of thought, and using these works 

within their own arguments. 

End points  

An appreciation of the importance of factual 
knowledge in History, and an ability to recall and 
place such knowledge within a broad range of 
time periods. 

An ability to formulate arguments, framed around 
key historical concepts, in order to provide 
analytical responses to historical questions. 

Skills in analysing historians’ work, from a range 
of schools of thought, and using these works 
within their own arguments 
 

End points  

An appreciation of the importance of factual 
knowledge in History, and an ability to recall and 
place such knowledge within a broad range of 
time periods. 

An ability to formulate arguments, framed around 
key historical concepts, in order to provide 
analytical responses to historical questions. 

Skills in analysing historians’ work, from a range 
of schools of thought, and using these works 
within their own arguments. 

Skills in using historical sources independently, 
in order to carry out a historical investigation. 
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Declarative/procedural knowledge broken down: 

Interregnum 

Protectorate 
 

Declarative/procedural knowledge broken down:  

The Restoration Settlement 

Earl of Clarendon 

Exclusion Crisis 

Declarative/procedural knowledge broken down:  

The Glorious Revolution 

The Restoration Settlement 

Government changes  

Assessment  

PPE 1 

Stuarts Paper 1 

Extract Question 

2 essay questions 

Russia 

Russia Paper 2 

Source Question 2 essay questions   

Assessment  

Exam questions on the Exclusion Crisis, Charles 
II’s success and the Restoration Settlement.  

Assessment 

A Level exam   

Cross Curricular  
Half term 1 
RS-Religious spectrum in Stuart England.   
PD-Systems of government.  
Geography-European Geography 
Sociology-Social Hierarchy 
Half Term 2 
RS-Religious spectrum in Stuart England.   
PD-Systems of government.  
Geography-European Geography 
Sociology-Social Hierarchy 
Economics-Economic developments 
Half Term 3 
RS-Religious spectrum in Stuart England.   
PD-Systems of government.  
Geography-European Geography 
Sociology-Social Hierarchy 
Economics-Five Year Plan  

Extra-curricular 
 

 


