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Year 7  
Vision/intent:  

Question Understand Accept 
• Religious Students allows students to respectfully question the views of others and their own. 
• Religious Studies provides students with a good understanding of the thoughts, values and practices of others. 
• Religious Studies encourages students to accept people and the diverse communities in which we live in.  

Overall:  

Education enables students to grow and fulfil their potential, not only in an intellectual sense but as human beings in all their complexity.  At the heart of 
Religious Studies is the human experience, expressed across time and through culture.  In Religious Studies, students of all faiths and none explore 
questions of meaning, purpose and value, and are encouraged to reflect critically on their own thoughts and beliefs and those of others, drawing on the 
wisdom of religions and world views.  As the future citizens of a diverse society and globalised world, students need the tools and knowledge to co-exist 
peacefully with others, to listen empathetically and to disagree respectfully.  Through enquiry into different religions and world views, students break down 
ignorance and stereotypes and Religious Studies gives them a lens to view what they may share with people from different cultures. 

Skills  

Throughout every lesson we have a range of skills that will develop students both academically and socially. Our curriculum is designed to draw on 
memory skills by recalling knowledge from lesson to lesson and year to year. Each lesson will require an element of comprehension through; religious text 
or philosophical teachings.  

We use the text studied to teach students how to apply the beliefs of others to their practices and encourage students to introspect on their own application 
of the moral codes. We also allow students to analyse the text and the doctrine created by a variety of faiths and create their own justification for the 
purpose, usefulness and relevance of the teachings today. 

In KS3 there is at least one lesson per topic where students are expected to evaluate a religious belief or practise in the context of the modern world – for 
instance in Judaism students evaluate if Brit Milah is still necessary, in Hinduism students evaluate the Caste system.  This does also require students to 
be critical of the religious beliefs and practises being taught to identify strengths and weaknesses in arguments or ideas.   

This is achieved through students interpreting sources and religious stories, beliefs and debating their importance or relevance within a contemporary 
world. 

Domains of knowledge  

Monotheism, Polytheism, Deity, 
Sin, Afterlife, Death, Evil, Suffering, 

Key concepts  

• Beliefs - shared ideas of religious teachings. 

• Stories - Stories that fit together to answer questions about human life & the universe. 
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Justice, Community, Free Will, 
Prophets, Sacrifice (Year 7 
Judaism, Year 8 Buddhism, Year 9 
Islam, KS4, DCT), Prejudice, 
Discrimination, Human Rights, 
Salvation, Angels. 

• Rules - A shared set of rules. 

• Rituals - Public or private ceremonies. 

• Feelings - dread, guilt, awe, mystery, devotion, liberation, ecstasy, inner peace, bliss 

• Social - shared attitudes and practices.   

• Material - Objects or places that are sacred. 

Year 7 

Unit 1 Unit 2 Unit 3 Unit 4 

Title  

What is religion? 

Unit 
length 

5 lessons  

Title  

Ultimate Questions. 

Unit length  

6 Lessons 

Title  

Judaism. 

Unit length  

12 Lessons 

Title 

Hinduism. 

Unit Length 

12 Lessons. 

Domains of knowledge  

The Meaning of the Seven 
Dimensions of Religion. 

Asking Philosophical Questions. 

Locations of the Six Major Faiths. 

Symbols. 

Domains of knowledge  

Beliefs: 

• Free Will. 

• Karma. 

• Original Sin. 

• Existence of God. (Judeo-
Christian). 

• Samsara. 

• Heaven & Hell. 

Stories: 

• Creation (Judeo-Christian). 

• Job. 

• Theseus’ Paradox. 

Rules: 

• Good & Bad actions. 

Feelings: 

• Samsara. 

Domains of knowledge  

Beliefs: 

• The Nature of G-d. 

• Covenant. 

Stories: 

• Abraham. 

• Moses & the Exodus. 

Rules: 

• Torah. 

Rituals: 

• Brit Milah. 

• Bar (Bat) Mitzvah. 

• Shabbat. 

• Pesach. 

Feelings: 

• Exodus. 

Domains of knowledge  

Beliefs: 

• The Nature of God. 

Stories 

• Rama & Sita. 

• Avatars. 

Rules: 

• Dharma. 

• Caste. 

Rituals 

• Birth. 

• Death. 

Feelings 

• Puja. 

• Diwali. 
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• Heaven & Hell. 

Material: 

• Ganges. 

 

 
 

• Pesach. 

• Rosh Hashanah. 

• Yom Kippur. 

Social: 

• Rosh Hashanah & Yom 
Kippur. 

• Synagogue. 

• Pesach. 

• Brit Milah. 

Material: 

• Torah. 

• Megan David. 

• Rites of Passage. 

Social  

• Diwali. 

• Caste. 

• Dharma. 

Material  

• Trimurti. 

• Murti’s. 

• The Om. 

Key concepts 

7 Dimensions of religion 

Key concepts 

• Life after Death. 

• The Problem of Evil. 

• Religious responses to 
questions. 

• Conceptions of truth. 

• Philosophical ideas (Theseus’ 
Paradox). 

 

Key concepts 

• G-d. 

• Torah. 

• Covenant. 

Key concepts 

• God and the Avatars. 

• Rites of Passage. 

•  

End points 

Identify which EPs are explored / 
evident in this unit 
 

End points 

Skills in critical analysis. 

Understanding basic Philosophical 
questions. 

Understanding basic ethical issues. 

 
 

End points 

Understanding of relationship 
between beliefs and practises. 

Use of quotes to support answers. 

Identify symbols buildings and 
clothing linked to Judaism. 

End points 

Understanding of relationship 
between beliefs and practises. 

Use of quotes to support answers. 

Identify symbols buildings and 
clothing linked to Hinduism. 

Declarative/procedural knowledge 
broken down:  

Declarative/procedural knowledge 
broken down:  

Declarative/procedural knowledge 
broken down:  

Declarative/procedural knowledge 
broken down:  



5 
 

By the end of this unit, students 
should be able to: 

• Explain at least four of the 
Seven Dimensions of Religion. 

• Identify the six major faiths 
symbols. 

• Know the location of the Six 
major faiths. 

• Begin to use key terms, such as 
monotheistic and polytheistic. 

By the end of this unit, students 
should be able to: 

• Support religious belief by using 
religious ideas or texts; 

• State which of the faiths are 
largest to smallest; 

• Link their learning to the Seven 
Dimensions of Religion. 

Lessons: 

Who am I? 

The Seven Dimensions of Religion. 

Beliefs, stories and feelings. 

How did the Big Six develop? 

How are Symbols used? 
 

By the end of this unit, students 
should be able to: 

• Explain two arguments for the 
existence of God. 

• Identify strengths and 
weaknesses in arguments. 

• Explain which arguments are 
stronger, based on evidence. 

By the end of this unit, students 
should be able to: 

• Express personal opinions in an 
academic manner; 

• Link concepts of belief to the 
way people act; 

• Use evidence to support or 
counter ideas on Ultimate 
Questions. 

Lessons: 

How do we find Truth? 

Does God exist? 

Why is there suffering and evil? 

Is there life after death? 

Heaven and Hell. 

Do we have a soul? 

By the end of this unit, students 
should be able to: 

• Explain the Jewish conception 
of G-d. 

• Explain the importance of the 
Covenant with at least three 
religious practises. 

• Explain the origins practises 
and beliefs of the festivals; 
Yom Kippur, Shabbat and Rosh 
Hashanah and link this to 
Covenant and G-d. 

• Explain basic Jewish beliefs 
(G-d, Covenant and Torah) 
using key terms. 

By the end of this unit, students 
should be able to: 

• Use key terms in their writing to 
describe Jewish beliefs and; 

• Elaborate on these beliefs 
using religious stories or 
teachings; 

• Link their learning to the Seven 
Dimensions of Religion; 

• Evaluate religious beliefs or 
practises using rational 
arguments structured in a 
logical manner. 

Lessons: 

What do Jews believe about G-d? 

Who Was Abraham? 

Why is the Covenant important? 

Who was Moses? 

Why is the Torah important? 

By the end of this unit. Students 
should be able to: 

• Explain the Hindu concepts of 
God and the Trimurti. 

• Explain how the concept of 
Dharma can be seen through 
Samsara, Ashrama, Karma. 

• Explain, using beliefs and 
stories, Hindu views on life 
and death. 

• Explain basic Hindu beliefs 
(Nature of God, Worship and 
Dharma/Afterlife) using key 
terms accurately. 

By the end of this unit, students 
should be able to: 

• Use key terms accurately to 
explain Hindu beliefs; 

• Elaborate on these beliefs using 
specific stories or teachings; 

• Link their learning to the Seven 
Dimensions of Religion; 

• Evaluate religious beliefs or 
practises using rational 
arguments structured in a 
logical manner. 

Lessons: 

How do Hindu’s understand God? 

What is the importance of the 
Trimurti? 

What do Avatars mean for Hindus? 

Atman, Samsara and Moksha. 

What does puja mean to Hindus? 

How are Temples used in Hinduism? 
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What is a Synagogue? 

Is Brit Milah important? 

What do Jews believe about 
Shabbat? 

Rosh Hashanah and Yom Kippur. 

Why is Diwali important? 

What happens at birth and death? 

 

Assessment  

1.) Who was it who developed 

the 7 Dimensions of 

Religion?  [1] 

2.) Which of the following, 

show three of the 7 

Dimensions of religion? 

                              [1] 

3.) Which of the following is 

the symbol for Hinduism?

   [1] 

4.) Which is the youngest of 

the Big Six religions? [1] 

5.) Which religion calls God, 

Allah?   [1] 

6.) Explain two beliefs the 

Islamic Creation story 

teaches Muslims. [4] 

7.)  

Assessment  
AO1 & AO2 Assessment: 

1.) Who was it who created the 

Design Argument? [1] 

2.) Which of the following, are 

two examples of Moral Evil?

   [1] 

3.) What is Hell based on? [1] 

4.) Which book in the Bible 

tries to explain suffering?

   [1] 

5.) Give two arguments on the 

existence of God. [2] 

6.) Describe two different 

beliefs people may have of 

Heaven.  [4} 

7.) Explain what is meant by 

the Problem of Evil.  [6] 

8.) Explain two ways that 

people can find truth. [4] 

Assessment  
Exit Ticket lesson 03 & Lesson 09. 
AO1 – Lesson 06: 

Explain two reasons why the 
Covenant is important to Jews.  

 

AO1 & AO2 End of unit assessment 
-  

1) Which word means 

circumcision?                    [1] 

2) Give two Covenants found 

in Judaism.                        [2] 

3) Explain two ways in which 

Pesach is important to Jews  

today.                 [4] 

 

4) Explain two beliefs about 

G-d. 

Refer to sacred writings or 

another source of Jewish 

belief and teaching in your 

answer.    

                               [5] 

 

5) “The Torah should not be 

followed literally.” 

Evaluate this statement.   

Assessment  
Exit Ticket Lesson 03, 06 & 09. 
AO1 – Lesson 05: 
Explain two beliefs Hindus have 
about the Atman. 
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1. Describe two different 

religious symbols. [4] 

2. Explain how one of these 

symbols helps create an 

identity for that religion.

 [3] 

8.) Explain the origins of two of 

the Big Six religions. [6] 

9.) What does religion aim to 

do?  Justify your answer.

   [4] 

10.)  ‘Football is a religion.’ [12] 
 

9.) ‘There is no life after death.’

   [6] 
 

 

Cross Curricular  

These can be found by 
speaking to SL’s in the 
SL meeting  

Extra-
curricular  

Cross Curricular  

These can be 
found by 
speaking to SL’s 
in the SL meeting  

Extra-curricular  Cross 
Curricular  

These can be 
found by 
speaking to 
SL’s in the SL 
meeting  

Extra-curricular  Cross Curricular  

These can be 
found by 
speaking to SL’s 
in the SL meeting  

Extra-curricular  
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Year 8 
Vision/intent:  

Question Understand Accept 
• Religious Students allows students to respectfully question the views of others and their own. 
• Religious Studies provides students with a good understanding of the thoughts, values and practices of others. 
• Religious Studies encourages students to accept people and the diverse communities in which we live in.  

Overall:  

Education enables students to grow and fulfil their potential, not only in an intellectual sense but as human beings in all their complexity.  At the heart of 
Religious Studies is the human experience, expressed across time and through culture.  In Religious Studies, students of all faiths and none explore 
questions of meaning, purpose and value, and are encouraged to reflect critically on their own thoughts and beliefs and those of others, drawing on the 
wisdom of religions and world views.  As the future citizens of a diverse society and globalised world, students need the tools and knowledge to co-exist 
peacefully with others, to listen empathetically and to disagree respectfully.  Through enquiry into different religions and world views, students break down 
ignorance and stereotypes and Religious Studies gives them a lens to view what they may share with people from different cultures. 

Skills  

Throughout every lesson we have a range of skills that will develop students both academically and socially. Our curriculum is designed to draw on 
memory skills by recalling knowledge from lesson to lesson and year to year. Each lesson will require an element of comprehension through; religious text 
or philosophical teachings.  

We use the text studied to teach students how to apply the beliefs of others to their practices and encourage students to introspect on their own application 
of the moral codes. We also allow students to analyse the text and the doctrine created by a variety of faiths and create their own justification for the 
purpose, usefulness and relevance of the teachings today. 

In KS3 there is at least one lesson per topic where students are expected to evaluate a religious belief or practise in the context of the modern world – for 
instance in Christianity students evaluate if infant Baptism is meaningful, in Buddhism students evaluate the Four Noble Truths.  This does also require 
students to be critical of the religious beliefs and practises being taught to identify strengths and weaknesses in arguments or ideas.   

This is achieved through students interpreting sources and religious stories, beliefs and debating their importance or relevance within a contemporary 
world. 

Domains of knowledge  

Monotheism, Polytheism, Deity, 
Sin, Afterlife, Death, Evil, Suffering, 

Key concepts  

• Beliefs - shared ideas of religious teachings. 

• Stories - Stories that fit together to answer questions about human life & the universe. 
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Justice, Community, Free Will, 
Prophets, Sacrifice (Year 7 
Judaism, Year 8 Buddhism, Year 9 
Islam, KS4, DCT), Prejudice, 
Discrimination, Human Rights, 
Salvation, Angels, Seven 
Dimensions of Religion. 

• Rules - A shared set of rules. 

• Rituals - Public or private ceremonies. 

• Feelings - dread, guilt, awe, mystery, devotion, liberation, ecstasy, inner peace, bliss 

• Social - shared attitudes and practices.   

• Material - Objects or places that are sacred. 

Year 8 

Unit 1 Unit 2 Unit 3 Unit 4 

Title 

Ethics 

Unit length 

6 lessons 

Title 

Can faith lead a 
change? 

Unit length 

7 Lessons 

Title 

Christianity. 

Unit length 

10 Lessons 

Title 

Buddhism. 

Unit Length 

12 Lessons. 

Domains of knowledge  

Beliefs 

• Primary and Secondary 
Precepts. 

• Agape. 

• The greatest good for the 
greatest happiness/pleasure. 

Rules  

• Natural Law. 

• Situation Ethics. 

• Utilitarianism. 

Feelings 

• Apparent Goods/Real Goods. 

• Duty. 

• Agape. 

Social 

Domains of knowledge  

Beliefs: 

• Pacifism. 

• Tolerance. 

• Understanding. 

• Empathy. 

• Faith. 

Stories: 

• Martin Luther King. 

• Malcolm X. 

• Mother Theresa. 

• Corrie Ten Boom. 

• Desmond Thomas Doss. 

Rules: 

• Good & Bad actions. 

Feelings: 

Domains of knowledge  

Beliefs: 

• The Nature of God. 

• The Trinity. 

• Incarnation. 

• Grace. 

Stories: 

• Jesus:  
▪ Birth; 
▪ Death; 
▪ Resurrection. 

• Parables. 

Rules: 

• Agape. 

Rituals: 

• Baptism. 

• Eucharist. 

Domains of knowledge  

Beliefs: 

• The Three Marks of Existence. 

• The Four Noble Truths. 

• The Eightfold Path. 

• The Five Precepts. 

• Afterlife. 

Stories 

• Siddatha Gautama/Buddha. 

• Kisa Goitami and the Mustard 
Seed. 

Rules: 

• Dhamma. 

• Annica. 

• Anatta. 

• Dukkha. 
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• Application to issue. • Samsara. 

• Heaven & Hell. 

Material: 

• Ganges. 

 

 
 

• Passover. 

Feelings: 

• Grace. 

• Forgiveness. 

• Agape. 

Social: 

• Christmas. 

• Easter. 

Material: 

• Gospels. 

Rituals 

• Meditation. 

• Wesak. 

Feelings 

• Meditation. 

• Dukkha. 

• Nirbanna. 

Social  

• Wesak. 

Material  

• Viharas. 

• Sanarth. 

Key concepts 

• Consequences vs Action. 

• Intention. 
 

Key concepts 

•  

Key concepts 

• Trinity. 

• Incarnation. 

• Resurrection. 

• Agape. 

Key concepts 

• Dukkha. 

• The Three Marks of Existence. 

• The Eightfold Path. 

• The Four Noble Truths. 

End points 

Understanding basic ethical theory. 

Skills in critical thinking. 

Application of abstract ideas to an 
actual event. 
 

End points 

Skills in critical analysis. 

Understanding basic Philosophical 
questions. 

Understanding basic ethical issues. 

 
 

End points 

Understanding of relationship 
between beliefs and practises. 

Use of quotes to support answers. 

Identify symbols buildings and 
clothing linked to Christianity. 

End points 

Understanding of relationship 
between beliefs and practises. 

Use of quotes to support answers. 

Identify symbols buildings and 
clothing linked to Buddhism. 

Declarative/procedural knowledge 
broken down:  
By the end of this unit, students 
should be able to: 

Declarative/procedural knowledge 
broken down:  
By the end of this unit, students 
should be able to: 

• Explain what is meant by 
prejudice and discrimination. 

Declarative/procedural knowledge 
broken down:  
By the end of this unit, students 
should be able to: 

Declarative/procedural knowledge 
broken down:  
By the end of this unit. Students 
should be able to: 

• Explain the Buddhist beliefs about 
Buddha. 
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• Explain how at least two 
different groups may respond to 
an ethical issue. 

• Explain two ethical theories. 

• Understand how people reach 
conclusions about what  

• Apply ethical theory to two 
different situations. 

By the end of this unit, students 
should be able to: 

• Understand how people come to 
conclusions about what is right 
or wrong; 

• Identify key points in a theory to 
develop an argument; 

• Identify religious and non-
religious response to ethical 
issues. 

Lessons: 
What is Ethics? 
What is Natural Law? 
What is Situation Ethics? 
What is Utilitarianism? 
Applied Ethics – Pigs heart.  

• Use at least three examples to 
explain how faith can change 
society. 

• Explain how successful these 
changes can be – 
idealism/practicality. 

By the end of this unit, students 
should be able to: 

• Link the actions of individuals to 
the faith of the individual; 

• Identify how faith can be a 
support or a hinderance in 
change; 

• Use evidence to support or 
counter ideas on issues of 
prejudice and discrimination. 

Lessons: 
What is Prejudice and 
Discrimination? 
Martin Luther King Jr & Non-Violent 
Protest. 
What was the Montgomery Bus 
Boycott? 
Who was Malcolm X? 
Is Doubt a Sign of Faith? 
Who was Corrie Ten Boom? 
Who was Desmond Thomas Doss? 

• Explain the Christian belief in 
the Trinity and three of the 
‘Omni’s’. 

• Explain key events in the life of 
Jesus and their importance to 
believers. 

• Explain the origins and beliefs 
behind Baptism and 
Communion and the 
importance within Christianity. 

• Explain basic Christian beliefs 
(Agape, Trinity and 
Forgiveness) using key terms. 

• Show links between Christian 
beliefs and central Jewish 
teaching (e.g. Pesach, Mikveh). 

By the end of this unit, students 
should be able to: 

• Use key terms in their writing to 
describe Christian beliefs and; 

• Elaborate on these beliefs 
using religious stories or 
teachings; 

• Link their learning to the Seven 
Dimensions of Religion; 

• Evaluate religious beliefs or 
practises using rational 
arguments structured in a 
logical manner. 

Lessons: 
What do Christians believe about 
Creation? 
What is the Trinity? 
What is God like? 
Why is the Incarnation important? 
What is Grace? 
Why is Baptism important? 
Why was Jesus tempted? 
What did Jesus teach? 

• Explain how the Three Noble 
Truths, Eightfold Path and the Three 
Marks of Existence influence and 
shape Buddhist belief. 

• Show an understanding of the roots 
of Buddhism in Hinduism (e.g. 
Dhamma) 

• Explain basic Buddhist beliefs 
(Worship and Dharma/Afterlife) 
using key terms accurately. 
By the end of this unit, students 
should be able to: 

• Use key terms accurately to explain 
Buddhist beliefs; 

• Elaborate on these beliefs using 
specific stories or teachings; 

• Link their learning to the Seven 
Dimensions of Religion; 

• Evaluate religious beliefs or 
practises using rational arguments 
structured in a logical manner. 
Lessons: 
The Birth of Buddha. 
Ascetism and Enlightenment. 
The Three Marks of Existence. 
The Four Noble Truths. 
The Eightfold Path. 
How do Buddhists understand the 
afterlife? 
What are Buddhist Ethics? 
How are Viharas used? 
How do Buddhists meditate? 
What is it like to be a Buddhist 
Monk? 
Why is Wesak important for 
Buddhists? 
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What does the death and 
resurrection of Jesus teach 
Christians? 

Assessment  
11.) ‘It is always wrong to use 

the Death Penalty.’         [20] 

Assessment  
Exit Ticket lesson 03 & Lesson 07. 
Assessment Homelearning. 
Which persons faith had the 
greatest impact on their actions and 
justify why. 

Assessment  
Exit Ticket lesson 03 & Lesson 09. 
AO1 – Lesson 06: 

01.1 Which one of the following 
means beginnings / origin? 

(Genesis, Exodus, Leviticus, 
Parable.)                            [1] 

01.2 Give two Christian beliefs 
about the Holy Trinity.    [2] 

01.3 Explain two reasons why 
Christians believe that 
Jesus is God.                      [4] 

01.4 Explain two Christian 
beliefs about grace. 

Refer to sacred writings or 
another source of Christian 
belief and teaching in your 
answer.                              [5] 

 
Year 8 end of unit exam falls 

towards the end of unit, thus no 

end of topic test. 

Assessment  
Exit Ticket Lesson 03, 06. 
AO2 – Lesson 08: 
Buddhist ethics successfully 
overcome Dukkha.  Do you agree?  
Justify your answer. 

Cross Curricular  

These can be found 
by speaking to SL’s in 
the SL meeting  

Extra-
curricular  

Cross Curricular  

These can be 
found by 
speaking to SL’s 
in the SL meeting  

Extra-curricular  Cross 
Curricular  

These can be 
found by 
speaking to 
SL’s in the SL 
meeting  

Extra-curricular  Cross Curricular  

These can be 
found by 
speaking to SL’s 
in the SL meeting  

Extra-curricular  
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Year 9 
Vision/intent:  

Question Understand Accept 
• Religious Students allows students to respectfully question the views of others and their own. 
• Religious Studies provides students with a good understanding of the thoughts, values and practices of others. 
• Religious Studies encourages students to accept people and the diverse communities in which we live in.  

Overall:  

Education enables students to grow and fulfil their potential, not only in an intellectual sense but as human beings in all their complexity.  At the heart of Religious Studies is 
the human experience, expressed across time and through culture.  In Religious Studies, students of all faiths and none explore questions of meaning, purpose and value, 
and are encouraged to reflect critically on their own thoughts and beliefs and those of others, drawing on the wisdom of religions and world views.  As the future citizens of a 
diverse society and globalised world, students need the tools and knowledge to co-exist peacefully with others, to listen empathetically and to disagree respectfully.  Through 
enquiry into different religions and world views, students break down ignorance and stereotypes and Religious Studies gives them a lens to view what they may share with 
people from different cultures. 

Skills  

Throughout every lesson we have a range of skills that will develop students both academically and socially. Our curriculum is designed to draw on memory skills by 
recalling knowledge from lesson to lesson and year to year. Each lesson will require an element of comprehension through; religious text or philosophical teachings.  

We use the text studied to teach students how to apply the beliefs of others to their practices and encourage students to introspect on their own application of the moral 
codes. We also allow students to analyse the text and the doctrine created by a variety of faiths and create their own justification for the purpose, usefulness and relevance 
of the teachings today. 

In KS3 there is at least one lesson per topic where students are expected to evaluate a religious belief or practise in the context of the modern world – for instance in Sikhism 
students evaluate the role and importance of the Amrit ceremony for a Sikhs life.  In Islam students examine the division of Islam into Sunni and Shi’a.  This does also 
require students to be critical of the religious beliefs and practises being taught to identify strengths and weaknesses in arguments or ideas.   

This is achieved through students interpreting sources and religious stories, beliefs and debating their importance or relevance within a contemporary world. 

Domains of knowledge  

Monotheism, Polytheism, Deity, 
Sin, Afterlife, Death, Evil, Suffering, 
Justice, Community, Free Will, 
Prophets, Sacrifice (Year 7 

Key concepts  

• Beliefs - shared ideas of religious teachings. 

• Stories - Stories that fit together to answer questions about human life & the universe. 

• Rules - A shared set of rules. 

• Rituals - Public or private ceremonies. 
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Judaism, Year 8 Buddhism, Year 9 
Islam, KS4, DCT), Prejudice, 
Discrimination, Human Rights, 
Salvation, Angels. 

• Feelings - dread, guilt, awe, mystery, devotion, liberation, ecstasy, inner peace, bliss 

• Social - shared attitudes and practices.  

• Material - Objects or places that are sacred. 

Year 9 

Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 

Title  
Islam. 

Unit length 
15 lessons  

Title  
Sikhism. 

Unit length  
14 Lessons 

Title  
Christianity in the 
World. 

Unit length  
13 Lessons 

Title 
World views 

Unit Length 
10 Lessons. 

Title 
Does God Exist? 

Unit Length 
14 Lessons 

Domains of knowledge  
The Nature of Allah. 

• The 99 names of Allah. 

• Tawhid. 
Beliefs. 

• Risalah. 

• The Five Pillars. 
The Qur’an. 

• The Night of Power. 

• Shariah. 

• Halal and Haram. 
Development. 

• Sunni Islam. 

• Shi’a Islam. 

• Islam in the media. 

Domains of knowledge 

• India at the time of 
Guru Nanak. 

The Nature of Waheguru. 

• Creation. 

• The Mool Matra. 
The Guru. 

• Guru Nanak. 

• Lives of the Gurus 

• The Guru Granth 
Sahib. 

Hoy places. 

• The Gurdwara. 

• The Golden Temple. 
Beliefs. 

• The Panj Pyare. 

• Amrit. 

• The Five K’s. 

• Sewa. 
   

Domains of knowledge  
Denominations. 

• The Jerusalem Church. 

• The Great Schism. 

• Martin Luther. 

Persecution. 

• The Golden Rule. 

• Matthew 5:44. 

Examples of Christian 

Persecution: 

• North Korea. 

• China. 

• North Africa. 

Persecuted. 

• Conquistadors. 

• Crusades. 

Groups. 

• Humanism 

• Atheism. 
Concepts. 

• Views on religion. 

• Morality. 
Key Figures. 

• Richard Dawkins. 

• Ricky Gervais. 

• Christopher Hitchens 

• Stephen Fry. 

Arguments. 

• The Design 
Argument. 

• The First Cause 
Argument. 

• The Argument from 
Miracles. 

• Evil and suffering.  

• Arguments based on 
science against the 
existence of God. 

Revelation. 

• Special Revelation as 
a source of 
knowledge about the 
divine. 

• Enlightenment as a 
source of knowledge 
about the divine. 

• General Revelation. 

Key concepts 

• Tawhid 

• Risalah 

• The Five Pillars 

• Sunni Islam 

Key concepts 

• Waheguru 

• Sewa 

• The Gurdwara 

• Guru Nanak  

Key concepts 

• Pentecost 

• The Great Schism 

• Protestantism 

• Persecution 

Key concepts 

• Arguments in the 
contemporary world against 
religions. 

• Humanism 

Key concepts 

• Arguments in the 
contemporary world 
against religions. 

• Humanism 
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• Shi’a Islam • Responses to persecution. • Atheism • Atheiism 

End points 
Understanding the relationship 
between beliefs and practises. 
Use of quotes to support 
answers. 
Identify key beliefs in Islam and 
how these relate to belief and 
life. 

End points 
Understanding the relationship 
between beliefs and practises. 
Use of quotes to support 
answers. 
Identify key beliefs in Sikhism 
and how these relate to belief 
and life.  

End points 
Understanding the relationship 
between beliefs and practises. 
Identify the way Christianity has 
developed and the reasons for 
this. 
Explain how the development of 
a religion can lead to current day 
issues. 

End points 
Understanding of how people can 
reject religions beliefs and practices. 
Use of quotes to support answers. 
Identify strengths and weaknesses 
of arguments used. 

End points 
Skills in critical analysis. 
Understanding Philosophical 
questions. 
Developing discussion and 
critical thinking. 

Declarative/procedural 
knowledge broken down:  
By the end of this unit, students 
should be able to: 

• Explain the importance of 
at least two Prophets in 
Islam 

• Identify key beliefs of 
Islam. 

• Explain the reason for the 
division of Sunni and Shi’a 
Islam. 

• Use key terms such as 
Tawhid and Risalah in 
explain Islamic beliefs. 

By the end of this unit, students 
should be able to: 

• Support religious belief by 
using religious ideas or 
texts; 

• Argue the strengths and 
issues within religious 
beliefs. 

• Link their learning to the 
Seven Dimensions of 
Religion. 

Lessons: 
Allah. 
Prophethood. 

Declarative/procedural 
knowledge broken down:  
By the end of this unit, students 
should be able to: 

• Explain the importance of 
Sewa for Sikhs and at least 
two ways in which Sikhs 
demonstrate this. 

• The role and importance of 
Guru Nanak, the human 
Gurus and The guru 
Granth Sahib in the beliefs 
and practices of a Sikh. 

• Identify the meaning and 
importance of Waheguru. 

By the end of this unit, students 
should be able to: 

• Use religious stories or 
beliefs to support and 
develop their ideas or 
arguments. 

• Link concepts of Sikh belief 
to their practices. 

• Use evidence to support or 
counter Sikh ideas of 
Sewa. 

Lessons: 
Introduction to Sikhism. 

Declarative/procedural 
knowledge broken down:  
By the end of this unit, students 
should be able to: 

• Explain the importance of 
Pentecost, The Great 
Schism and the Reformation 
for Christians. 

• Explain the reason for the 
persecution of Christians 
worldwide. 

• Link current events with an 
historical context. 

• Demonstrate how Christians 
respond to current 
persecution. 

By the end of this unit, students 
should be able to: 

• Link religious events to 
Christian beliefs using 
quotes or examples 

• Use prior learning (ethics) to 
discuss the current 
persecution of Christians to 
historical events. 

• Evaluate the life of Jesus, 
with reference to 
persecution. 

Lessons: 

Declarative/procedural knowledge 
broken down:  
By the end of this unit. Students 
should be able to: 

• Explain the reasons people 
give for being 
Atheist/Humanist. 

• Explain how the 
practises/beliefs/history of 
religion can be used against 
it. 

• Discuss the concept of 
‘cherry-picking’ in reference 
to religious beliefs or 
practices. 

• Use specific individuals and 
analyse their arguments on 
religion.. 

By the end of this unit, students 
should be able to: 

• Explain accurately and with 
academic language what 
Atheism and Humanism is. 

• Elaborate on these beliefs 
using specific stories or 
teachings; 

• Link their learning from 
previous lessons to 
arguments cited. 

Declarative/procedural 
knowledge broken down:  
By the end of this unit. 
Students should be able to: 

• Explain philosophical 
arguments for the 
existence of God. 

• Discuss the 
Inconsistent Triad in 
relation to the 
existence of God. 

• Explain, different forms 
of revelation and their 
strengths and 
weaknesses in arguing 
for God. 

By the end of this unit, students 
should be able to: 

• Use academic 
philosophical Language 
to debate and argue 
different views on God. 

• Highlight examples of 
revelation to support 
the relevance to proof 
of Gods existence. 

• Link their prior learning 
to how believers or 
non-believers may 
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Who was the Prophet 
Muhammad? 
The Qur’an. 
Shraiah. 
Halal and Haram. 
Key Beliefs. 
The Five Pillars. 
Shahadah. 
Salah. 
Zakah. 
Sawm. 
Hajj.  

The Nature of God and the 
Mool Mantra. 
God as creator. 
The Gurdwara. 
The Guru Granth Sahib. 
The oneness of Humanity and 
equality. 
Equality and the Guru Nanak. 
Equality and the Guru Gobind 
Singh. 
Langar and the 5k’s 
Nature of Human Life. 
Rebirth. 
Gurpurbs. 
Vaisakhi and Diwali.  

The Early Church. 
Problems of the Early Church. 
The Great Schism. 
The Protestants. 
The Golden Rule. 
Poverty. 
The Right uses of Money. 
The Conquistadors. 
Christianity and Persecution. 
Christian responses to 
Persecution. 
 

Lessons: 
 

respond to arguments 
or events looked at. 

Lessons: 
The Design Argument. 
Evaluation of the Design 
Argument. 
The First Cause. 
Evaluation of the First Cause. 
Evil and Suffering. 
Theists respond to Evil. 
Arguments from Science. 
Miracles. 
Evaluation of Miracles. 
Special Revelation. 
Evaluation of Special 
Revelation. 
General Revelation. 
Evaluation of General 
Revelation. 
Buddhism and Islam.  

Assessment: 

• There will be 3 exit 
tickets during this unit. 

• A ‘mid-way’ 
assessment monitoring 
student understanding 
of key concepts. 

• An end of unit test, with 
5 questions.  The final 
question will be an 
evaluation question. 

Assessment 

• There will be 3 exit 
tickets during this unit. 

• A ‘mid-way’ 
assessment monitoring 
student understanding 
of key concepts. 

• An end of unit test, with 
5 questions.  The final 
question will be an 
evaluation question. 

 

Assessment  

• There will be 3 exit 
tickets during this unit. 

• A ‘mid-way’ assessment 
monitoring student 
understanding of key 
concepts. 

• An end of unit test, with 
5 questions.  The final 
question will be an 
evaluation question.  

Assessment  

• There will be 3 exit tickets 
during this unit. 

• A ‘mid-way’ assessment 
monitoring student 
understanding of key concepts. 

• An end of unit test, with 5 
questions.  The final question 
will be an evaluation question. 

 

Assessment 

• There will be 3 exit 
tickets during this unit. 

• A ‘mid-way’ 
assessment monitoring 
student understanding 
of key concepts. 

Cross 
Curricular  
These can be 
found by 
speaking to 
SL’s in the SL 
meeting  

Extra-
curricular  

Cross Curricular  
These can be found by 
speaking to SL’s in the 
SL meeting  

Extra-
curricul
ar  

Cross Curricular  
These can be 
found by 
speaking to SL’s 
in the SL 
meeting  

Extra-curricular  Cross Curricular  
These can be found 
by speaking to SL’s in 
the SL meeting  

Extra-
curricular  
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Year 10 
Vision/intent:  

Question Understand Accept 
• Religious Students allows students to respectfully question the views of others and their own. 
• Religious Studies provides students with a good understanding of the thoughts, values and practices of others. 
• Religious Studies encourages students to accept people and the diverse communities in which we live in.  

Overall:  

Education enables students to grow and fulfil their potential, not only in an intellectual sense but as human beings in all their complexity.  At the heart of Religious 
Studies is the human experience, expressed across time and through culture.  In Religious Studies, students of all faiths and none explore questions of meaning, 
purpose and value, and are encouraged to reflect critically on their own thoughts and beliefs and those of others, drawing on the wisdom of religions and world 
views.  As the future citizens of a diverse society and globalised world, students need the tools and knowledge to co-exist peacefully with others, to listen 
empathetically and to disagree respectfully.  Through enquiry into different religions and world views, students break down ignorance and stereotypes and Religious 
Studies gives them a lens to view what they may share with people from different cultures. 

Skills  

Throughout every lesson we have a range of skills that will develop students both academically and socially. Our curriculum is designed to draw on memory skills by 
recalling knowledge from lesson to lesson and year to year. Each lesson will require an element of comprehension through; religious text or philosophical teachings.  

We use the text studied to teach students how to apply the beliefs of others to their practices and encourage students to introspect on their own application of the 
moral codes. We also allow students to analyse the text and the doctrine created by a variety of faiths and create their own justification for the purpose, usefulness 
and relevance of the teachings today. 

In KS4 students are expected to evaluate religious beliefs and practises of Christianity and Islam and apply them in the context of the modern world – for instance in 
Christianity students evaluate if infant Baptism is meaningful, in Islam students evaluate the Five Pillars of Islam.  This does also require students to be critical of the 
religious beliefs and practises being taught to identify strengths and weaknesses in arguments or ideas.   

This is achieved through students interpreting sources and religious stories, beliefs and debating their importance or relevance within a contemporary world. 

Domains of knowledge  
 

Key concepts  

• Beliefs - shared ideas of religious teachings. 

• Stories - Stories that fit together to answer questions about human life & the universe. 

• Rules - A shared set of rules. 

• Rituals - Public or private ceremonies. 
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• Feelings - dread, guilt, awe, mystery, devotion, liberation, ecstasy, inner peace, bliss 

• Social - shared attitudes and practices.   

• Material - Objects or places that are sacred. 

• Community 

• Traditions – looking at how culture impacts on religious practice. 

Year 10 

Unit 1 Unit 2 Unit 3 Unit 4 

Title 
Christian Beliefs 

Unit length 
6 lessons 

Title 
Christian Practices 

Unit length 
7 Lessons 

Title 
Islam Beliefs. 

Unit length 
10 Lessons 

Title 
Islam Practices. 

Unit Length 
12 Lessons. 

Domains of knowledge  
Beliefs: 
Denominations – differences / 
similarities 
Nature of God 
Suffering and Evil 
Creation & Christian interpretation 
Incarnation / Crucifixion / 
Resurrection / Ascension 
Sin / Salvation / Atonement 
Afterlife  

Domains of knowledge: 
Practices: 
Worship 
Prayer 
Sacraments 
Pilgrimage 
Festivals 
Role of the Church in the local 
community. 
Evangelism & Mission 
Church Growth 
Christian Persecution 
Responses to Poverty  

Domains of knowledge  
Beliefs: 
The nature of Allah 
Prophethood & prophets Adam & 
Ibrahim & Muhammad 
The Imamate 
Six Articles of Faith 
The Five Roots of Usul ad-Din 
Qur’an & the Holy Books 
Angels 
Predestination 
Akhira 

Domains of knowledge  
Practices: 
Shahada 
Salah 
Zakat 
Sawm 
Hajj 
Ten Obligations of Faith 
Jihad 
Eid Festivals  
Ashura 
  

Key concepts 

• Monotheism 

• Origins & Creation 

• Christian meaning, purpose, truth 

• Sources of wisdom & authority – 
Biblical Teachings 

• Justice 

• Values and Commitments 

• Denominational teaching 

Key concepts 

• Relationship with God & others 

• Community & role of the church 

• Rituals & God’s grace  

• Festivals – meaning  

• Spiritual growth / Healing / 
penance / miracles 

• Response to religious 
oppression 

• Faith in action 

Key concepts 

• Monotheism 

• Importance of role models 

• Historical beginnings of 
Islam 

• Revelation  

• Religious sects within Islam  

• Core beliefs of Sunni & 
Shi’a Muslims 

• Islamic Scripture 

• God’s Will 

Key concepts 

• Religious identity & initiation 

• Religious rituals 

• Religious duties 

• Religious reflection 

• Spiritual growth 

• Fulfilling God’s Will 

• Religious celebrations 

• Religious commemorations 
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• Meaning of life and the life 
hereafter 

Relevant End Points 
Students can investigate and 

analyse the beliefs and practices of 
religions and worldviews using a 

range of arguments and evidence to 
interpret and evaluate issues and 

draw balanced conclusions; 
Students are able to synthesise their 

own and others’ ideas and 
arguments about sources of wisdom 

and authority using coherent 
reasoning, making clear and 
appropriate reference to their 
historical, cultural and social 

contexts; 
Students can analyse in a coherent 
and well-informed way the forms of 
expression and ways of life found in 
different religions and worldviews 
Students use different disciplines 

and methods by which religions and 
worldviews are studied to analyse 
their influence on individuals and 

societies; 
Students can argue for and justify 
their own positions with regard to 
key questions about the nature of 
religion, providing a detailed 
evaluation of the perspectives of 
others;  
• use ideas from phenomenological 
approaches to the study of religions 
and beliefs to research and present 
skilfully a wide range of well-
informed and reasonable arguments 
which engage profoundly with moral, 
religious and spiritual issues. 
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End points 
• Students can investigate and analyse the beliefs and practices of religions and worldviews using a range of arguments and evidence to interpret and evaluate 
issues and draw balanced conclusions;  
• Students are able to synthesise their own and others’ ideas and arguments about sources of wisdom and authority using coherent reasoning, making clear and 
appropriate reference to their historical, cultural and social contexts;  
• Students can analyse in a coherent and well-informed way the forms of expression and ways of life found in different religions and worldviews;  
• use different disciplines and methods by which religions and worldviews are studied to analyse their influence on individuals and societies;  
• account for varied interpretations of commitment to religions and worldviews and for responses to profound questions about the expression of identity, diversity, 
meaning and value; ? 
• argue for and justify their own positions with regard to key questions about the nature of religion, providing a detailed evaluation of the perspectives of others;  
• enquire into and develop insightful evaluations of ultimate questions about the purposes and commitments of human life, especially as expressed in the arts, media 
and philosophy; ? 
• use a range of research methods to examine and critically evaluate varied perspectives and approaches to issues of community cohesion, respect for all and 
mutual understanding, locally, nationally and globally; ? 
• use ideas from phenomenological approaches to the study of religions and beliefs to research and present skilfully a wide range of well-informed and reasonable 
arguments which engage profoundly with moral, religious and spiritual issues. 

  

Declarative/procedural knowledge 
broken down:  
By the end of this unit, students 
should understand: 

• What does it mean to hold 
Christian beliefs? 

• Trinity 

• Nicene Creed 

• Literal / non-literal / liberal 
interpretation of creation 

• Suffering & Evil – Inconsistent 
triad / Freewill / temptation / test 

• Incarnation – Miracle: Impact on 
belief 

• Crucifixion – Revelation of the 
nature of God – sacrifice, 
forgiveness, selfless love 

• Resurrection – Christian hope, 
divinity of Christ, Christian truth 

• Ascension – Christ’s mission, 
relevance, divinity, heaven 

• Sin – The Fall, freewill, 
severance of divinity and 
humanity 

Declarative/procedural knowledge 
broken down:  
By the end of this unit, students 
should understand: 
How do Christians worship? 
Why is prayer important? What is the 
relevance of the Lord’s prayer? 
What role do sacraments play in 
worship? 
What is the meaning of the Eucharist 
and Baptism. Interpretations of 
Eucharist and Baptism. 
Role of festivals. 
Pilgrimage 
Role of reconciliation in Christianity. 
Role of the Church in the local 
community. 
Evangelism, mission & Church 
growth. 
How do Christians respond to 
persecution? 
Christian charity 
 

Declarative/procedural knowledge 
broken down:  
By the end of this unit, students 
should be able to: 

• Explain the Christian belief in 
the Trinity and three of the 
‘Omni’s’. 

• Explain key events in the life of 
Jesus and their importance to 
believers. 

• Explain the origins and beliefs 
behind Baptism and 
Communion and the 
importance within Christianity. 

• Explain basic Christian beliefs 
(Agape, Trinity and 
Forgiveness) using key terms. 

• Show links between Christian 
beliefs and central Jewish 
teaching (e.g. Pesach, Mikveh). 

By the end of this unit, students 
should be able to: 

• Use key terms in their writing to 
describe Christian beliefs and; 

Declarative/procedural knowledge broken 
down:  
By the end of this unit. Students should be 
able to: 

• Explain the Buddhist beliefs about Buddha. 

• Explain how the Three Noble Truths, Eightfold 
Path and the Three Marks of Existence 
influence and shape Buddhist belief. 

• Show an understanding of the roots of 
Buddhism in Hinduism (e.g. Dhamma) 

• Explain basic Buddhist beliefs (Worship and 
Dharma/Afterlife) using key terms accurately. 
By the end of this unit, students should be 
able to: 

• Use key terms accurately to explain Buddhist 
beliefs; 

• Elaborate on these beliefs using specific 
stories or teachings; 

• Link their learning to the Seven Dimensions of 
Religion; 

• Evaluate religious beliefs or practises using 
rational arguments structured in a logical 
manner. 
Lessons: 
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• Salvation – God’s Plan, Law, 
Grace, Spirit 

• Atonement – Reconciliation, 
redemption 

• Afterlife – Heaven, hell, 
purgatory, eternity, resurrection 
of the body 

By the end of this unit, students 
should be able to: 

 

• Suggest meaning of religious 
text 

• understand and interpret 
religious language 

• respond thoughtfully to a range 
of religious sources of wisdom 

• Critically evaluate aspects of 
Christian beliefs providing 
justification through careful 
analysis 

• Use sources of wisdom to 
substantiate an argument 
 

 
Lessons: 
What is Ethics? 
What is Natural Law? 
What is Situation Ethics? 
What is Utilitarianism? 
Applied Ethics – Pigs heart.  

By the end of this unit, students 
should be able to: 
 
Critically evaluate aspects of 
Christian practices providing 
justification through careful analysis 
Use sources of wisdom to 
substantiate an argument 
Develop coherent explanations of 
elements of Christian practices 
Recall aspects of religious rituals 
and practice. 
 
  

• Elaborate on these beliefs 
using religious stories or 
teachings; 

• Link their learning to the Seven 
Dimensions of Religion; 

• Evaluate religious beliefs or 
practises using rational 
arguments structured in a 
logical manner. 

Lessons: 
What do Christians believe about 
Creation? 
What is the Trinity? 
What is God like? 
Why is the Incarnation important? 
What is Grace? 
Why is Baptism important? 
Why was Jesus tempted? 
What did Jesus teach? 
What does the death and 
resurrection of Jesus teach 
Christians? 

The Birth of Buddha. 
Ascetism and Enlightenment. 
The Three Marks of Existence. 
The Four Noble Truths. 
The Eightfold Path. 
How do Buddhists understand the afterlife? 
What are Buddhist Ethics? 
How are Viharas used? 
How do Buddhists meditate? 
What is it like to be a Buddhist Monk? 
Why is Wesak important for Buddhists? 

Assessment  
12.) ‘It is always wrong to use 

the Death Penalty.’         [20] 

Assessment  
Exit Ticket lesson 03 & Lesson 07. 
Assessment Homelearning. 
Which persons faith had the 
greatest impact on their actions and 
justify why. 

Assessment  
Exit Ticket lesson 03 & Lesson 09. 
AO1 – Lesson 06: 

01.5 Which one of the following 
means beginnings / origin? 

(Genesis, Exodus, Leviticus, 
Parable.)                            [1] 

01.6 Give two Christian beliefs 
about the Holy Trinity.    [2] 

Assessment  
Exit Ticket Lesson 03, 06. 
AO2 – Lesson 08: 
Buddhist ethics successfully overcome 
Dukkha.  Do you agree?  Justify your answer. 
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01.7 Explain two reasons why 
Christians believe that 
Jesus is God.                      [4] 

01.8 Explain two Christian 
beliefs about grace. 

Refer to sacred writings or 
another source of Christian 
belief and teaching in your 
answer.                              [5] 

Year 8 end of unit exam falls 

towards the end of unit, thus no 

end of topic test. 

Cross Curricular  
These can be found 
by speaking to SL’s in 
the SL meeting  

Extra-
curricular  

Cross Curricular  
These can be 
found by 
speaking to SL’s 
in the SL meeting  

Extra-curricular  Cross 
Curricular  
These can be 
found by 
speaking to 
SL’s in the SL 
meeting  

Extra-curricular  Cross Curricular  
These can be 
found by 
speaking to SL’s 
in the SL meeting  

Extra-curricular  
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Year 11 
Vision/intent:  

Question Understand Accept 
• Religious Students allows students to respectfully question the views of others and their own. 
• Religious Studies provides students with a good understanding of the thoughts, values and practices of others. 
• Religious Studies encourages students to accept people and the diverse communities in which we live in.  

Overall:  

Education enables students to grow and fulfil their potential, not only in an intellectual sense but as human beings in all their complexity.  At the heart of 
Religious Studies is the human experience, expressed across time and through culture.  In Religious Studies, students of all faiths and none explore questions 
of meaning, purpose and value, and are encouraged to reflect critically on their own thoughts and beliefs and those of others, drawing on the wisdom of 
religions and world views.  As the future citizens of a diverse society and globalised world, students need the tools and knowledge to co-exist peacefully with 
others, to listen empathetically and to disagree respectfully.  Through enquiry into different religions and world views, students break down ignorance and 
stereotypes and Religious Studies gives them a lens to view what they may share with people from different cultures. 

Skills  

Throughout every lesson we have a range of skills that will develop students both academically and socially. Our curriculum is designed to draw on memory 
skills by recalling knowledge from lesson to lesson and year to year. Each lesson will require an element of comprehension through; religious text or 
philosophical teachings.  

We use the text studied to teach students how to apply the beliefs of others to their practices and encourage students to introspect on their own application of 
the moral codes. We also allow students to analyse the text and the doctrine created by a variety of faiths and create their own justification for the purpose, 
usefulness and relevance of the teachings today. 

In KS4 students are expected to evaluate religious beliefs and practises of Christianity and Islam and apply them in the context of the modern world – for 
instance in Christianity students evaluate if infant Baptism is meaningful, in Islam students evaluate the Five Pillars of Islam.  This does also require students to 
be critical of the religious beliefs and practises being taught to identify strengths and weaknesses in arguments or ideas.   

This is achieved through students interpreting sources and religious stories, beliefs and debating their importance or relevance within a contemporary world. 

Domains of knowledge  

 

Belief systems  

Key concepts  

• Beliefs - shared ideas of religious teachings. 

• Stories - Stories that fit together to answer questions about human life & the universe. 

• Rules - A shared set of rules. 
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Sub-domains of belief systems 

Religious texts 
 

• Rituals - Public or private ceremonies. 

• Feelings - dread, guilt, awe, mystery, devotion, liberation, ecstasy, inner peace, bliss 

• Social - shared attitudes and practices.   

• Material - Objects or places that are sacred. 

• Community 

• Traditions – looking at how culture impacts on religious practice.  

• Ethics and ethical arguments  

• Family and relationships  

• Sex and sexuality  

• The environment  

• The origins of the universe and life  

• War and Peace  

• Crime and punishment 
 

 

Year 11 

Unit 1 Unit 2 Unit 3 Unit 4 

Title 

Religion and 
Family  

Unit length 

12 lessons 
 

Title 

Religion and Life 

Unit length 

12 lessons  

 

Title 

Religion – 
War.& Peace 

Unit length 

12 lessons  

Title 

Religion - Crime 
and Punishment  

Unit Length 

12 lessons . 

Domains of knowledge:  

Human Sexuality including 
homosexuality  

Sex  

Cohabitation and marriage  

Parenting and families  

Gender 

Sources of authority 

Christian and Muslim beliefs  

Domains of knowledge: 

Origins of the universe and humankind 
– religious and scientific  

The environment (including 
vivisection) and religious responsibility  

Christian and Muslim beliefs about life 
– quality, dignity and sanctity  

Ethical issues: abortion, euthanasia  

Death and beliefs about the afterlife  

Domains of knowledge:  

Peace and pacifism  

War – types,  cause and 
consequence / effect 

Terrorism  

Christian and Muslim beliefs  

Sources of authority  

Domains of knowledge: 

Crime – cause and effect  

Punishment – aims and forms  

Death penalty  

Sources of authority 

Christian and Muslim beliefs  
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Christian practice – marriage 
/sacraments  
 

Sources of authority  
 

Key concepts 

Beliefs  
Rules  
Community traditions  
Ethics – situational / relative and 
absolute  
Christian and Muslim Belief  
Interpretations of religious text  
Equality  
Attitudes to sexual relationships   

Key concepts 

Beliefs  
Rules  
Community traditions  
Awe and wonder  
Dominion and stewardship  
Sanctity of life  
Absolute and relative morality  
Situational ethics  
Ethics – situational / relative and 
absolute  
Christian and Muslim Belief  
Interpretations of religious text  

Key concepts 

Beliefs  
Rules  
Community traditions  
Ethics – situational / relative and 
absolute  
Christian and Muslim Belief  
Interpretations of religious text 
Justice  
Forgiveness  
Pacifism  
Violence  

 

Key concepts 

Beliefs  
Rules  
Community traditions  
Ethics – situational / relative and 
absolute  
Christian and Muslim Belief  
Interpretations of religious text  
Equality  
Good and evil intentions  
Poverty  
Greed  
Discrimination and prejudice  
Justice  
Forgiveness  
Sanctity and quality of life 

Relevant End Points 

• Students can investigate and analyse the beliefs and practices of religions and worldviews using a range of arguments and evidence to interpret and 
evaluate issues and draw balanced conclusions;  

• Students are able to synthesise their own and others’ ideas and arguments about sources of wisdom and authority using coherent reasoning, making 
clear and appropriate reference to their historical, cultural and social contexts;  

• Students can analyse in a coherent and well-informed way the forms of expression and ways of life found in different religions and worldviews 
• account for varied interpretations of commitment to religions and worldviews and for responses to profound questions about the expression of identity, 

diversity, meaning and value; 
• argue for and justify their own positions with regard to key questions about the nature of religion, providing a detailed evaluation of the perspectives of 

others;  
• enquire into and develop insightful evaluations of ultimate questions about the purposes and commitments of human life, especially as expressed in the 

arts, media and philosophy;  
• • use a range of research methods to examine and critically evaluate varied perspectives and approaches to issues of community cohesion, respect for all 

and mutual understanding, locally, nationally and globally 

End points 

• Students can investigate and analyse the beliefs and practices of religions and worldviews using a range of arguments and evidence to interpret and 
evaluate issues and draw balanced conclusions;  
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• Students are able to synthesise their own and others’ ideas and arguments about sources of wisdom and authority using coherent reasoning, making 
clear and appropriate reference to their historical, cultural and social contexts;  

• Students can analyse in a coherent and well-informed way the forms of expression and ways of life found in different religions and worldviews;  
• use different disciplines and methods by which religions and worldviews are studied to analyse their influence on individuals and societies;  
• account for varied interpretations of commitment to religions and worldviews and for responses to profound questions about the expression of identity, 

diversity, meaning and value; 
• argue for and justify their own positions with regard to key questions about the nature of religion, providing a detailed evaluation of the perspectives of 

others;  
• enquire into and develop insightful evaluations of ultimate questions about the purposes and commitments of human life, especially as expressed in the 

arts, media and philosophy; 
• use a range of research methods to examine and critically evaluate varied perspectives and approaches to issues of community cohesion, respect for all 

and mutual understanding, locally, nationally and globally; ? 
• use ideas from phenomenological approaches to the study of religions and beliefs to research and present skilfully a wide range of well-informed and 

reasonable arguments which engage profoundly with moral, religious and spiritual issues. 
 
 

Declarative/procedural knowledge 
broken down:  

By the end of this unit, students 
should understand: 

Explore what is human sexuality? 

Identify what  homosexuality is and 
be able to explain why it evokes 
differing religious responses?  

Apply sources of authority to 
ethical issues of sexuality and how 
theses are  interpreted by religious 
groups 

Explain Christian and Muslim 
responses to marriage, divorce 
and sex 

Explain what contraception is and 
why religious responses differ on 
this matter? Question how sources 
of authority interpreted on issues 
such as contraception and 
reproduction? 

Declarative/procedural knowledge 
broken down:  

By the end of this unit, students 
should understand: 

Different interpretations of how the 
universe and humankind came into 
existence: religious and scientific 
explanations: Big Bang / Evolution / 
creation 

Assess and evaluate the strengths 
and weaknesses of each theory  

Develop an appreciation of how awe 
and wonder effects religious 
interpretations of creation 

Know the definition and difference 
between stewardship and dominion. 
Apply this to issues such as 
environmental abuse / vivisection / 
vegetarianism / abortion and 
euthanasia  

Declarative/procedural knowledge 
broken down:  

By the end of this unit, students 
should be able to: 

Define what peace is and religious 
ideals about peace.  

Apply religious teachings and its 
interpretation about peace to 
explain its importance and 
relationship to the nature of God  

Define what justice is and religious 
beliefs about justice. Apply religious 
teachings and relationship to the 
nature of God  

Define and explain religious beliefs 
about reconciliation and 
forgiveness. Apply religious 
teachings and relate to the nature 
of God  

Define violence, protest and 
terrorism. Apply religious teachings 

Declarative/procedural knowledge 
broken down:  

By the end of this unit. Students should 
be able to: 

Define and give examples of the terms 
intent and evil 

Identify and explain the causes of crime 
and the impact this crime has society 

Apply human rights laws to the issues of 
crime and punishment for both 
perpetrator and victim.  

Identify and explain how the different 
perspectives on crime and why these 
differ dependent on conservative and 
liberal viewpoints 

Identify, explain and explore the impacts 
of different types if crime especially 
relating to race. Students will explore 
case studies and apply these to societal 
factors and also respond using religious 
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Explain the nature and purpose of 
marriage, remarriage and divorce. 
This includes monogamy and 
polygamy 

Identify how religious traditions 
respond to contemporary issues 
such as cohabitation, parenting 
and divorce 

Identify and contrast the role of a 
parent and family in religions 
families and non-religious families  

Explain how religious traditions 
respond to gender discrimination 
and equality 

By the end of this unit, students 
should be able to: 

Suggest meaning of religious text 
understand and interpret religious 
language 
respond thoughtfully to a range of 
religious sources of wisdom 
Critically evaluate aspects of 
religious beliefs providing 
justification through careful 
analysis 
Use sources of wisdom to 
substantiate an argument 
Enquire into and develop 
evaluations of ultimate questions 
about the purposes and 
commitments of human life 
Argue for and justify their own 
positions with regard to key 
questions about ethical issues  
providing a detailed evaluation of 
the perspectives of others 
 

 

Differentiate between the sanctity and 
quality of life.  

Know religious arguments for why life 
is sacred. They will be apply this to 
religious sacred writings  

Apply the above beliefs to the issues 
of abortion and euthanasia  

Explore the differing approaches to 
ethics – relative/absolute morality and 
situation ethics 

Apply beliefs in the afterlife to ethical 
issues such as abortion and 
euthanasia.  

By the end of this unit, students 
should be able to: 

Suggest meaning of religious text 
understand and interpret religious 
language 
respond thoughtfully to a range of 
religious sources of wisdom 
Critically evaluate aspects of religious 
beliefs providing justification through 
careful analysis 
Use sources of wisdom to substantiate 
an argument 
Enquire into and develop evaluations 
of ultimate questions about the 
purposes and commitments of human 
life 
Argue for and justify their own 
positions with regard to key questions 
about ethical issues  providing a 
detailed evaluation of the perspectives 
of others 
 

 
 

to these issues and evaluate the 
role that religion plays in these 
world issues. 

Explain the causes of war and 
evaluate the impact these causes 
have on society.  

Identify the different types of war 
and apply these criterium to modern 
wars in order to make a judgement 
about whether war is just  

Respond to different interpretations 
of pacifism and apply this to 
religious teaching. Students will 
make judgements about the pace of 
pacifism in times of war and 
whether pacifism is a religious 
concept or not. Students will apply 
and interpret sources of authority to 
form a judgement  

Identify the role and aims of peace 
makers and assess why this role is 
important to the global community. 
Students will look at the role of 
religion in peace keeping and 
evaluate this in light of the role of 
religion in war making.  

Evaluate how far religion is a cause 
of war  

Know the role of Christian charities 
that support victims of war;  the 
importance of supporting victims of 
war and apply teaching from 
sources of authority.  

By the end of this unit, students 
should be able to: 

Suggest meaning of religious text 

authority and the interpretation of these 
sources of authority  

To identify and explain the aims of 
punishment and the role punishment 
plays in society as well as in religious 
society. Students will be able to identify 
sources of authority that support the 
different aims of punishment and 
interpret this into a modern context.  

To explain the differing religious and 
secular views towards corporal 
punishment applying this to the role in 
families also  

To explore how criminals are treated 
within the British penal system and to 
critique this. Student will use sources of 
authority and the interpretation of these 
to create an argument whether 
punishment is effective, humane and 
justifiable.  

Identify how forgiveness fits into the 
penal system of Britain and how this 
influences punishment and the victims of 
crime.  

Know and explore the arguments for and 
against the death penalty; the biblical 
and Qur’anic responses towards this 
issue and be able to evaluate whether 
the Death penalty contravenes religious 
law, human rights and the sanctity of life.  

 

By the end of this unit, students should be 
able to: 

Suggest meaning of religious text 
understand and interpret religious 
language 
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understand and interpret religious 
language 
respond thoughtfully to a range of 
religious sources of wisdom 
Critically evaluate aspects of 
religious beliefs providing 
justification through careful analysis 
Use sources of wisdom to 
substantiate an argument 
Enquire into and develop 
evaluations of ultimate questions 
about the purposes and 
commitments of human life 
Argue for and justify their own 
positions with regard to key 
questions about ethical issues  
providing a detailed evaluation of 
the perspectives of others 
 

respond thoughtfully to a range of religious 
sources of wisdom 
Critically evaluate aspects of religious 
beliefs providing justification through 
careful analysis 
Use sources of wisdom to substantiate an 
argument 
Enquire into and develop evaluations of 
ultimate questions about the purposes and 
commitments of human life 
Argue for and justify their own positions 
with regard to key questions about ethical 
issues  providing a detailed evaluation of 
the perspectives of others 

Lessons:  
1. What is Human sexuality?  
To examine Christian and 
Islamic attitudes towards 
sexuality. 
2. How do Muslims respond 

to homosexuality?  
To examine Islamic attitudes 
to homosexuality. 
3. How do Christians respond 

to the issue of 
homosexuality?  

Explain and evaluate why 
there are differing views 
towards homosexuality in 
Christianity 

Lessons:  
1. How does religion explain the 

creation of the universe?  
Explain and evaluate two different 
Christian and Islamic beliefs about 
how the earth was created. 

2. What are religious beliefs 
about the creation of 
humankind?  

Evaluate and critic religious and 
secular beliefs about how and why 
humankind came into existence  

3. How does science explain the 
origin of the universe? 

Explain and evaluate Science’s 
proposition for how the universe was 
formed 

Lessons:  
1. Where does religion stand 

on the issue of violence 
and terrorism?  

Apply religious teachings to the 
issues of violence and terrorism  

2. Is protest ever morally 
acceptable  

To evaluate religious responses and 
teachings to the act of protest  

3. What are the causes of 
war?  

Identify and evaluate why wars 
start 

4. Are all religions pacifist?  
Evaluate the differing Christian and 
Islamic teachings on pacifism using 

Lessons:  
1. What is crime and punishment 

and why is it a religious issue?  
Identify what is a crime and why 
punishment is necessary. To examine the 
role religion plays in C&P.  

2. Is greed the main cause of crime?  
To explain and evaluate why people 
commit crimes in GB and assess whether 
crime can ever be morally right.  

3. How far do you agree that for 
religious people, anyone who 
breaks the law should be 
punished? 

Identify religious responses to law breaker 
and evaluate whether punishment is 
always morally right 
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4. What are Religious 
attitudes to sex before 
and outside of marriage? 

To make connections between 
religious beliefs to attitudes to 
sex before and outside of 
marriage. 
5. What are the differing 

religious attitudes to 

contraception? 

To examine religious attitudes 
to contraception 
6. What is the nature and 

Purpose of Marriage? 
Critically evaluate Christian 
understandings of the nature 
and purpose of marriage. 
7. What are the religious 

teachings towards divorce 
in religious society? 

To examine and critically 
evaluate religious attitudes 
towards divorce  
8. What are religious 

teachings and attitudes 
towards gender roles 

 To investigate religious views 
on the roles of men and 
women. 
9. What is the purpose and 

nature of the family 
To identify and explain the 
centrality of family in religious 
society and teachings  

4. Why does the world have 

value? 

Explain why Christians believe we 

have a duty to respect and care for 

the world. 

5. Is the abuse of the planet a 
religious issue? 

Explain Religious responses to the 
issue of Pollution & use and abuse of 
the environment. 

6. How does religion view the 
treatment of animals? 

Explain Religious responses to animals 
in relation to stewardship and 
dominion 

7. What is the sanctity of life 
and how does this belief 
relate to the ethical issue of 
abortion?  

Consider and critic differing religious 
beliefs and teachings on the issue of 
abortion 

8. What is the sanctity of life 
and how does this belief 
relate to the ethical issue of 
euthanasia?  

Consider and critic differing religious 
beliefs and teachings on the issue of 
euthanasia  

9. What do Christians believe 

happens in the Afterlife?  

Explain and evaluate the impact the 

beliefs in the afterlife have on 

religious people? 

biblical teaching as a source of 
authority 

5. How and where do we see 
pacificism in practice? 

Know some examples of pacifism; 
Be able to explain Christian and 
Islamic views 

6. How do Christians and 
Muslims justify war?  

Identify the rules of Just and Holy 
war and evaluate their relevance 
and morality in today’s society 

7. Is religion the cause of 
war?  

Evaluate how far the role of 
religion is a cause of war  

8. What is the response of 
Christians and Muslims to 
WMD inclusive of nuclear 
weapons  

Evaluate how moral and necessary 
these weapons are in modern 
society and if religion can justify 
these weapons  

9. What is the religious 
response to victims of war?  

Examine how Christian and 
Muslims support victims of war and 
what religious teachings influence 
their actions  
 

4. Is the main aim of punishment 
retribution?  

Identify the aims of punishment and 
evaluate religious teachings and attitudes 
towards the five main aims. (deterrence, 
retribution, protection, reform and 
rehabilitation)  

5. Should all criminals be treated 
harshly?  

To examine religious teachings on the 
treatment of criminals  

6. How do religions respond to 
suffering?  

Explain how beliefs in freewill will vary on 
the cause and effect of suffering  

7. There are some crimes that are 
impossible to forgive – how far do 
you agree?  

To examine religious teachings on 
forgiveness and apply to religious case 
studies  

8. Is it right for the state to take the 
life of a violent criminal?  

To identify the arguments in the capital 
punishment debate and apply religious 
teachings to this debate  

9. Is it right for the state to take the 
life of a violent criminal?  

To apply  and evaluate religious teachings 
on the capital punishment debate  
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Assessment  

Exit ticket: week 

Essay Question: ‘Homosexuality is 

never acceptable’ 12 marks  

End of unit exam question: Q1-5 
from a GCSE examination paper 
(paper to be agreed by team)  

Assessment  

Exit ticket: week  

Essay Question:  

End of unit exam question: Q1-5 from 
a GCSE examination paper (paper to 
be agreed by team) 

Assessment  

Exit ticket: week  

Essay Question:  

End of unit exam question: Q1-5 

from a GCSE examination paper 

(paper to be agreed by team) 

Assessment  

Exit ticket: week  

Essay Question:  

End of unit exam question: Q1-5 from a 
GCSE examination paper (paper to be 
agreed by team) 

Cross Curricular  
 

Extra-
curricular  

Cross Curricular  
 

Extra-curricular  Cross 
Curricular  
 

Extra-curricular  Cross Curricular  

 

Extra-curricular  
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Year 12 
Vision/intent:  

Question Understand Accept 
• Religious Students allows students to respectfully question the views of others and their own. 
• Religious Studies provides students with a good understanding of the thoughts, values and practices of others. 
• Religious Studies encourages students to accept people and the diverse communities in which we live in.  

Overall:  

Education enables students to grow and fulfil their potential, not only in an intellectual sense but as human beings in all their complexity.  At the heart of Religious 
Studies is the human experience, expressed across time and through culture.  In Religious Studies, students of all faiths and none explore questions of meaning, 
purpose and value, and are encouraged to reflect critically on their own thoughts and beliefs and those of others, drawing on the wisdom of religions and world views.  
As the future citizens of a diverse society and globalised world, students need the tools and knowledge to co-exist peacefully with others, to listen empathetically and 
to disagree respectfully.  Through enquiry into different religions and world views, students break down ignorance and stereotypes and Religious Studies gives them a 
lens to view what they may share with people from different cultures. 

Skills  

Throughout every lesson we have a range of skills that will develop students both academically and socially. Our curriculum is designed to draw on memory skills by 
recalling knowledge from lesson to lesson and year to year. Each lesson will require an element of comprehension through; religious text or philosophical teachings.  

We use the text studied to teach students how to apply the beliefs of others to their practices and encourage students to introspect on their own application of the 
moral codes. We also allow students to analyse the text and the doctrine created by a variety of faiths and create their own justification for the purpose, usefulness 
and relevance of the teachings today. 

In KS5 there is a constant emphasis on Students to evaluate religious belief in light of Philosophical enquiry, ethical theories and the development of religious 
(specifically Christian) standpoints in the context of the modern world.  Students will routinely write exam essays on topics being studied – the greater emphasis in 
these is the evaluation side of the essay.   

This is achieved through students interpreting sources and religious stories, beliefs and debating their importance or relevance within a contemporary world.  Students 
will also debate and question ethical and philosophical theories to further their evaluation skills.  Students will also analyse these views in relation to Christian Moral 
Action and Christian Moral Principles where they need to analyse the relevance/importance of Christian teachings and ideas in the modern world.  Students will do 
similar with attitudes to The Problem of Evil and Applied Ethics in Philosophy of Religion and Religion and Ethics respectively. 

Domains of knowledge  Key concepts  
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Ancient philosophical influences, 
Soul, mind and body, Arguments 
based on observation, Arguments 
based on reason, Religious 
experience, The problem of evil. 

 

Natural Law, Situation Ethics, 
Kantian Ethics, Utilitarianism, 
Euthanasia, Business Ethics. 

 

Augustine’s Teaching on Human 
Nature, Death and the Afterlife, 
Knowledge of God’s Existence, 
The person of Jesus Christ, 
Christian moral principles, 
Christian moral action. 

• Ancient philosophical influences provides important foundational knowledge for the study of philosophy of religion. This and 
Soul, mind and body enable the exploration of philosophical language and thought through significant concepts and the 
works of key thinkers.  

• Learners will critically analyse three contrasting arguments regarding the existence of God. Such arguments are a 
fundamental element of philosophy of religion, as well as key to the personal beliefs of many individuals.  

• Learners will also be introduced to different types of religious experience and will be encouraged to discuss and debate the 
significance and meaning of Technical Terms such experiences, as well as how they can shape religious belief. 
 

• As part of their study, learners will study four normative ethical theories, providing a range of approaches: deontological and 
teleological, religious and non-religious. These theories will then be applied to two issues of importance: euthanasia and 
business ethics. This allows learners to explore contemporary issues and deepen their understanding of the ethical 
theories. 
 

• The following components provide learners with the opportunity to undertake an in-depth and broad study of Christianity.  
For their chosen religion learners should study the following content:  
▪ religious beliefs, values and teachings, in their interconnections and as they vary historically and in the contemporary 

world, including those linked to the nature and existence of God, the role of the community of believers, key moral 
principles, beliefs about the self, death and afterlife, beliefs about the meaning and purpose of life  

▪ sources of wisdom and authority including, where appropriate, scripture and/or sacred texts and how they are used and 
treated, key religious figures and/or teachers and their teachings  

▪ practices that shape and express religious identity, including the diversity of practice within a tradition 

Year 12 

Autumn Term 1 

Unit: Philosophy of Religion (Year 1) 

1. Philosophical Language and 
Thought 

Ancient philosophical influences 

 Unit Length 

8 hours teaching + 40 min essay. 

Content: 

• the philosophical views of Plato, in 
relation to: 
o understanding of reality 
o the Forms 

Key Knowledge: 
 

• Plato’s reliance on reason as opposed to the 
senses 

• the nature of the Forms; hierarchy of the Forms 

Learners should have the opportunity to discuss issues related to the 
ideas of Plato and Aristotle, including: 

• comparison and evaluation of Plato’s Form of the Good and 
Aristotle’s Prime Mover 
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o the analogy of the cave 

• the philosophical views of Aristotle, 
in relation to: 
o understanding of reality 
o the four causes 
o the Prime Mover 

• details of the analogy, its purpose and relation to 
the theory of the Forms 

• Aristotle’s use of teleology 

• material, formal, efficient and final causes 

• the nature of Aristotle’s Prime Mover and 
connections between this and the final cause 

• comparison and evaluation of Plato’s reliance on reason 
(rationalism) and Aristotle’s 

• use of the senses (empiricism) in their attempts to make sense of 
reality 

1. Philosophical Language and 
Thought 

Soul, Mind and Body. 

 Unit Length 

10 hours teaching + 40 min essay. 

Content: 
 

• the philosophical language of soul, 
mind and body in the thinking of 
Plato and Aristotle 

• metaphysics of consciousness, 
including: 
o substance dualism 
o materialism 

Key Knowledge: 

• Plato’s view of the soul as the essential and 
immaterial part of a human, temporarily united 
with the body 

• Aristotle’s view of the soul as the form of the 
body; the way the body behaves and lives; 
something which cannot be separated from the 
body 

• the idea that mind and body are distinct 
substances 

• Descartes’ proposal of material and spiritual 
substances as a solution to the mind/soul and 
body problem 

• the idea that mind and consciousness can be 
fully explained by physical or material 
interactions  

• the rejection of a soul as a spiritual substance 

Learners should have the opportunity to discuss issues related to 
ideas about soul, mind and body, including: 

• materialist critiques of dualism, and dualist responses to 
materialism 

• whether the concept of ‘soul’ is best understood metaphorically or 
as a reality 

• the idea that any discussion about the mind-body distinction is a 
category error 

Unit: Developments in Christian Thought (Year 1) 

1. Insights 

Augustine’s Teaching on Human Nature 

 Unit Length 

8 hours teaching + 40 min essay. 

Content: Key Knowledge: Learners should have the opportunity to discuss issues related to 
Augustine’s ideas on human nature, including: 
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• Human relationships pre- and post-
Fall 

• Original Sin and its effects on the 
will and human societies 

• God’s grace 

• Augustine’s interpretation of Genesis 3 (the Fall) 
including: 
o the state of perfection before the Fall and 

Adam and Eve’s relationship as friends 
o lust and selfish desires after the Fall 

• Augustine’s teaching that Original Sin is passed 
on through sexual intercourse and is the cause 
of: 
o human selfishness and lack of free will 
o lack of stability and corruption in all human 

societies 

• Augustine’s teaching that only God’s grace, his 
generous love, can overcome sin and the 
rebellious will to achieve the greatest good 
(summum bonum) 

• whether or not Augustine’s teaching on a historical Fall and Original 
Sin is wrong 

• whether or not Augustine is right that sin means that humans can 
never be morally good 

• whether or not Augustine’s view of human nature is pessimistic or 
optimistic 

• whether or not there is a distinctive human nature 

Autumn Term 2 

Unit: Philosophy of Religion (Year 1) 

2. The Existence of God 

Arguments based on observation 

 Unit Length 

6 hours teaching + 40 min essay. 

Content: 

• the teleological argument 

• the cosmological argument 

• challenges to arguments from 
observation 

Key Knowledge: 

• details of this argument including reference to: 
o Aquinas’ Fifth Way 
o Paley 

• details of this argument including reference to: 
o Aquinas’ first three ways 

• details of Hume’s criticisms of these arguments 
for the existence of God from natural religion 

• the challenge of evolution 

Learners should have the opportunity to discuss issues related to 
arguments for the existence of God based on observation, including: 

• whether a posteriori or a priori is the more persuasive style of 
argument 

• whether or not teleological arguments can be defended against the 
challenge of ‘chance’ 

• whether cosmological arguments simply jump to the conclusion of a 
transcendent creator, without sufficient explanation 

• whether or not there are logical fallacies in these arguments that 
cannot be overcome 

2. The Existence of God  Unit Length 
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Arguments based on reason 5 hours teaching + 40 min essay. 

Content: 

• the ontological argument 

Key Knowledge: 

• details of this argument including reference to: 
o Anselm 
o Gaunilo’s criticisms 
o Kant’s criticisms 

Learners should have the opportunity to discuss issues related to 
arguments for the existence of God based on reason, including: 

• whether a posteriori or a priori is the more persuasive style of 
argument 

• whether or not existence can be treated as a predicate 

• whether or not the ontological argument justifies belief 

• whether or not there are logical fallacies in this argument that 
cannot be overcome 

Unit: Developments in Christian Thought (Year 1) 

1. Insight 

Death and the Afterlife 

 Unit Length 

8 hours teaching + 40 min essay. 

Content: 

• Christian teaching on: 
o Heaven 
o Hell 
o Purgatory 
o Election 

 

Key Knowledge: 

• different interpretations of heaven, hell and 
purgatory, including: 
o heaven, hell and purgatory are actual places 

where a person may go after death and 
experience physical and emotional 
happiness, punishment or purification 

o heaven, hell and purgatory are not places but 
spiritual states that a person experiences as 
part of their spiritual journey after death 

o heaven, hell and purgatory are symbols of a 
person’s spiritual and moral life on Earth and 
not places or states after death 

• different Christian views of who will be saved, 
including: 
o limited election (that only a few Christians will 

be saved) 
o unlimited election (that all people are called to 

salvation but not all are saved) 

Learners should have the opportunity to discuss issues related to 
Christian ideas on death and the afterlife, including: 

• whether or not God’s judgement takes place immediately after 
death or at the end of time 

• whether or not hell and heaven are eternal 

• whether or not heaven is the transformation and perfection of the 
whole of creation 

• whether or not purgatory is a state through which everyone goes 
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o universalist belief (that all people will be 
saved) 

• the above to be studied with reference to the key 
ideas in Jesus’ parable on Final Judgement, ‘The 
Sheep and the Goats’ (Matthew 25:31–46) 

Spring Term 1 

Unit: Philosophy of Religion (Year 1) 

3. God and the World 

Religious Experience 

 Unit Length 

6 hours teaching + 40 min essay. 

Content: 

• the nature and influence of religious 
experience, including: 
o mystical experience 
o conversion experience 

• different ways in which individual 
religious experiences can be 
understood 

Key Knowledge: 

• examples of mystical and conversion 
experiences and views about these, including: 
o views and main conclusions of William James 

• as union with a greater power 

• psychological effect such as illusion 

• the product of a physiological effect 

Learners should have the opportunity to discuss issues related to 
religious experience, including: 

• whether personal testimony or witness is enough to support the 
validity of religious experiences 

• whether or not corporate religious experiences might be considered 
more reliable or valid than individual experiences 

• • whether or not religious experience provides a basis for belief in 
God or a greater power 

3. God and the World 

The Problem of Evil 

 Unit Length 

6 hours teaching + 40 min essay. 

Content: 

• the problem of evil and suffering: 
o  different presentations 
o theodicies that propose some 

justification or reason for divine 
action or inaction in the face of 
evil 

Key Knowledge: 

• including its logical (the inconsistency between 
divine attributes and the presence of evil) and 
evidential (the evidence of so much terrible evil in 
the world) aspects 

• Augustine’s use of original perfection and the Fall 

• Hick’s reworking of the Irenaean theodicy which 
gives some purpose to natural evil in enabling 
human beings to reach divine likeness 

Learners should have the opportunity to discuss issues related to the 
problem of evil, including: 

• whether or not Augustine’s view of the origins of moral and natural 
evils is enough to spare God from blame for evils in the world 

• whether or not the need to create a ‘vale of soul-making’ can justify 
the existence or extent of evils 

• which of the logical or evidential aspects of the problem of evil pose 
the greater challenge to belief 
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• whether or not it is possible to successfully defend monotheism in 
the face of evil 

Unit: Developments in Christian Thought (Year 1) 

2. Foundations 

Knowledge of God’s Existence 

 Unit Length 

5 hours teaching + 40 min essay. 

Content: 

• Natural knowledge of God’s 
existence: 
o as an innate human sense of the 

divine 
o as seen in the order of creation 

• Revealed knowledge of God’s 
existence 
o through faith and God’s grace 
o revealed knowledge of God in 

Jesus Christ 

Key Knowledge: 

• as all humans are made in God’s image they 
have an inbuilt capacity and desire to know God, 
including: 
o human openness to beauty and goodness as 

aspects of God 
o human intellectual ability to reflect on and 

recognise God’s existence 

• what can be known of God can be seen in the 
apparent design and purpose of nature 

• as humans are sinful and have finite minds, 
natural knowledge is not sufficient to gain full 
knowledge of God; knowledge of God is possible 
through: 
o faith 
o grace as God’s gift of knowledge of himself 

through the Holy Spirit 

• full and perfect knowledge of God is revealed in 
the person of Jesus Christ and through: 
o the life of the Church 
o the Bible 

Learners should have the opportunity to discuss issues related to 
Christian ideas on knowledge of God, including: 

• whether or not God can be known through reason alone 

• whether or not faith is sufficient reason for belief in God’s existence 

• whether or not the Fall has completely removed all-natural human 
knowledge of God 

• whether or not natural knowledge of God is the same as revealed 
knowledge of God 

• whether or not belief in God’s existence is sufficient to put one’s 
trust in him 

Spring Term 2 

Unit: Religion and Ethics (Year 1) 
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1.  Normative Ethical Theories: 
Religious Approaches 

Natural Law 

 Unit Length 

10 hours teaching + 40 min essay. 

Content: 

• Aquinas’ natural law, including: 
o Telos 
o the four tiers of law 
o the precepts 

Key Knowledge: 

• origins of the significant concept of telos in 
Aristotle and its religious development in the 
writing of Aquinas 

• what they are and how they are related: 

1. Eternal Law: the principles by which God 
made and controls the universe and which 
are only fully known to God  

2. Divine Law: the law of God revealed in the 
Bible, particularly in the Ten Commandments 
and the Sermon on the Mount  

3. Natural Law: the moral law of God within 
human nature that is discoverable through the 
use of reason  

4. Human Law: the laws of nations  

• what they are and how they are related 
o the key precept (do good, avoid evil)  
o five primary precepts (preservation of life, 

ordering of society, worship of God, education 
of children, reproduction) 

o secondary precepts 

Learners should have the opportunity to discuss issues raised by 
Aquinas’ theory of natural law, including:  

• whether or not natural law provides a helpful method of moral 
decision-making 

• whether or not a judgement about something being good, bad, right 
or wrong can be based on its success or failure in achieving its 
telos 

• whether or not the universe as a whole is designed with a telos, or 
human nature has an orientation towards the good 

• whether or not the doctrine of double effect can be used to justify 
an action, such as killing someone as an act of self-defence 

1. Normative Ethical Theories: 
Religious Approaches 

Situation Ethics 

 Unit Length 

8 hours teaching + 40 min essay. 

Content: 

• Fletcher’s situation ethics, 
including:  
o Agape 
o the six propositions 
o the four working principles  
o conscience 

Key Knowledge: 

• origins of agape in the New Testament and its 
religious development in the writing of Fletcher 

• what they are and how they give rise to the 
theory of situation ethics and its approach to 
moral decision-making: 

1. Love is the only thing that is intrinsically good  

Learners should have the opportunity to discuss issues raised by 
Fletcher’s theory of situation ethics, including: 

• whether or not situation ethics provides a helpful method of moral 
decision-making 

• whether or not an ethical judgement about something being good, 
bad, right or wrong can be based on the extent to which, in any 
given situation, agape is best served 
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2. Love is the ruling norm in ethical decision 
making and replaces all laws  

3. Love and justice are the same thing–justice is 
love that is distributed  

4. Love wills the neighbour’s good regardless of 
whether the neighbour is liked or not  

5. Love is the goal or end of the act and that 
justifies any means to achieve that goal  

6. Love decides on each situation as it arises 
without a set of laws to guide it  

• what they are and how they are intended to be 
applied:  

1. pragmatism: it is based on experience rather 
than on theory 

2. relativism: it is based on making the absolute 
laws of Christian ethics relative  

3. positivism: it begins with belief in the reality 
and importance of love  

4. personalism: persons, not laws or anything 
else, are at the centre of situation ethic 

• what conscience is and what it is not according 
to Fletcher, i.e. a verb not a noun; a term that 
describes attempts to make decisions creatively 

• whether Fletcher’s understanding of agape is really religious or 
whether it means nothing more than wanting the best for the person 
involved in a given situation 

• whether or not the rejection of absolute rules by situation ethics 
makes moral decision-making entirely individualistic and subjective 

Unit: Developments in Christian Thought (Year 1) 

2. Foundations 

The person of Jesus Christ 

 Unit Length 

6 hours teaching + 40 min essay. 

Content: 

• Jesus Christ’s authority as:  
o the Son of God  
o a teacher of wisdom 
o a liberator 

Key Knowledge: 

• Jesus’ divinity as expressed in his: 
o knowledge of God  
o miracles o resurrection  

With reference to Mark 6:47–52 and John 9:1–41  

• Jesus’ moral teaching on:  
o repentance and forgiveness 

Learners should have the opportunity to discuss issues related to 
Christian ideas regarding Jesus Christ as a source of authority, 
including:  

• whether or not Jesus was only a teacher of wisdom 

• whether or not Jesus was more than a political liberator 

• whether or not Jesus’ relationship with God was very special or 
truly unique 

• whether or not Jesus thought he was divine 
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o inner purity and moral motivation  

With reference to Matthew 5:17–48 and Luke 
15:11–32  

• Jesus’ role as liberator of the marginalised and 
the poor, as expressed in his: 
o challenge to political authority o challenge to 

religious authority  

With reference to Mark 5:24–34 and Luke 10:25–
37 

Summer Term 1 

Unit: Religion and Ethics (Year 1) 

3. Applied Ethics 

Euthanasia 

 Unit Length 

10 hours teaching + 40 min essay. 

Content: 

• Key ideas, including:  
o sanctity of life  
o quality of life  
o voluntary euthanasia  
o non-voluntary euthanasia 

 

Key Knowledge: 

• the religious origins of this concept (that human 
life is made in God’s image and is therefore 
sacred in value)  

• the secular origins of this significant concept 
(that human life has to possess certain 
attributes in order to have value)  

• what it is (that a person’s life is ended at their 
request or with their consent) and its use in the 
case of incurable or terminal illness  

• what it is (that a person’s life is ended without 
their consent but with the consent of someone 
representing their interests) and its use in the 
case of a patient who is in a persistent 
vegetative state 

Learners should have the opportunity to discuss issues raised by 
euthanasia, including:  

• the application of natural law and situation ethics to euthanasia 

• whether or not the religious concept of sanctity of life has any 
meaning in twenty-first century medical ethics 

• whether or not a person should or can have complete autonomy 
over their own life and decisions made about it 

• whether or not there is a moral difference between medical 
intervention to end a patient’s life and medical non-intervention 
to end a patient’s life 
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2. Normative Ethical Theories 

Kantian Ethics 

 Unit Length 

10 hours teaching + 40 min essay. 

Content: 

• Kantian ethics, including: 
o duty  
o the hypothetical imperative  
o the categorical imperative and 

its three formulations  
o the three postulates 

Key Knowledge: 

• origins of the concept of duty (acting morally 
according to the good regardless of 
consequences) in deontological and absolutist 
approaches to ethics  

• what it is (a command to act to achieve a 
desired result) and why it is not the imperative 
of morality  

• what it is (a command to act that is good in itself 
regardless of consequences) and why it is the 
imperative of morality based on:  
1. Formula of the law of nature (whereby a 

maxim can be established as a universal law)  
2. Formula of the end in itself (whereby people 

are treated as ends in themselves and not 
means to an end)  

3. Formula of the kingdom of ends (whereby a 
society of rationality is established in which 
people treat each other as ends and not 
means)  

• what they are and why in obeying a moral 
command they are being accepted:  
o Freedom  
o Immortality  
o God 

Learners should have the opportunity to discuss issues raised by 
Kant’s approach to ethics, including:  

• whether or not Kantian ethics provides a helpful method of moral 
decision-making 

• whether or not an ethical judgement about something being good, 
bad, right or wrong can be based on the extent to which duty is 
best served 

• whether or not Kantian ethics is too abstract to be applicable to 
practical moral decision-making 

• whether or not Kantian ethics is so reliant on reason that it unduly 
rejects the importance of other factors, such as sympathy, 
empathy and love in moral decision-making 

Unit: Developments in Christian Thought (Year 1) 

3. Living 

Christian moral principles 

 Unit Length 

6 hours teaching + 40 min essay. 
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Content: 

• The diversity of Christian moral 
reasoning and practices and 
sources of ethics, including:  
o the Bible as the only authority 

for Christian ethical practices  
o Bible, Church and reason as the 

sources of Christian ethical 
practices  

o love (agape) as the only 
Christian ethical principle which 
governs Christian practices 

Key Knowledge: 

• as the Bible reveals God’s will, then only biblical 
ethical commands must be followed 

• Christian ethics must be a combination of 
biblical teaching, Church teaching and human 
reason 

• Jesus’ only command was to love and that 
human reason must decide how best to apply 
this 

Learners should have the opportunity to discuss issues related to 
diversity of Christian moral principles, including:  

• whether or not Christian ethics are distinctive  
• whether or not Christian ethics are personal or communal 
• whether or not the principle of love is sufficient to live a good life 

• whether or not the Bible is a comprehensive moral guide 

Summer Term 2 

Unit: Religion and Ethics (Year 1) 

2. Normative Ethical Theories 

Utilitarianism 

 Unit Length 

10 hours teaching + 40 min essay. 

Content: 

• Utilitarianism, including:  
o Utility 

o the hedonic calculus  
o act utilitarianism 

o rule utilitarianism 

Key Knowledge: 

• the use of the significant concept of utility 
(seeking the greatest balance of good over evil, 
or pleasure over pain) in teleological and 
relativist approaches to ethics  

• what it is (calculating the benefit or harm of an 
act through its consequences) and its use as a 
measure of individual pleasure  

• what it is (calculating the consequences of each 
situation on its own merits) and its use in 
promoting the greatest amount of good over 
evil, or pleasure over pain  

Learners should have the opportunity to discuss issues raised by 
utilitarianism, including:  

• whether or not utilitarianism provides a helpful method of moral 
decision-making 

• whether or not an ethical judgement about something being good, 
bad, right or wrong can be based on the extent to which, in any 
given situation, utility is best served 

• whether or not it is possible to measure good or pleasure and then 
reach a moral decision 
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• what it is (following accepted laws that lead to 
the greatest overall balance of good over evil, or 
pleasure over pain) and its use in promoting the 
common good 

3. Applied Ethics 

Business Ethics 

 Unit Length 

10 hours teaching + 40 min essay. 

Content: 

• Key ideas, including: 
o corporate social responsibility 
o whistle-blowing 
o good ethics is good business 
o globalisation 

Key Knowledge: 

• what it is (that a business has responsibility 
towards the community and environment) and 
its application to stakeholders, such as 
employees, customers, the local community, the 
country as whole and governments 

• what it is (that an employee discloses 
wrongdoing to the employer or the public) and 
its application to the contract between 
employee and employer 

• what it is (that good business decisions are good 
ethical decisions) and its application to 
shareholders and profit-making 

• what it is (that around the world economies, 
industries, markets, cultures and policy-making 
is integrated) and its impact on stakeholders 

Learners should have the opportunity to discuss issues raised by these 
areas of business ethics, including:  

• the application of Kantian ethics and utilitarianism to business 
ethics 

• whether or not the concept of corporate social responsibility is 
nothing more than ‘hypocritical window-dressing’ covering the 
greed of a business intent on making profits 

• whether or not human beings can flourish in the context of 
capitalism and consumerism 

• whether globalisation encourages or discourages the pursuit of 
good ethics as the foundation of good business 

3. Living 

Christian moral action 

 Unit Length 

6 hours teaching + 40 min essay. 

Content: 

• The teaching and example of 
Dietrich Bonhoeffer on: 
o duty to God and duty to the 

State 

Key Knowledge: 

• Bonhoeffer’s teaching on the relationship of 
Church and State including: 
o obedience, leadership and doing God’s will  
o justification of civil disobedience 

Learners should have the opportunity to discuss issues related to 
Christian moral action in the life and teaching of Bonhoeffer, 
including: 

• whether or not Christians should practise civil disobedience 

• whether or not it is possible always to know God’s will 
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o Church as community and 
source of spiritual discipline 

o the cost of discipleship 

• Bonhoeffer’s role in the Confessing Church and 
his own religious community at Finkenwalde 

• Bonhoeffer’s teaching on ethics as action, 
including:  
o ‘costly grace’ 
o sacrifice and suffering 

o solidarity 

• whether or not Bonhoeffer puts too much emphasis on suffering 

• whether or not Bonhoeffer’s theology has relevance today 

End points 
 

• Students can investigate and analyse the beliefs and practices of religions and worldviews using a range of arguments and evidence to interpret and evaluate 

issues and draw balanced conclusions;  

• Students are able to synthesise their own and others’ ideas and arguments about sources of wisdom and authority using coherent reasoning, making clear and 

appropriate reference to their historical, cultural and social contexts;  

• Students can analyse in a coherent and well-informed way the forms of expression and ways of life found in different religions and worldviews;  

• use different disciplines and methods by which religions and worldviews are studied to analyse their influence on individuals and societies;  

• account for varied interpretations of commitment to religions and worldviews and for responses to profound questions about the expression of identity, 

diversity, meaning and value;  

• argue for and justify their own positions with regard to key questions about the nature of religion, providing a detailed evaluation of the perspectives of others;  

• enquire into and develop insightful evaluations of ultimate questions about the purposes and commitments of human life, especially as expressed in the arts, 

media and philosophy;  

• use a range of research methods to examine and critically evaluate varied perspectives and approaches to issues of community cohesion, respect for all and 

mutual understanding, locally, nationally and globally;  

• use ideas from phenomenological approaches to the study of religions and beliefs to research and present skilfully a wide range of well-informed and reasonable 

arguments which engage profoundly with moral, religious and spiritual issues. 
 

Declarative/procedural knowledge broken down:  

Demonstrate knowledge and understanding of religion and belief, including: 

• religious, philosophical and/or ethical thought and teaching  

• influence of beliefs, teachings and practices on individuals, communities and societies  

• cause and significance of similarities and differences in belief, teaching and practice  

• approaches to the study of religion and belief 

By the end of this unit, students should be able to: 
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• Analyse and evaluate aspects of, and approaches to, religion and belief, including their significance, influence and study. 

Assessment. 
Possible questions would include: 

(Philosophy of Religion) 

To what extent does Hume successfully argue that 
observation does not prove the existence of God? 

Analyse Aristotle’s four causes.  

‘The world was created by chance, not by God’s 
design.’ Discuss. 

‘Paley’s teleological argument successfully 
defends the existence of God.’ Discuss.  

Evaluate Plato’s view on the hierarchy of the 
Forms, including the Form of the Good. 

Evaluate Gaunilo’s criticisms of the ontological 
argument.  

‘Plato’s view of the soul is more coherent than 
that of Aristotle.’ Discuss. 

(Religion and Ethics) 

Assess the view that natural law is of no help with 
regard to the issue of euthanasia. 

‘Kantian ethics provides the best approach to 
business ethics.’ Discuss. 

Assess the view that utilitarianism does not help 
with business ethics. 

To what extent do the weaknesses of natural law 
outweigh its strengths? 

Assess the view that Kantian ethics does not help 
with practical moral decision making. 

‘Issues raised by euthanasia are best addressed by 
situation ethics.’ Discuss.  

Evaluate the view that Kantian ethics provides a 
more useful approach to whistle-blowing than 
utilitarianism. 

Critically assess the view that natural law is of no 
help in making moral decisions. 

(Developments in Christian Thought) 

‘Bonhoeffer’s theology is still relevant today.’ Discuss.  

To what extent was Jesus merely a political liberator? 

‘Humans have an innate knowledge of God.’ Discuss.  

Discuss the view that the idea of purgatory makes more 
sense than hell. 

‘The God of love would not elect a limited number of 
people to salvation.’ Discuss. 

Evaluate the view that God cannot be known from 
creation. 

Critically assess Augustine’s teaching that original sin is 
the reason why humans lack free will. 

Assess the view that Christians should obey moral 
commands from the Bible and nowhere else. 

Cross Curricular  

These can be found by 
speaking to SL’s in the SL 
meeting  

Extra-
curricular  

Cross Curricular  

These can be found by speaking to 
SL’s in the SL meeting  

Extra-
curricular  

Cross Curricular  

These can be found 
by speaking to SL’s 
in the SL meeting  

Extra-
curricular  

Cross Curricular  

These can be found 
by speaking to SL’s 
in the SL meeting  

Extra-
curricular  
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Year 13 
Vision/intent:  

Question Understand Accept 
• Religious Students allows students to respectfully question the views of others and their own. 
• Religious Studies provides students with a good understanding of the thoughts, values and practices of others. 
• Religious Studies encourages students to accept people and the diverse communities in which we live in.  

Overall:  

Education enables students to grow and fulfil their potential, not only in an intellectual sense but as human beings in all their complexity.  At the heart of Religious 
Studies is the human experience, expressed across time and through culture.  In Religious Studies, students of all faiths and none explore questions of meaning, 
purpose and value, and are encouraged to reflect critically on their own thoughts and beliefs and those of others, drawing on the wisdom of religions and world views.  
As the future citizens of a diverse society and globalised world, students need the tools and knowledge to co-exist peacefully with others, to listen empathetically and 
to disagree respectfully.  Through enquiry into different religions and world views, students break down ignorance and stereotypes and Religious Studies gives them a 
lens to view what they may share with people from different cultures. 

Skills  

Throughout every lesson we have a range of skills that will develop students both academically and socially. Our curriculum is designed to draw on memory skills by 
recalling knowledge from lesson to lesson and year to year. Each lesson will require an element of comprehension through; religious text or philosophical teachings.  

We use the text studied to teach students how to apply the beliefs of others to their practices and encourage students to introspect on their own application of the 
moral codes. We also allow students to analyse the text and the doctrine created by a variety of faiths and create their own justification for the purpose, usefulness 
and relevance of the teachings today. 

In KS5 there is a constant emphasis on Students to evaluate religious belief in light of Philosophical enquiry, ethical theories and the development of religious 
(specifically Christian) standpoints in the context of the modern world.  Students will routinely write exam essays on topics being studied – the greater emphasis in 
these is the evaluation side of the essay.   

This is achieved through students interpreting sources and religious stories, beliefs and debating their importance or relevance within a contemporary world.  Students 
will also debate and question ethical and philosophical theories to further their evaluation skills.  Students will also analyse these views in relation to Gender, 
Pluralism, and Marxism where they need to analyse the relevance/importance of Christian teachings and ideas in the modern world.  Students will do similar with 
attitudes to the via Positiva and the via Negativa, The Nature of God and how these views have changed in the Twentieth-Century.  In Ethics students will need to 
apply Meta-Ethical theories to Normative Ethics to evaluate which arguments are better as well as analysing historical, current secular and religious views on sexual 
conduct. 
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Domains of knowledge  

The Nature of God, Religious 
Language, Twentieth-Century 
perspectives 

 

 

 

Meta-Ethics, Conscience, Sexual 
Ethics 

 

 

 

 

Pluralism, Gender, Secularism, 
Marxism, Liberation Theology 

Key concepts  

• Through studying the nature of God, learners will explore how ideas within philosophy of religion have developed over time, 
and make comparisons between the ideas presented in works of key scholars.  

• Finally, the two sections that focus on religious language give learners the opportunity to examine issues such as whether 
religious teachings should be understood symbolically or analogically, or whether religious language should be regarded 
cognitively or non-cognitively 
 

• Within Ethical Language: Meta-ethics, learners will explore how ethical language has changed over time and been 
interpreted by different individuals. 

• To develop learners’ awareness of the importance of significant concepts within the study of ethics, they will be required to 
examine the significant ethical concept of conscience, through a comparison of the works of two key thinkers; Aquinas and 
Freud.  

• Finally, in Developments in Ethical Thought, learners will examine areas of sexual ethics, a highly relevant and interesting 
area of study. Learners will explore how attitudes to pre and extra marital sex and homosexuality have influenced and been 
influenced by developments in religious beliefs and also how the four normative theories they previously studied can be 
applied to these areas. 

 

• A significant development in Christian thought studied is that of pluralism, a vital concept in this age of migration and multi-
cultural societies. The two topics which explore this concept enable the consideration of the ways that Christian traditions 
view other religious and non-religious worldviews. This raises issues of the nature of salvation, religious tolerance, respect 
and recognition of opposing views.  

• The changing roles of men and women, and feminist approaches to theology, form the basis of the two further topics. These 
topics encourage learners to reflect on issues of gender identity, equality and discrimination and the social influence of 
religious institutions and provide the opportunity to compare the works of two key scholars.  

• Finally, this component explores the challenges posed by secularism, and a range of responses to this. These topics enable 
the study of how developments in beliefs and practices have, over time, influenced and been influenced by developments in 
philosophy, politics and studies of religion, as well as an investigation into the diversity within Christian practice. 

Year 13 

Autumn Term 1 

Unit: Philosophy of Religion (Year 2) 

2. Theological and Philosophical 
Developments           

The nature or attributes of God 

 Unit Length 

12 Lessons. 
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Content: 

• the developments in the 
understanding of: 
o omnipotence  
o omniscience 
o (omni)benevolence 
o Eternity 
o free will  

Key Knowledge: 
 

• divine power and self-imposed limitation 

• divine knowledge and its interaction with 
temporal existence and free will 

• divine benevolence and just judgement of human 
actions, including Boethius’s argument relating 
this to divine foreknowledge, eternity and free will 

• divine eternity and divine action in time, including 
Anselm’s four-dimensionalist approach as an 
extension of Boethius’s view 

• the extent to which human free will reasonably 
coexists with these attributes 

• the above should be studied with reference to 
alternative possibilities presented by Boethius, 
Anselm and Swinburne 

Learners should have the opportunity to discuss issues related to 
developments in the understanding of the nature of God and the 
different possibilities presented by the key thinkers, including:  

▪ whether or not it is possible, or necessary, to resolve the apparent 
conflicts between divine attributes  

▪ whether Boethius, Anselm or Swinburne provides the most useful 
understanding of the relationship between divinity and time 

▪ whether or not any of these thinkers are successful in resolving the 
problems of divine knowledge, benevolence, justice, eternity and 
human free will 

▪ whether the attributes should be understood as subject to the limits 
of logical possibility or of divine self-limitation 

3. Theological and Philosophical 
Developments           

Religious language: Negative, Analogical or 
Symbolic 

  

Content: 
 

• the apophatic way – the via 
negativa 

• cataphatic way – the via positiva 

• symbol 

Key Knowledge: 

• the argument that theological language is best 
approached by negation 

• the understanding of religious language in terms 
of analogy, with reference to: 
o Aquinas’s analogy of attribution and analogy 

of proper proportion 

• understanding of the language of religious 
expression in terms of symbol, with reference to: 
o Tillich’s view of theological language as 

almost entirely symbolic 

Learners should have the opportunity to discuss issues related to 
different views of religious language, including:  

• comparison of the usefulness of the above approaches to religious 
language 

• whether or not the apophatic way enables effective understanding 
of theological discussion 

• whether or not Aquinas’ analogical approaches support effective 
expression of language about God 

• whether or not religious discourse is comprehensible if religious 
language is understood as symbolic 

Unit: Developments in Christian Thought (Year 2) 
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4. Development 

• Religious pluralism and theology 

• Religious pluralism and society 

  

Content: 

• The teaching of contemporary 
Christian theology of religion on: 
o Exclusivism 
o inclusivism  
o pluralism 

 

• The development of contemporary 
multi-faith societies  

• Christian responses to, including: 
o responses of Christian 

communities to inter-faith 
dialogue  

o the scriptural reasoning 
movement 

Key Knowledge: 

• the view that only Christianity fully offers the 
means of salvation 

• the view that although Christianity is the 
normative means of salvation, ‘anonymous’ 
Christians may also receive salvation 

• the view that there are many ways to salvation, 
of which Christianity is one path 

 

• the reasons for this development, for example 
migration 

• how Christian communities have responded to 
the challenge of encounters with other faiths, for 
example: 
o Catholic Church: Redemptoris Missio 55–57 
o Church of England: Sharing the Gospel of 

Salvation 

• its methods and aims  

• how the mutual study and interpretation of 
different religions’ sacred literature can help 
understanding of different and conflicting 
religious truth claims 

Learners should have the opportunity to discuss issues related to 
religious pluralism and Christian theology of religion, including:  

• whether or not if Christ is the ‘truth’ there can be any other means 
of salvation 

• whether or not a loving God would ultimately deny any human 
being salvation 

• whether or not all good people will be saved 

• whether or not theological pluralism undermines central Christian 
beliefs 

Learners should have the opportunity to discuss issues related to 
Christian responses to multi-faith societies and inter-faith dialogue, 
including:  

• whether or not inter-faith dialogue has contributed practically 
towards social cohesion  

• whether or not Christian communities should seek to convert 
people from other faiths 

• whether or not scriptural reasoning relativises religious beliefs 

• whether or not Christians should have a mission to those of no faith 

Autumn Term 2 

Unit: Philosophy of Religion (Year 2) 

6. The Existence of God 

Twentieth century perspectives and 
philosophical comparisons 

Completion of Theological and Philosophical Developments and 
then: 
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Content: 

• logical positivism  

• Wittgenstein’s views on language 
games and forms of life  

• discussion about the factual quality 
of religious language in the 
falsification symposium 

Key Knowledge: 

• the impact of the verification principle on the use 
of religious language, with reference to: 
o Ayer’s approach to verification  

• how language games may permit religious 
language to be deemed meaningful yet not 
cognitive 

• the varying arguments, with their associated 
parables, put forward in relation to theological 
language by: 
o Flew, Hare and Mitchell in their contributions 

to the symposium 

Learners should have the opportunity to discuss issues related to 
different views of religious language, including: 

• whether or not any version of the verification principle successfully 
renders religious language as meaningless 

• whether or not any participant in the falsification symposium 
presented a convincing approach to the understanding of religious 
language 

• a comparison of the ideas of Aquinas and Wittgenstein, including:  
o whether a cognitive approach (such as Aquinas’s thinking on 

analogy) or a non-cognitive approach (such as the language 
games concept of Wittgenstein) present better ways of making 
sense of religious language 

o the influence of non-cognitive approaches on the interpretation 
of religious texts  

o how far Aquinas’ analogical view of theological language 
remains valuable in philosophy of religion 

Unit: Developments in Christian Thought (Year 2) 

5. Society 

Gender and Society 

Completion of Development and then:  

Content: 

• The effects of changing views of 
gender and gender roles on 
Christian thought and practice, 
including: 
o Christian teaching on the roles 

of men and women in the family 
and society 

o Christian responses to 
contemporary secular views 
about the roles of men and 
women in the family and society 

Key Knowledge: 

• including reference to: 
o Ephesians 5:22–33 
o Mulieris Dignitatem 18–19 

• the ways in which Christians have adapted and 
challenged changing attitudes to family and 
gender, including issues of: 
o  motherhood/parenthood 
o  different types of family 

Learners should have the opportunity to discuss issues related to 
Christian responses to changing views of gender and gender roles, 
including: 

• whether or not official Christian teaching should resist current 
secular views of gender 

• whether or not secular views of gender equality have undermined 
Christian gender roles 

• whether or not motherhood is liberating or restricting 

• whether or not the idea of family is entirely culturally determined 

6. Society   
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Gender and Theology 

Content: 

• The reinterpretation of God by 
feminist theologians, including:  
o the teaching of Rosemary 

Radford Ruether and Mary Daly 
on gender and its implications 
for the Christian idea of God 

Key Knowledge: 

• Ruether’s discussion of the maleness of Christ 
and its implications for salvation including: 
o Jesus’ challenge to the male warrior messiah 

expectation 
o God as the female wisdom principle 
o Jesus as the incarnation of wisdom 

• Daly’s claim that ‘if God is male then the male is 
God’ and its implications for Christianity, 
including: 
o Christianity’s ‘Unholy Trinity’ of rape, 

genocide and war 
o spirituality experienced through nature 

Learners should have the opportunity to discuss issues related to God, 
gender and feminist theology, including: 

▪ a comparison of Ruether’s and Daly’s feminist theologies 
o sexism and patriarchy in Christianity, as it has developed in the 

mainstream Churches 
o whether Christianity can be changed or should be abandoned  

▪ whether or not Christianity is essentially sexist 
▪ whether or not a male saviour can save women 
▪ whether or not only women can develop a genuine spirituality 
▪ whether or not the Christian God can be presented in female terms 

Spring Term 1 

Unit: Religion and Ethics (Year 2) 

4. God and the World 

Meta-Ethical theories 

  

Content: 

• naturalism 

• intuitionism 

• emotivism 

Key Knowledge: 

• what it is (the belief that values can be defined in 
terms of some natural property in the world) and 
its application to absolutism 

• what it is (the belief that basic moral truths are 
indefinable but self-evident) and its application to 
the term good 

• what it is (the belief that ethical terms evince 
approval or disapproval) and its application to 
relativism 

Learners should have the opportunity to discuss issues related to 
meta-ethics, including: 

▪ whether or not what is meant by the word ‘good’ is the defining 
question in the study of ethics  

▪ whether or not ethical terms such as good, bad, right and wrong: 
o have an objective factual basis that makes them true or false in 

describing something 
o reflect only what is in the mind of the person using such terms 
o can be said to be meaningful or meaningless 

▪ whether or not, from a common-sense approach, people just know 
within themselves what is good, bad, right and wrong 
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5. Significant ideas 

Conscience 

  

Content: 

• Aquinas’ theological approach  

• Freud’s psychological approach 

Key Knowledge: 

• details of this approach, including: 
o ratio (reason placed in every person as a 

result of being created in the image of God) 
o synderesis (inner principle directing a person 

towards good and away from evil) 
o conscientia (a person’s reason making moral 

judgements). 
o vincible ignorance (lack of knowledge for 

which a person is responsible) 
o invincible ignorance (lack of knowledge for 

which a person is not responsible) 

• details of this approach, including: 
o  psychosexual development (early childhood 

awareness of libido) 
o id (instinctive impulses that seek satisfaction 

in pleasure) 
o ego (mediates between the id and the 

demands of social interaction) 
o super-ego (contradicts the id and working on 

internalised ideals from parents and society 
tries to make the ego behave morally) 

Learners should have the opportunity to discuss issues related to 
ideas about conscience, including: 

▪ comparison between Aquinas and Freud: 
o on the concept of guilt 
o on the presence or absence of God within the workings of the 

conscience and super-ego 
o on the process of moral decision-making 

▪ whether conscience is linked to, or separate from, reason and the 
unconscious mind 

▪ whether conscience exists at all or is instead an umbrella term 
covering various factors involved in moral decision-making, such 
as culture, environment, genetic predisposition and education 

Unit: Developments in Christian Thought (Year 2) 

6. Foundations 

The Challenge of Secularism 

  

Content: 

• The rise of secularism and 
secularisation, and the views that: 
o God is an illusion and the result 

of wish fulfilment 

Key Knowledge: 

• the views of Freud and Dawkins that society 
would be happier without Christianity as it is 
infantile, repressive and causes conflict 

Learners should have the opportunity to discuss issues related to the 
challenge of secularism, including: 

• whether or not spiritual values are just human values 

• whether or not there is evidence that Christianity is a major cause 
of personal and social problems 
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o Christianity should play no part 
in public life 

• the views of secular humanists that Christian 
belief is personal and should play no part in 
public life, including: 
o education and schools 
o government and the state 

• whether secularism and secularisation are opportunities for 
Christianity to develop new ways of thinking and acting 

• whether Christianity is, or should be, a significant contributor to 
society’s culture and values 

Spring Term 2 

Unit: Religion and Ethics (Year 2) 

6. Normative Ethical Theories: 
Religious Approaches 

Sexual Ethics 

 Unit Length 

10 hours teaching + 40 min essay. 

Content: 

• consideration of the following areas 
of sexual ethics: 
o premarital and extramarital sex 
o homosexuality 

• the influence of developments in 
religious beliefs and practices on 
debates about the morality, legality 
and tolerability of these areas of 
sexual ethics 

• application of the following theories 
to these areas of sexual ethics: 
o natural law 
o situation ethics 
o Kantian ethics 
o utilitarianism 

Key Knowledge: 

• traditional religious beliefs and practices (from 
any religious perspectives) regarding these areas 
of sexual ethics how these beliefs and practices 
have changed over time, including: 
o key teachings influencing these beliefs and 

practices 
o the ideas of religious figures and institutions 

• the impact of secularism on these areas of 
sexual ethics 

• how these theories might be used to make moral 
decisions in these areas of sexual ethics  

• issues raised in the application of these theories 

Learners should have the opportunity to discuss issues related to 
ideas about sexual ethics and changing attitudes towards it, including: 

• whether or not religious beliefs and practices concerning sex and 
relationships have a continuing role in the area of sexual ethics 

• whether choices in the area of sexual behaviour should be entirely 
private and personal, or whether they should be subject to societal 
norms and legislation 

• whether normative theories are useful in what they might say about 
sexual ethics 

Unit: Developments in Christian Thought (Year 2) 

6. Foundations   
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Liberation Theology and Marx  

Content: 

• The relationship of liberation 
theology and Marx, including: 
o Marx’s teaching on alienation 

and exploitation 
o liberation theology’s use of Marx 

to analyse social sin 
o liberation theology’s teaching on 

the ‘preferential option for the 
poor’ 

Key Knowledge: 

• alienation occurs when humans are 
dehumanised and unable to live fulfilling lives 

• exploitation occurs when humans are treated as 
objects and used as a means to an end 

• liberation theology’s use of Marxist analysis to 
analyse the deeper or ‘structural’ causes of social 
sin that have resulted in poverty, violence and 
injustice, including: 
o capitalism 
o institutions (for example schools, Churches, 

the state) 

• the view that the Gospel demands that Christians 
must give priority to the poor and act in solidarity 
with them, including implications of this: 
o placing right action (orthopraxis) before official 

Church teaching (orthodoxy) 

Learners should have the opportunity to discuss issues related to 
liberation theology and Marx, including: 

• whether or not Christian theology should engage with atheist 
secular ideologies 

• whether or not Christianity tackles social issues more effectively 
than Marxism 

• whether or not liberation theology has engaged with Marxism fully 
enough 

• whether or not it is right for Christians to prioritise one group over 
another 

Summer Term 1 

Unit: Religion and Ethics (Year 2) – Completion & then revision 

Unit: Developments in Christian Thought (Year 2) – Completion & then revision 

End points 
 

• Students can investigate and analyse the beliefs and practices of religions and worldviews using a range of arguments and evidence to interpret and evaluate 

issues and draw balanced conclusions;  

• Students are able to synthesise their own and others’ ideas and arguments about sources of wisdom and authority using coherent reasoning, making clear and 

appropriate reference to their historical, cultural and social contexts;  

• Students can analyse in a coherent and well- informed way the forms of expression and ways of life found in different religions and worldviews;  

• use different disciplines and methods by which religions and worldviews are studied to analyse their influence on individuals and societies;  
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• account for varied interpretations of commitment to religions and worldviews and for responses to profound questions about the expression of identity, 

diversity, meaning and value;  

• argue for and justify their own positions with regard to key questions about the nature of religion, providing a detailed evaluation of the perspectives of others;  

• enquire into and develop insightful evaluations of ultimate questions about the purposes and commitments of human life, especially as expressed in the arts, 

media and philosophy;  

• use a range of research methods to examine and critically evaluate varied perspectives and approaches to issues of community cohesion, respect for all and 

mutual understanding, locally, nationally and globally;  

• use ideas from phenomenological approaches to the study of religions and beliefs to research and present skilfully a wide range of well-informed and reasonable 

arguments which engage profoundly with moral, religious and spiritual issues. 
 

Declarative/procedural knowledge broken down:  

Demonstrate knowledge and understanding of religion and belief, including: 

• religious, philosophical and/or ethical thought and teaching  

• influence of beliefs, teachings and practices on individuals, communities and societies  

• cause and significance of similarities and differences in belief, teaching and practice  

• approaches to the study of religion and belief. 

 

• Analyse and evaluate aspects of, and approaches to, religion and belief, including their significance, influence and study. 

Assessment. 

Possible questions would include: 

(Philosophy of Religion) 

‘The best approach to understanding religious 
language is through the cataphatic way.’ Discuss. 

Assess Boethius’s view that divine eternity does 
not limit human free will.  

‘Corporate religious experiences are less reliable 
than individual religious experiences.’ Discuss. 

(Religion and Ethics) 

Evaluate Aquinas’ theological approach to 
conscience.  

‘“Good” is meaningful.’ Discuss. 

‘Natural law provides the best approach to sexual 
ethics.’ Discuss. 

(Developments in Christian Thought) 

Assess the view that Mary Daly’s theology proves that 
Christianity is sexist. 

‘Secularism does not pose a threat to Christianity.’ 
Discuss. 

‘Inter-faith dialogue strengthens Christian 
communities.’ Discuss. 



57 
 

How successfully does the language games 
concept make sense of religious language?  

Critically compare the logical and evidential 
aspects of the problem of evil as challenges to 
belief. 

‘Conversions are not genuine examples of 
religious experience.’ Discuss. 

To what extent did Flew present a convincing 
approach to the understanding of religious 
language in the falsification symposium? 

Evaluate Tillich’s approach to religious language. 

‘Divine power is not limited.’ Discuss. 

‘The terms good, bad, right and wrong reflect only 
what is in the mind of the person using them.’ 
Discuss. 

To what extent is Freud’s psychological approach 
to conscience the most helpful approach? 

‘Situation ethics provides the best approach to 
sexual ethics.’ Discuss. 

‘Good is best explained by emotivism.’ Discuss. 

‘There is no evidence to support the claim that 
conscience exists.’ Discuss. 

 

‘For the husband is the head of the wife just as Christ is 
head of the church.’ (Ephesians 5:23) Critically assess 
this teaching for 21st century family life. 

To what extent are the methods and aims of the 
scriptural reasoning movement realistic? 

‘Freud was right that society would be happier without 
Christianity.’ Discuss. 

‘All religions lead to salvation.’ Discuss. 

To what extent is a ‘preferential option for the poor’ 
fair? 

Cross Curricular  

These can be found by 
speaking to SL’s in the SL 
meeting  

Extra-
curricular  

Cross Curricular  

These can be found by speaking to 
SL’s in the SL meeting  

Extra-
curricular  

Cross Curricular  

These can be found 
by speaking to SL’s 
in the SL meeting  

Extra-
curricular  

Cross Curricular  

These can be found 
by speaking to SL’s 
in the SL meeting  

Extra-
curricular  

 

 

 

 


